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ABSTRACT:

The objective of the study was to determine the structural model that best explained self-efficacy among public elementary teachers in Region XI of the
Philippines. A quantitative, non-experimental research method was adopted in the study, and a stratified random sample of 454 was drawn from ten school
divisions. Data were collected using modified questionnaires and analyzed using structural equation modeling, descriptive statistics, and Pearson correlation
analysis. The results indicated very high levels of authentic leadership, empowerment, psychological capital, passion for teaching, and self-efficacy, with self-
efficacy showing a statistically significant positive correlation with all independent variables used in the study. Model 3 was determined to be the best among the
models examined in the study, as it indicated a strong direct link between the independent variables and teachers' self-efficacy. The amended structural model
contained the following variables: relational transparency and self-awareness for authentic leadership; trust and professional development for empowerment;
work self-efficacy and resilience for psychological capital; harmonious passion and obsessive passion for teaching; and self-efficacy in instructional strategies,
student engagement, and class management for self-efficacy. In general, this study highlighted these constructs as important factors affecting teachers' well-being

and proposed a model that provides empirical evidence for Sustainable Development Goals (SDGs) 3, 4, and 8.
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INTRODUCTION

The issue of teacher self-efficacy remains crucial, as low self-efficacy in one's teaching ability has been shown to lead to burnout, including
emotional exhaustion. However, the specifics of this correlation can vary depending on context and specific research studies (Brouwers & Tomic,
2000). On the contrary, teacher self-efficacy has been positively correlated with work engagement and emotional exhaustion among teachers (Xu & Jia,
2022; Li, 2023; Shao et al., 2025). Furthermore, the effects of educational reforms and changing teaching settings can also play a role in teachers'
efficacy beliefs, since educational institutions may not always ensure the necessary resources or implementation support (Gordon et al., 2023). In
addition, effective and constructive support among teachers can increase their efficacy, whereas negative workplace experiences can have the opposite
effect (Ryan & Hendry, 2023). Similarly, Almajnuni and Alwerthan (2024) noted differences in efficacy across three areas: interacting with students,
teaching techniques, and managing the teaching process. Overall, the results suggest that supporting teachers' confidence in their ability to meet various
educational challenges remains an important priority in education.

The importance of teacher self-efficacy is clear from the results regarding the correlation between teacher self-efficacy and popular professional
outcomes. Specifically, among public school teachers in Region XI, Philippines, there is a positive and significant correlation between teacher self-
efficacy and organizational commitment (Cabayag & Guhao, 2024). Moreover, the link between high levels of teacher self-efficacy and a decreased
incidence of burnout indicates its contribution to professional well-being (Li, 2023; Skaalvik & Skaalvik, 2010). Belief in their efficacy is likely to help
teachers overcome difficulties at work (Hussain & Khan, 2022). In addition, teaching efficacy is positively correlated with teaching performance and
job satisfaction (Buri¢ & Kim, 2021).

Numerous investigations have established a substantial connection between authentic leadership and teachers' self-efficacy. Miraflor and Quines
(2022) have pointed out that authentic leadership correlates with teachers' self-efficacy in public schools in the Philippines, with self-efficacy acting as
a mediator in the relationship between leadership and work engagement. Other studies have found that authentic leadership may also contribute to
establishing positive conditions in schools and supporting teachers' self-confidence in their professional skills (Hu et al., 2019; Shao et al., 2025).
Further research by Ozdemir et al. (2025) found that the concept of authentic leadership increased teacher self-efficacy, owing to the significant
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influence of authentic principals on teachers' empowerment. Moreover, the research by Khun-Inkeeree et al. (2020) has revealed a close link between
principals' self-awareness — a major component of authentic leadership — and teachers' self-efficacy, which confirms that leaders' reflective and open
attitudes may facilitate teachers' self-confidence.

The concept of teacher self-efficacy is intertwined with teacher empowerment. According to Golsanamlou et al. (2022), teacher empowerment has
been shown to improve teachers' ability to perform their jobs effectively, and self-efficacy and job performance appear to be positively correlated. In
accordance with this understanding, Azizifar et al. (2020) demonstrated a significant link between teacher empowerment and teacher self-efficacy
among Iranian teachers of English, suggesting a possibility of mutual reinforcement of qualifications between the two concepts. Moreover, Veisi et al.
(2015) found a positive link between teacher empowerment and teacher self-efficacy with respect to teacher practices such as the ability to involve
students in the learning process and to use various educational techniques. These findings show that teachers should be given greater freedom and
independence in their work and be involved in the decision-making process, as this may improve their belief in their own efficacy.

There is a strong relationship between teacher self-efficacy and psychological capital (PsyCap), as educators with strong psychological resources
tend to exhibit greater confidence in their professional capacities. Recent research has documented a positive link between PsyCap and self-efficacy
among preservice teachers of English and primary school teachers. Longitudinal evidence shows that psychological capital leads to the development of
self-efficacy over time (Saglam, 2026; Zhang & Zhang, 2026). What is more, psychological capital has the same relationship to the self-efficacy of
rural early childhood educators. However, one study showed that this effect was not direct but rather mediated by relationships with children (Zhang et
al., 2025). Wang et al. (2022) also noted that greater PsyCap leads to stronger efficacy in teaching secondary school students. A scoping review by
Bertieaux et al. (2024) consequently highlighted a positive and stable relationship between teacher functioning and psychological capital. In a broader
perspective, it may be implied that hope and optimism can strengthen teachers' functioning since PsyCap is related to teacher self-efficacy.

Notably, many prior studies have also revealed an association between teachers' self-efficacy and passion for teaching, which is considered
another trait that can affect teachers' professional lives. For example, a study by Quines and Morastil (2025) among teachers in public elementary
schools in the Philippines showed that passion for teaching correlates positively with self-efficacy and serves as a mediator in the relationship between
classroom management techniques and self-efficacy. Asare (2025) also highlights the role of passion for teaching in moderating the relationship
between self-efficacy and teaching anxiety among pre-service management teachers. Overall, the data suggest that teachers with a passion for teaching
are more likely to be confident in their teaching abilities.

While previous studies have explored many aspects of teacher self-efficacy, it is essential to investigate how these various influences manifest in
real schools. School leaders are often described as displaying an authentic leadership style characterized by self-awareness, relational transparency,
balanced information processing, and moral grounding (Al-Dhuwaihi & Almohaisin, 2021). Additionally, school leaders in the Philippines have been
observed to possess authenticity, transparency, self-awareness, and moral integrity (Allera & Quirap, 2025; Herring, 2024). Furthermore, authentic
leadership is grounded in moral sensitivity to situations, moral reasoning, moral identity, and moral action in the face of ethical dilemmas (Olsen &
Espevik, 2017). Therefore, it can be said that authentic principals are ethical, self-aware, communicative leaders who have developed strong personal
relationships with teachers.

In contrast, however, the practice of employing authentic leadership is far from uniform; there are specific differences according to leader
profiles and school conditions. Herring's (2024) study revealed different ways in which authentic leadership was practiced, depending on demographic
characteristics and school size. Al-Dhuwaihi and Almohaisin (2021) report a similar finding regarding teachers' perceptions of authentic leadership
across years of service and school level. Therefore, while authentic leadership is generally received positively, its implementation appears to depend on
leaders' characteristics and the specific school context.

Also, teachers have reported experiencing empowerment in the school context. Teachers experience empowerment when the school provides
supportive conditions, for example, opportunities for collaboration, open communication, and avenues for professional growth (Alagos, 2026). Kiral
(2025) also identified communication and collaboration as important aspects of empowerment that foster trust, transparency, and inclusion in school
decision-making. Liang et al. (2025) found that respect and teachers' professional development were also important components of teacher
empowerment. Yao et al. (2024) also found empowerment as a component of teachers' development and professionalism. Tindowen (2019) also
observed that empowerment included professional development, self-efficacy, autonomy, and participation in decision making among other
components. These findings contribute to the work of Short and Rinehart (1992), who presented the six components of teacher empowerment.

Apart from teachers' individual competence, the organizational context also has an important impact on the possibility of teacher empowerment.
Wang et al. (2024) found that organizational climate, along with teachers' autonomy, plays a key role in the process of empowerment, suggesting that
supportive leadership and organizational climate create a necessary environment for higher autonomy. According to this, teacher empowerment is
facilitated by trust in teachers, support, and opportunities to participate in decision-making.

Moreover, alongside leadership and empowerment, psychological capital may be another important personal resource that teachers possess. For
example, Erden (2025) reported that psychological capital is associated with teachers' readiness to meet job demands and maintain effectiveness.
Furthermore, Hazan-Liran and Karni-Vizer (2024) showed that an increase in psychological capital is associated with higher job satisfaction and lower
burnout among teachers in both special and regular schools. Thus, it can be concluded that organizational and professional support may play a key role
in maintaining teachers' psychological capital, given the difficulties they face in the workplace.

Teaching enthusiasm is another element that can influence how teachers perform professionally. Quines and Morastil (2025) observed that many
public elementary teachers in Davao Occidental demonstrated very high levels of teaching enthusiasm. Moreover, Seville and Guhao's (2023) previous
research found evidence of similar enthusiasm among public secondary school teachers across the Davao Region, as reflected in three criteria: passion,
harmonious passion, and obsessive passion. Generally, these results imply that teachers have a strong passion for their work, which appears to be
expressed in their highly committed engagement in the profession.

At the same time, it is also worth noting that the type of passion matters. Mo¢ (2016) found that the harmonious type of passion was associated
with better indicators of teachers' well-being, whereas the obsessive type did not show the same positive results. Furthermore, Day (2004) characterized
enthusiastic teachers as those who are highly committed to their work and demonstrate a high degree of engagement with their profession in both
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intellectual and emotional realms. Overall, all these studies suggest that passion may affect professionalism differently depending on how it is
experienced.

The present study primarily concerns teachers' self-efficacy, which is the dependent variable in this case. Studies indicate that teachers believe in
their capabilities to perform the tasks of their profession. As noted by Lazo (2025), teachers were found to have high efficacy in teaching methods,
student motivation, and classroom management. However, it is more difficult to work with the less fortunate and problematic students. Sun and Yin
(2025) also identified certain self-efficacy profiles among teachers with different levels of work experience and job roles. In the Philippines, Cabayag
and Guhao (2024) found that teachers working in public schools in Region XI exhibit high self-efficacy. In general, existing studies show that teachers
have relatively high levels of efficacy.

Moreover, existing research provides insight into teacher self-efficacy in practice. Padhinog et al. (2024) noted a connection between teachers'
efficacy beliefs and their use of certain instructional techniques, students' involvement, and the ability to formulate achievement goals. Ma et al. (2025)
reported a relationship between teachers' self-efficacy and students' academic success (though the relationship was not very strong). Ryan and Hendry
(2023) identified factors such as successful teaching experience, teacher collaboration, and support as the main sources of teachers' self-efficacy, while
Li (2023) showed that self-efficacy can help teachers cope with stress and burnout.

The study's conceptual framework, depicted in Figure 1, includes the following four independent variables: authentic leadership; teacher
empowerment; Psychological Capital (PsyCap); and Passion for Teaching, and one dependent variable (teacher self-efficacy). The framework suggests
that each of the four independent variables (contextual, organizational, psychological, and motivational) can influence how teachers perceive their
ability to complete professional tasks.

Exogenous Variables

Authentic Leadership

e Self-Awareness

e Internalized Moral-
Perspective

e Balanced Processing

e Relational Transparency Endogenous Variable

Empowerment Self-Efficacy
i * Professional
?evetlopment « Efficacy in Student Engagement
. rus
e Status e Efficacy in Instructional Strategies
* Cooperation s Efficacy in Classroom
Psychological Capital G
o  Work Self-efficacy
e Hope
e Optimism
e Resilience

Passion in Teaching

e Harmonious Passion
o Obsessive Passion

Figure 1. The Conceptual Framework of the Study

The study is primarily based on Social Cognitive Theory (SCT), with additional elements from Social Exchange Theory and Broaden and Build
Theory. In addition to these three perspectives, this Framework reflects a model of environmental factors, professional agency, psychological assets,
and motivational orientation that can help explain differences in teachers' perceptions of their teaching effectiveness.

According to Walumbwa et al. (2008), authentic leadership reflects how principals see themselves, their ethical values, their objective perception
of data, and their openness toward others. In the social cognitive learning model of leadership, these behaviors create environmental conditions that
enhance teachers' confidence and sense of agency as professionals. Studies have been published that support the association between authentic
leadership and teachers' feelings of effectiveness and engagement with their work, as well as the notion that higher levels of authentic leadership will
strengthen the relationship of empowering leadership practices to teachers' beliefs about their own effectiveness (Shao et al., 2025; Ozdemir et al.,
2025).

The teacher empowerment framework, which consists of four major areas: professional development, trust, status, and cooperation, provides

opportunities for professional development (professional growth), developing, building, and maintaining trust, enhancing the professional status of
teachers through the recognition of their accomplishments, and collaborating with other educators (Hidir & Tanriogl, 2020).
Hidir and Tanriogl (2020) defined professional empowerment as a teacher's ability to exercise agency within their professional environment, in line
with Social Cognitive Theory. Evidence from various studies consistently supports the conclusion that empowering practices by school leaders
contribute to increased psychological empowerment among teachers (Lee & Nie, 2017). Likewise, Azizifar et al. (2020) demonstrated a significant
correlation between teacher empowerment and teachers' self-efficacy; therefore, teachers who experience greater empowerment tend to have higher
confidence in their ability to perform their job duties.

Psychological Capital is described as Positive Psychological resources such as Work Self-Efficacy, Hope, Optimism, and Resilience (Lee et al.,
2016). Work Self-Efficacy is defined as one's level of confidence towards completing job-specific tasks; Hope is the level of commitment one has
towards achieving his/her goals and the way in which one identifies pathways in order to reach those goals; Optimism is defined as the way in which an
individual expects positive outcomes regarding future events; and Resilience is defined as being able to manage challenges faced while recuperating
from adverse situations. As outlined in Social Cognitive Theory and Broaden-and-Build Theory, these psychological resources may help enhance
teachers' ability to respond constructively to challenges associated with their profession. Longitudinal data support the notion that Psychological Capital
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was positively associated with Primary Teacher Self-Efficacy, as reported by Zhang & Zhang (2026). Thus, it appears that teachers with greater
psychological resources exhibit stronger belief in their capacity to teach effectively.

Vallerand et al. (2003) proposed a Dualistic Model of Passion that identifies two distinct forms of passion for teaching. This includes both
Harmonious and Obsessive Passion. Harmonious passion is developed from a willingness to teach freely and autonomously. Obsessive passion reflects
an obligation or internal pressure to continue working in this profession. Therefore, passion serves as the motivation teachers use to engage in their
work. It has also been established through empirical research that self-efficacy is associated with harmonious, rather than obsessive, passion for
teaching, and that harmony with one's own passions and values fosters a greater sense of well-being for the teacher (Kim, 2017; Mog, 2016). Both
articles help establish the connection between teachers' passions and their self-efficacy, allowing us to conclude that passion for teaching remains
closely related to teachers' self-efficacy.

The concept of teacher self-efficacy is the endogenous variable in the proposed model, reflecting teachers' confidence that they have the skills
needed to perform the tasks required for quality teaching. Teacher self-efficacy includes the three domains of Engagement Efficacy, Instructional
Efficacy, and Classroom Management Efficacy (Tschannen-Moran & Woolfolk Hoy, 2001). Based on the tenets of Social Cognitive Theory, such
beliefs of efficacy derive from the interaction between an individual's personal qualities and the surrounding environment. In this context, authentic
leadership provides the contextual aspect of the proposed model; teacher empowerment serves as the area of professional agency, while psychological
capital and teachers' desire to teach function as personal psychological and motivational resources. In this way, the relationships to be established
between the four exogenous variables and teacher self-efficacy have a theoretical underpinning, as they assume that both environmental conditions and
personal resources are linked to teacher self-efficacy judgments.

In previous empirical studies, connections among the various constructs have been established. However, the relationships between the
constructs have mostly been examined separately. The topic of authentic leadership has been studied alongside other topics such as teacher efficacy,
empowering leadership, work engagement, and teacher agency. Studies on leadership-related empowerment have shown a relationship between
teachers' psychological empowerment and teacher empowerment, and self-efficacy has been associated with teacher empowerment. With respect to
psychological capital, research indicates that it predicts the self-efficacy of primary school teachers.

As far as research on passion is concerned, links have been drawn between teaching passion and efficacy outcomes. However, research on this
phenomenon has been mainly concentrated on pre-service teachers. Therefore, existing studies show that pairwise relationships among the constructs
are established. However, there is no clarity on the mechanisms by which authentic leadership, teacher empowerment, psychological capital, and
passion for teaching interact to influence teacher self-efficacy.

The objective of the study was to determine the structural model that best explained self-efficacy among public elementary teachers in Region
XI of the Philippines. A quantitative, non-experimental research method was adopted in the study, and a stratified random sample of 454 was drawn
from ten school divisions. Data were collected using modified questionnaires and analyzed using structural equation modeling, descriptive statistics,
and Pearson correlation analysis. The results indicated very high levels of authentic leadership, empowerment, psychological capital, passion for
teaching, and self-efficacy, with self-efficacy showing a statistically significant positive correlation with all independent variables used in the study.
Model 3 was determined to be the best among the models examined in the study, as it indicated a strong direct link between the independent variables
and teachers' self-efficacy. The amended structural model contained the following variables: relational transparency and self-awareness for authentic
leadership; trust and professional development for empowerment; work self-efficacy and resilience for psychological capital; harmonious passion and
obsessive passion for teaching; and self-efficacy in instructional strategies, student engagement, and class management for self-efficacy. In general, this
study highlighted these constructs as important factors affecting teachers' well-being and proposed a model that provides empirical evidence for
Sustainable Development Goals 3, 4, and 8.

In addition to establishing the levels of the studied variables and exploring their associations, the research allows testing null hypotheses
positing the absence of significant relationships among the relevant variables and assessing whether any of the proposed structural models provide the
best fit for teacher self-efficacy. Furthermore, by moving beyond bivariate analysis to structural equation modeling, the study aims to explore more
complex relationships underlying influences on teacher self-efficacy and to gather relevant evidence that may be used to design teachers' professional
development.

At the end of the day, the results gained may contribute towards the implementation of broader global goals. The research contributes to SDG 4
on Quality Education by generating evidence to support efforts to improve teachers' teaching effectiveness and ensure equal learning opportunities. The
findings also align with SDG 3 on Good Health and Well-Being by offering insights into how personal and organizational resources can influence
teachers' psychological well-being. Finally, the research is relevant to SDG 8 on Decent Work and Economic Growth, as it focuses on promoting caring
and supportive work environments that improve teachers' motivation and job performance.

The findings from this study have the potential to serve as evidence to help policymakers, school leaders, and educational institutions develop
evidence-based policies and programs that improve the workplace environment for teachers. More specifically, DepEd, along with other members of
the Philippine Congress, will be able to use these findings to develop evidence-based programs and policies that support the professional development
of public school teachers and foster a supportive environment for teaching in public schools.

Based on the findings from this study, school leaders will also be able to develop more effective leadership styles and create support systems
for their teachers. By providing school leaders with insight into their own leadership practices, the study will offer guidance on implementing practices
that empower teachers, ultimately creating positive environments for teaching and learning in public schools.

From an individual perspective, the findings of this study highlight the value of psychological resources, passion for teaching, and teacher self-
efficacy as vital components of professional functioning for public elementary school teachers. Additionally, the findings will help community
stakeholders understand the conditions that support teachers and create an environment for teaching and learning.

Finally, the structural equation model derived from this study's findings may provide future researchers with a framework for conducting similar studies.
Future researchers can build upon the initial findings of this study through replication studies, theoretical explications of the study, and comparative
studies across countries or populations.
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2. METHODOLODY

The details of the research design, the participants who took part in the study, the instruments used in the study, and the methodology used across all
research were outlined in this section of the study.

Using a proportionate stratified random sampling method, 454 participants were selected to represent the 25,695 public elementary school teachers
in Region 11 for the 2025-2026 school year. This sample size is larger than the typical size range of 200-400 if you are using SEM to estimate
maximum likelihood; therefore, it gives the researcher a statistical power of at least .08, as well as providing stable parameter estimates and a reliable
fit for the five latent factors of the model of interest (Hair et al., 2019; Kline, 2023).

To gain a balanced representation of the various regions within Region 11, the sample was distributed in proportion to each school division's share
of the total teacher population; therefore, all ten school divisions had equal representation in the final sample. Within each of these school divisions, a
random selection of teachers was made using a computer-generated random selection process. All teachers had the same probability of being included
in the study, and this process eliminated potential sampling errors while enhancing the ability to generalize the findings to the entire Region 11
population.

A stratified random sampling method was used to provide adequate representation of each subgroup. Stratified random sampling divides
heterogeneous populations into separate but internally homogeneous strata. Iliyasu and Etikan (2021) describe how multiple independent simple
random samples were drawn from each stratum, proportional to its share of the overall region, and combined to create a sample that accurately
represents the region. This methodology helps maintain the demographic proportions and distributions of characteristics across all 10 divisions
comprising the sample population, while also increasing data reliability and reducing sampling error.

Materials and Instruments

Based on five previously published standardized research instruments adapted specifically for the study of the context of public elementary
schools in the area, one of the first exogenous variables examined was the Authentic Leadership of elementary school principals. Authentic Leadership
has been measured using the 16-item Authentic Leadership Questionnaire (ALQ), developed by Walumbwa et al. (2008), which evaluates the four
domains of Authentic Leadership: Self-Awareness, Internalized Moral Perspective, Balanced Process, and Relational Transparency.

Another exogenous variable in the study is Teacher Empowerment. A revised version of the 16-item Teacher Empowerment Scale, developed by
Hidiroglu and Tanriégen (2020), was used to measure this variable. The revised scale included the four domains of Professional Development, Trust,
Status, and Cooperation. The two instruments included some minor modifications to the wording of the items. For example, the terminology used in the
two instruments was adjusted to be more appropriate to the context of the specific leadership structures of DepEd elementary school principals. The
modifications to the instruments were approved by both the research adviser and the expert validators for their contextual appropriateness.

The instruments used to measure the exogenous variables, Psychological Capital and Passion for Teaching, were adapted from previously
validated sources. To gauge Psychological Capital, a 12-item measure was created based on the work self-efficacy, hope, optimism, and resilience
constructs of Lee et al. (2016). The 8-item Passion for Teaching scale was derived from the harmonious passion and obsessive passion constructs of
Dokubo and Osuji (2019).

The endogenous variable, Teacher Self-Efficacy, was operationalized using the 12-item Teachers' Sense of Efficacy Scale (TSES) developed by
Tschannen-Moran and Hoy (2001) and comprises three constructs: efficacy in student engagement, efficacy in instructional strategies, and efficacy in
classroom management. Each of the five instruments employed a 5-point Likert-type rating scale with scores ranging from 1 (Strongly Disagree) to 5
(Strongly Agree), as per the original Likert (1932) rating format.

To ensure comparable interpretation of the responses to the five constructs, the mean score for each construct was calculated using the 5-point
continuous scale and the mean scores were interpreted using the following descriptive categories: Very High (mean of 4.20 to 5.00) would indicate a
consistent presence of the measured indicator or variable; High (mean of 3.40 to 4.19) would indicate frequent observations of the indicator or variable;
Moderate (mean of 2.60 to 3.39) would reflect some degree of presence of the indicator or variable; Low (mean of 1.80 to 2.59) would indicate a
limited presence of the measured indicator or variable; and Very Low (mean of 1.00 to 1.79) would indicate minimal presence of the indicator or
variable.

The validation of the research instruments for field administration has been conducted through content and construct validation by six expert
validators, yielding an overall validation mean of 4.40, which is very good. The validation results will be used to revise the instruments based on the
expert validators' recommendations, and then to conduct a pilot test with 50 public elementary school teachers who did not participate in the main study
to determine the instruments' internal consistency.

The results indicate that all five research instruments exhibited high to excellent internal consistency based on the following Cronbach's alpha
results: Teacher Empowerment (o = .955), Teacher Self-Efficacy (a = .952), Authentic Leadership (o = .940), Passion for Teaching (a0 = .936), and
Psychological Capital (o = .963). The combination of content and construct validity, internal consistency, and contextual appropriateness provide
empirical evidence for the adaptation and/or modification of these research instruments for the main study and for structural equation modeling.
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Design and Procedure

Using a descriptive correlational research design, this study employed a quantitative, non-experimental method. Quantitative non-experimental
research typically examines the relationship between variables as they naturally occur rather than through controlled manipulation of the researcher
(Creswell & Creswell, 2018). Specifically, descriptive correlational research was used to explore the foundational levels of the exogenous variables (i.e.,
authentic leadership, teacher empowerment, psychological capital, and passion for teaching), along with the endogenous outcome variable, teacher self-
efficacy. The results of this type of research will help researchers understand the magnitude and nature of the relationships between the exogenous and
endogenous variables. However, they will not enable them to establish cause-and-effect between these relationships (Rohrer, 2018).

Structural equation modeling (SEM) served as the analytical framework for examining the complex multivariate relationships among the study's
constructs. SEM is a type of multivariate analysis that assesses both the relationships between observed indicators and latent variables of properly
defined theoretical models (Stein et al., 2012). SEM differs from traditional bivariate methods in that it allows researchers to simultaneously evaluate
the measurement properties of constructs and their structural associations, while controlling for measurement error when estimating latent constructs
(Hair & Sarstedt, 2019). In addition, SEM allows researchers to test multiple interconnected paths simultaneously within a single overall model. The
goal of this study is to employ SEM to test the hypothesized relationships among the dimensions of authentic leadership, teacher empowerment,
psychological capital, and passion for teaching, and to examine their combined effect on the self-efficacy of public elementary school teachers in
Region XI.

To assess the proposed models' plausibility and structural validity, a variety of goodness-of-fit indices and standardized cutoff criteria were used in
accordance with recommended methodological practices (Hair et al., 2019; Kline, 2023). A model is considered well-fitting when there is no significant
difference between an observed sample covariance structure and the covariance structure implied by the model, as indicated by a non-significant Chi-
square statistic (Joreskog & Sorbom, 1996). In addition, additional incremental and relative fit indices were calculated (e.g., the Comparative Fit Index
[CFI], Tucker-Lewis Index [TLI], Normed Fit Index [NFI], and the Goodness-of-Fit Index [GFI]) using a cutoff of > .95 for excellent fit (with > .90
being considered an acceptable fit) (Kline, 2023). Absolute model fit was evaluated using the Root Mean Square Error of Approximation (RMSEA),
where RMSEA values of < .05 indicate an outstanding fit, and RMSEA values of < .08 to < .1 indicate an acceptable error of approximation.

There was a procedure for collecting data, consisting of several steps. The first step was to obtain ethical clearance from the University of
Mindanao Ethics Review Committee (UMERC) under protocol number UMERC-2025-496. After the clearance was made, formal permission was
obtained from the Office of the Regional Director (ORD). Letters of endorsement and authorization were prepared and submitted to the Schools
Division Superintendents from the participating divisions.

After obtaining approval from the SDOs, the researcher contacted the Principals of Elementary Schools and requested permission to conduct the
survey. Finally, the survey took place from the second week of January 2026 until the end of March 2026. The researcher distributed printed
questionnaires to the selected schools and personally collected the completed questionnaires with the assistance of the schools' administrative officers.
Upon collection of the completed questionnaires, the researcher reviewed them for completeness and consistency, audited their responses, and
organized and tabulated them for subsequent statistical processing.

Data analysis was conducted using descriptive and inferential statistical techniques with a .05 level of significance. The means and standard
deviations were calculated for the Authentic Leadership, Teacher Empowerment, Psychological Capital, Passion for Teaching, and Teacher Self-
Efficacy variables to describe the level of each variable. To examine the nature of the linear relationships between each Exogenous variable and
Teacher Self-Efficacy, Pearson's Product-Moment Correlation Coefficient (r) was used, with quantitative results reported in accordance with the
standards outlined by the American Psychological Association (2020).

The maximum likelihood estimation (MLE) method was used within the SEM framework to test the theory and determine which structural model
best reflects the relationships among the constructs in this study using the observed data. The analysis examined both the measurement component of
the proposed model and its structural components. The analysis also included an evaluation of model fit using indices established by the SEM
guidelines (Kline, 2023). The research team adhered to the principles of academic honesty by appropriately acknowledging, paraphrasing, and
adequately citing all the theoretical and empirical sources that supported the study.

3. RESULTS AND DISCUSSION

This study examines the empirical findings on authentic leadership, teacher empowerment, psychological capital, passion for teaching, and teacher
self-efficacy in public elementary school teachers. In this section, the findings are analyzed in relation to the study's specific research questions and
presented in clear chronological order. The analysis also includes an assessment of the proposed SEMs, along with an evaluation of how well each
SEM fits the data, based on appropriate goodness-of-fit indices.

Authentic Leadership Teachers' perceptions of authentic leadership through its four aspects (Self-Awareness, Internalized Moral Perspective,
Balanced, and Relational Transparency) are summarized in Table 1. The overall average (Mean = 4.29, SD = 0.640) of the four dimensions measured is
in the (Very High Category), which indicates that school heads demonstrate the authentic leadership practices consistently. Among all four dimensions
of authentic leadership, Internalized Moral Respective had the highest average (Mean = 4.37, SD = 0.655), followed by Self-Awareness (Mean = 4.30,
SD = 0.669). Balanced Processing had an average of 4.27 (SD = 0.782). Relational transparency had the lowest overall average at (Mean = 4.23, SD =
0.696) but continues to fall within the (Very High) category.
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Table 1: Level of Authentic Leadership

Indicator SD Mean D.E.

Self-Awareness 0.669 4.30 Very High
Internalized Moral Perspective 0.655 4.37 Very High
Balanced Processing 0.782 4.27 Very High
Relational Transparency 0.696 4.23 Very High
Overall 0.640 4.29 Very High

The findings of this study indicate consensus among teachers in Region XI regarding the presence of authentic leadership within their school
administration, as demonstrated across all four dimensions of this leadership style. This finding is evidenced by the Very High ratings attributed to the
school administration for this dimension. The teachers who provided these ratings reported that they perceive school principals/administrators as having
an understanding of their strengths and emotions, being guided by their core values, being thoughtful about the perspectives of others before making
decisions, being honest and genuine in their interactions with those they lead, and being dedicated to leading with a strong ethical framework. The high
level of agreement among the teachers indicates that authentic leadership is well-developed and expressed across multiple areas, not confined to a
single area of leadership.

The findings of the present study corroborate those of Al-Dhuwaihi and Almohaisin (2021), who reported high levels of authentic leadership across
the same four dimensions among school leaders. Additionally, the Very High level of authentic leadership identified in this study is consistent with the
findings of Allera and Quirap (2025), who reported the characteristics of genuine, value-driven, and transparent decision-making in the practice of
authentic school leaders. Lastly, the very high rating for Internalized Moral Perspective is consistent with the findings of Olsen and Espevik (2017),
who identified moral reasoning and moral principles as central to the practice of authentic leadership.

Empowerment

Table 2 shows how teachers were empowered according to the number of ways they believe they can be effective in their professional roles, based
on their perceptions of four distinct indicators of empowerment (Professional Development, Trust, Status, and Cooperation). The average score across
all teachers was 4.49 (SD = .487), indicating that, overall, the respondents felt very high levels of empowerment within their profession. Of the four
measures of empowerment assessed, the score for Status had the highest mean (M = 4.61, SD = 0.517), while the scores for Professional Development
(M =4.49, SD = 0.591) and Cooperation (M = 4.45, SD = 0.547) were lower. Even though trust had the lowest mean score (M = 4.40, SD = 0.652), it
still represented a 'Very High' level of empowerment for this group of teachers.

Table 2: Level of Empowerment

Indicators SD Mean D.E.

Professional Development 0.591 4.49 Very High
Trust 0.652 4.40 Very High
Status 0.517 4.61 Very High
Cooperation 0.547 4.45 Very High
Overall 0.487 4.49 Very High

According to the study's findings, most teachers perceive their job positively and believe that teaching is a well-respected profession, with support
from their school administrators for their participation in seminars and other professional learning opportunities. Teachers also state they have good
communication with their direct supervisor and have meaningful opportunities to collaborate with their peers.

The findings of this research also support those of Alagos (2026), who concluded that teachers feel more empowered when they receive positive
support from their school administrators, collaborate and engage in constructive communication with one another, and have opportunities for
professional growth. Provided with these conditions, teachers can build their knowledge, skills, and competencies.

The results of this study are consistent with Kiral's (2025) findings that communication and collaboration are two key components of
empowerment, as these elements create a working atmosphere that fosters transparency, trust, and shared decision-making. Likewise, Wang et al. (2024)
found that empowerment is closely related to both the climate of the teaching organization and teachers' autonomy over their own practice. The
researchers suggest that a positive school environment that promotes supportive leadership would provide teachers with greater opportunities to
exercise their professional autonomy.

Psychological Capital

Table 3 shows the level of psychological capital (PsyCap) as determined by the four indicators: work self-efficacy, optimism, hope, and resilience.
Overall, the mean score for psychological capital was 4.50 (SD = 0.473), indicating that this level is classified as Very High or consistently present
among all respondents. Of the four indicators, optimism had the highest mean score of 4.55 (SD = 0.501), followed closely by hope at 4.54 (SD = 0.514)
and resilience at 4.50 (SD = 0.520). Work self-efficacy had the lowest mean at 4.40 (SD = 0.542), but this still falls within the Very High range for
classification.
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Table 3: Level of Psychological Capital

Indicators SD Mean D.E.

Work Self-Efficacy 0.542 4.40 Very High
Optimism 0.501 4.55 Very High
Hope 0.514 4.54 Very High
Resilience 0.520 4.50 Very High
Overall 0.473 4.50 Very High

Teachers' Psychological Capital (PsyCap) is a highly valuable psychological resource that enables them to manage the pressures of their careers.
Through this research project, teachers had psychological capital through their belief in their own ability to be successful, even under pressure; their
belief in their ability to reach work goals; their proactive pursuit of those goals; their belief that every work challenge could be beneficial, and their
ability to formulate strategies for addressing work-related challenges.

Results from Erden (2025) indicate that PsyCap is related to a teacher's ability to manage workplace stress and maintain healthy functioning.
Similarly, Soykan et al. (2019) found that higher levels of PsyCap were associated with teachers experiencing lower stress and a greater focus on task
completion when faced with workplace challenges. Therefore, the current research results indicate that respondents possess a Very High level of
PsyCap, reflecting their ability to perform and adapt to the demands of their chosen careers.

Passion in Teaching

The passion level for teaching, as measured on two dimensions (Harmonious and Obsessive), is shown in Table 4. Based on Public School
teachers from Elementary Schools, an average score of 4.56 (SD = 0.465) indicates that their overall Passion for Teaching falls into the "Very High"
ratings; therefore, they demonstrate a consistent level of Passion for Teaching. There was a slightly higher average score (4.58) for Obsessive Passion

than for Harmonious Passion (4.55); however, both average scores were still rated in the "Very High" range.

Table 4: Level of Passion in Teaching

Indicators SD Mean D.E.

Harmonious Passion 0.499 4.55 Very High
Obsessive Passion 0.484 4.58 Very High
Overall 0.465 4.56 Very High

Results of the current study indicate that the level of passion (for teaching) among public elementary school teachers was at the Very High level.
This indicates that public elementary school teachers are consistently highly dedicated and very frequently highly dedicated to the profession of
teaching. They spend much time and energy in their teaching careers, provide positive influence on their students' attitudes and behaviors through their
level of commitment, are motivated by personal gratification and fulfillment, and demonstrate an immense degree of dedication to the teaching
profession.

The results of the current study are consistent with the work of Vallerand et al. (2003), who described passion as a strong inclination towards an
activity that an individual values highly and is willing to invest their time and energy in. Day (2004) states that Passionate Teachers have a high degree
of Commitment, are very enthusiastic about their jobs, and are both intellectually and emotionally engaged in their work. Therefore, the current study's
findings reporting a Very High level of passion (for teaching) provide evidence of a high level of Commitment and active involvement in professional
duties among the respondents.

The Dualistic Model of Passion (Vallerand et al., 2003) further supports the current study's findings by distinguishing between Harmonious and
Obsessive Passion. The Very High ratings of both dimensions indicate that Public Elementary School Teachers are likely to be very engaged in
teaching for a variety of reasons (e.g., voluntary personal choice and a sense of pressure or obligation). These findings are consistent with Mo¢ (2016),
who found that Harmonious Passion is positively associated with the More Adaptive Aspects of Teacher Well-Being, whereas Obsessive Passion is not.
Overall, the results show that the effects of Teachers' Passion vary according to how they experience and internalize their Teaching Involvement.

Self-Efficacy

According to Table 5, the degree of self-efficacy for each teacher was measured in three ways: student engagement, instructional strategies, and
classroom management. The average score for all teachers was 4.57 (SD = 0.470). This average indicates that all surveyed teachers had a high level of
confidence in their ability to fulfill their responsibilities as educators. Of the three areas measured, Efficacy in Student Engagement received the highest
average score (M = 4.6, SD = 0.490). Both Efficacy in Instructional Strategies and Efficacy in Classroom Management received an average score of
4.56. All three areas were rated Very High on the teacher self-efficacy scale.
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Table 5: Level of Self-Efficacy

Indicators SD Mean D.E.
Efficacy in Student Engagement 0.490 4.60 Very High
Efficacy in Instructional Strategies 0.507 4.56 Very High
Efficacy in Classroom Management 0.490 4.56 Very High
Overall 0.470 4.57 Very High

The responses on teacher self-efficacy indicate that, overall, respondents have high confidence in their ability to undertake important teaching
tasks (Very High). They believe they can encourage pupils to love learning, engage pupils with little interest in school, adjust lessons to cater to
individual needs, and answer challenging questions with confidence. These rules promote appropriate behavior in the classroom and establish routines
that help the classroom run smoothly.

This is aligned with previous empirical studies indicating that teacher self-efficacy is evident in many aspects of teaching, such as instruction,
motivation, and classroom management. The current finding that teachers feel confident in maintaining productive classroom environments and
nurturing positive interactions is consistent with Wettstein et al. (2021), who found that teachers' self-efficacy was associated with their classroom
management practices and the quality of their relationships with students. In the same way, Lazo (2025) found that teachers also had high levels of
self-efficacy in their teaching, students' motivation, and classroom management. Additionally, Padohinog et al. (2024) reported teacher efficacy, as
reflected in positive ratings of instructional strategies and student involvement. In addition, Ryan and Hendry (2023) found that successful teaching
experiences, professional collaboration, and supportive conditions are factors that affect teacher efficacy, suggesting that positive experiences in the
field and supportive conditions could boost teacher efficacy beliefs.

These findings are similar to those of Tschannen-Moran and Woolfolk Hoy (2001), who related teacher efficacy to teachers' instructional practices
and students' motivation to learn. Similarly, Hettinger et al. (2021) investigated teachers' self-efficacy in managing their classrooms in relation to their
perceived instructional methods. The findings of these studies also confirm the current results, which strongly indicate that teacher self-efficacy is
evident in student engagement, instruction, and classroom management. In general, the Very High level found in this study further supports the view
that teachers' self-efficacy is important with regard to their self-confidence in engaging students, teaching effectively, and managing the classroom.

Significance on the Relationship between the Levels of Authentic Leadership and Self-Efficacy

The correlation results between authentic leadership and Teacher Self-efficacy are presented in Table 6. The results show that the two variables are
statistically significant and that there is a positive correlation between teacher self-efficacy and the level of authentic leadership. All the p-values were
reported as .000, which is less than the .05 level of significance, and the overall correlation coefficient was r = .365. Furthermore, all four aspects of
authentic leadership were significantly positively correlated with overall teacher self-efficacy. Among the three construct correlations, Self-Awareness
had the highest correlation (r = .390), followed by Internalized Moral Perspective (r = .348) and Relational Transparency (r = .344). Balanced
Processing showed the lowest correlation (r = .264) but exhibited a strong positive relationship with overall teacher self-efficacy.

In my opinion, the more reflective, empathetic, and self-aware the school leaders are, the more confident the teachers will feel. While it may have
the weakest relationship, the significant association highlights the continued relevance of considering other viewpoints. Therefore, teacher self-efficacy
can be increased through reflective, supportive, and inclusive leadership practices that school leaders can implement.

Table 6
Significance on the Relationship between Levels of Authentic Leadership and Self-Efficacy

Self-Efficacy
Efficacy Efficacy
Authentic Leadership Efficacy in  in in
Student Instruct Classro Overall
Engageme ional om
nt Strategi Manage
es ment
Self Awarsness 3807 37 .358% .390%
(0.000) (0.000)  (0.000) (0.000)
Internalized Moral Perspective e Sy D2k A0
(0.000) (0.000)  {0.000) (0.000)
Balanced Processing 208 204 i 204
(0.000) (0.000)  (0.000) (0.000)
Relational Transparency N a Sld e
(0.000) (0.000)  (0.000) (0.000)
Overall 355 349 333 .365*
(0.000) (0.000)  {0.000) (0.000)

*Significant at 0.05 significance level.
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The present results are also consistent with those of Shao et al. (2025), who reported a positive correlation between authentic leadership and
teacher efficacy. Likewise, Ozdemir et al. (2025) revealed that authentic leadership enhanced the relationship between empowering leadership and
teacher self-efficacy and teacher agency. The results of these studies support the idea that authentic leadership can be a prominent contextual factor
influencing teachers' beliefs about their ability to perform their job duties well.

The positive relationship can be explained by the interaction between environmental and personal factors, which lead to the formation of efficacy
beliefs (Bandura, 1986). Self-aware leadership, the internalization of a moral perspective, balanced decision-making, and relational openness could help
create a supportive work environment. In such an environment, teachers' confidence in engaging students, implementing appropriate instruction, and
meeting classroom demands may improve.

Significance on the Relationship between the Levels of Empowerment and Self-Efficacy

The results of the analysis that examined the relationship between teacher empowerment and teacher self-efficacy are presented in Table 7. The
results showed a significant positive correlation between the two variables, with an overall correlation coefficient (r) of .517 and a p-value of 0.000 (p <
0.05). Since this result was achieved, the null hypothesis was rejected. Teacher self-efficacy was also significantly and positively associated with all
four dimensions of teacher empowerment. Of these, Status had the highest correlation (r = .527), followed by Cooperation (r = .500), Professional
Development (r =.381), and Trust (r =.361).

Table 7
Significance on the Relationship between Levels of Empowerment and Self-
Efficacy
Self-Efficacy
Empowermant Efficacy in Efficacy in Efficacy in
Student Instructional Classroom Overall
Eng it Strategi it
Professional 366" 372" 346" 381"
Development (0.000) (0.000) (0.000) (0.000)
Trust 350" 352" 322~ 361"
(0.000) (0.000) (0.000) (0.000)
510" 484" 505" 527"
Status (0.000) (0.000) (0.000) (0.000)
. 458 493" 469" 500"
Cogperation (0.000) (0.000) (0.000) (0.000)
493* 498" 479" 517+
Overall (0.000) (0.000) (0.000) (0.000)

*Significant at 0.05 significance level

These findings indicate that teachers' confidence in their professional skills is higher when they feel valued, included, and supported, and have
opportunities for growth within the school setting. The higher correlations for Status and Cooperation could suggest that these two factors are
particularly important in enhancing teachers' confidence. While it was the lowest correlation, it was a relationship, suggesting that supportive, trusting
relationships remain significant to teacher self-efficacy. As a result, school leaders can create a climate in which teachers are valued, included in
decision-making, supported in working cooperatively, and provided with professional development opportunities.

This is further supported by Azizifar et al (2020), who established that teacher empowerment was positively correlated with teachers' self-efficacy.
Furthermore, it is consistent with the findings of Lee and Ni (2017), which state that school leaders' psychological empowerment was positively related
to their empowerment behaviors. Together, these results indicate that when teachers receive professional support and recognition, growth opportunities,
trust, and collaboration, they are more likely to have a stronger sense of their professional competence.

Significance on the Relationship between the Levels of Psychological Capital and Self-Efficacy

As indicated in Table 8, the study determined the extent of the correlation between the level of Psychological Capital and Teacher Self-Efficacy
(TSE). The results suggest a very strong, statistically significant positive correlation between Psychological Capital and Teacher Self-Efficacy, with a
total correlation coefficient of r = .704 and a corresponding p-value of .000 (p <.05). Furthermore, among the four facets associated with Psychological
Capital, the facet with the strongest correlation with the total score for Teacher Self-Efficacy was Resiliency (r = .681), followed closely by Hope (r
=.657), Optimism (r = .624) and Work Self-Efficacy (r = .599). A statistically significant positive relationship existed for each of the four components
of Psychological Capital and Teacher Self-Efficacy.
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Table 8
Significance on the Relationship between Levels of Psychological Capital and
Self-Efficacy
Self-Efficacy
Psychological . T
Capital Efficacy in IEfﬁcacy: in  Efficacy in
Student nstruction Classroom overall
Engagement Manageme
gag Strategies  nt
574 578 550* 599+
Work Self-Efficacy 1, 50 (0.000) (0.000) (0.000)
¢ 595 600" 580" 624"
Optimizm (0.000) (0.000) {0.000) (0.000)
Hope 642" 621" .605* 857
P (0.000) (0.000) (0.000) (0.000)
- 648" 646" 645 681
Resiligrics (0.000) (0.000) (0.000) (0.000)
675 672 654* 704"
Qerall (0.000) (0.000) {0.000) (0.000)

*Significant at 0.05 significance level.

The results show that teachers' psychological resources are closely related to their ability to cope with teaching challenges. Since Resilience is a
significant factor, teachers who are resilient in the face of adversity and can keep going through tough times might feel more confident in managing
classroom and instructional tasks. Likewise, Hope and Optimism can support teachers' motivation when they face obstacles, and Work Self-Efficacy is
the teachers' self-concept of their professional work performance. Overall, the findings indicate that strengthening teachers' psychological resources
plays a significant role in fostering a conducive environment that enhances teachers' confidence, motivation, and teaching competence.

This study has found a strong correlation between psychological capital and teacher self-efficacy, consistent with Zhang and Zhang (2026), who
reported a positive correlation among primary school teachers. They also found in their longitudinal study that psychological capital was positively
associated with teachers' self-efficacy in their later years, suggesting that psychological capital may influence teachers' self-efficacy over time. This is
also consistent with Luthans et al. (2007), who defined psychological capital as a positive psychological resource comprising work self-efficacy, hope,
optimism, and resilience. Those who have stronger psychological remayes might have higher self-confidence and can better deal with difficulties in the
teaching process.

Significance on the Relationship between the Levels of Passion in Teaching and Self-Efficacy

As shown in Table 9, there was a positive correlation between a teacher's passion for teaching and their self-efficacy potential. All analyses
showed statistically significant results (p < .05). Therefore, it can be concluded that passion for teaching has the strongest correlation among the four
independent variables examined (r = .765). Both Obsessive Passion (r = .736) and Harmonious Passion (r = .710) were also found to be statistically
significantly correlated with total teacher self-efficacy.

Table 9
Significance on the Relationship between Levels of Passion in Teaching and
Self-Efficacy
Self-Efficacy
Passion in 5 5
Teaching Efficacy in Student Efficacy_ n Efficacy In
Engagement Instruct_lonal Classroom Overall
Strategies Management
Harmonious .659" 681" 679" 710"
Passion (0.000) (0.000) (0.000) (0.000)
Obsessive 685" 708" 700" .736"
Passion (0.000) (0.000) (0.000) (0.000)
710" 734" 729" .765*
Sl (0.000) (0.000) (0.000) (0.000)

*Significant at 0.05 significance level.

The findings indicate that teachers who are passionate about their profession have greater confidence in their teaching and in fulfilling classroom
needs. Even though teachers may have different experiences of and expressions of passion, both are strongly associated with teachers' sense of self-
efficacy. This reinforces the need to help teachers stay engaged in their work in a healthy, positive way through positive work experiences, professional
development opportunities, and a supportive school environment.

Results suggest that teachers who are enthusiastic about their job are more confident in teaching and in meeting the demands of the classroom.
Although a sense of passion can be expressed and experienced in various ways, the strong association indicates that both Harmonious Passion and
Obsessive Passion are closely related to teachers' sense of self-efficacy. This highlights the need to support teachers in sustaining a positive, healthy
work environment, opportunities for their professional growth and development, and a supportive school climate.
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The findings are consistent with the Dualistic Model of Passion (Vallerand et al., 2003), which views passion as a powerful motivational force
toward an activity that is meaningful and personally rewarding. They are also consistent with Kim's (2017) findings that harmonious passion was a
predictor of teacher efficacy among early childhood preservice teachers, and with Mo¢'s (2016) findings that harmonious passion was linked to adaptive
aspects of teacher well-being. These studies have all confirmed the relationship between passion and teachers' beliefs about their efficacy as teachers,
and they do so in tandem with the current study.

Best Fit Model on Self-Efficacy

To achieve an acceptable level of statistical adequacy, the models were modified to better align with the observed data. Three alternative models
were evaluated to identify the best model based on the established goodness-of-fit criterion. If p > .05, this was considered an acceptable model fit. The
chi-square-to-degrees-of-freedom ratio (CMIN/DF) was expected to be between 0 and 2; the Root Mean Square Error of Approximation (RMSEA) was
expected to be below .05 with a P-close value above .05. The Normed Fit Index (NFI), Tucker-Lewis Index (TLI), Comparative Fit Index (CFI),
Goodness-of-Fit Index (GFI) were expected to be greater than .95 for the incremental and absolute fit indices. The following criteria were used to
assess the suitability of the three models and determine which model best fit the observed data.

Generated Model 1. The hypothesized direct relationship between four exogenous latent constructs (Authentic Leadership, Teacher
Empowerment, Psychological Capital, and Passion in Teaching) and the endogenous latent construct, Teacher Self-Efficacy, is shown in Figure 2,
which is referred to as Structural Model 1. Four dimensions of Authentic Leadership were operationalized: self-awareness, internalized moral
perspective, balanced processing, and relational transparency. Teacher Empowerment involved professional development, trust, status, and cooperation,
whereas Psychological Capital involved job self-efficacy, hope, optimism, and resilience. Passion in teaching was represented by harmonious and
obsessive passion, and Teacher Self-Efficacy comprised student engagement, instructional strategies, and classroom management. The following
specified relationships were used to examine Model 1 and the similarity of the predicted structure to the observed data.

Figure 2. Structural Equation Model 1 in Standardized Solution

wse — Work Self-Efficacy
opt — Optimism
hope — Hope

Legend: sa— Self-Awareness
imp — Internalized Moral Perspective
bp — Balanced Processing

rt — Relational Transparency
AL — Authentic Leadership

pd — Professional Development
trust — Trust

stat — Status

coo — Cooperation

res — Resilience

PC — Psychological Capital

hp — Harmonious Passion

op — Obsessive Passion

PT — Passion in Teaching

ese — Efficacy in Student Engagement
eis — Efficacy in Instructional Strategies

ecm — Efficacy in Classroom Management

EMP - E t
fpowertmen SE — Self-Efficacy

The goodness-of-fit criteria for model 1 were not met, as shown in Table 1. Both probability level (p = .000) and P_close (p = .000) were less
than .05, suggesting the model's degree of cle was not as expected. All values of CMIN/DF (4.247) and RMSEA (0.085) were higher than the
recommended thresholds, indicating a good model-data fit. In addition, there was a lack of overall fit, as NFI = .937, TLI = .939, and GFI = .884 were
all less than .95. While the model met the specified criterion, the fit was not sufficient to support it, as several other fit measures were not within the
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specified ranges.

The pattern of fit indices indicates that Model 1 was not a satisfactory fit for the observed data. This does not mean, however, that the 4 predictors
are not related to Teacher Self-Efficacy. Rather, their relationships might not be represented through the direct-effect mechanism described in the
original model. Additional model evaluations and theoretically warranted modifications were needed to create a model that better represented the
relationships among the constructs in this study.

Table 10
Goodness of Fit Measures of Structural Equation Model 1

P-Close >0.05 .000
CMIN/DF O<value <2 4247
P-value >0.05 .000
GFI >0.95 884
CFIl >0.95 0951
NFI >0.95 937
TLI >0.95 939
RMSEA <0.05 085

Generated Model 2. Generated Model 2 (shown in Figure 3) demonstrates the new structural relationship among the variables based on the restion
of Model 1's evaluation. To improve the model's overfitting to observed variables, several changes were made to the original model. Specifically, it was
decided to keep some of the variables used with Authentic Leadership (self-awareness, internalized moral perspective, and relational transparency);
Teacher Empowerment (professional development, status, and trust); and Psychological Capital (work self-efficacy, hope, and resilience), thereby
maintaining the general idea of the constructs while providing more accurate estimates of the item effects. For Passion in Teaching, both harmonious
and obsessive passion remained unchanged, as did the three variables representing Teacher Self-Efficacy (student engagement, instructional strategies,
and classroom management). Based on the revised version of the model, it appears less complex than before; therefore, the model's goodness of fit will
be assessed with respect to the previously collected data.

Figure 3. Structural Equation Model 2 in Standardized Solution

wse — Work Self-Efficacy
hope — Hope

res — Resilience

PC — Psychological Capital

Legend: sa— Self-Awareness
imp — Internalized Moral Perspective
rt— Relational Transparency
AL — Authentic Leadership

hp — Harmonious Passion
op — Obsessive Passion
PT - Passion in Teaching

pd — Professional Development
trust — Trust
stat — Status

EME - Emponoment ese — Efficacy in Student Engagement

eis — Efficacy in Instructional Strategies
ecm — Efficacy in Classroom Management
SE - Self-Efficacy

As shown in Table 11, Model 2 provided a significantly better fit than Model 1, although it still did not meet all required goodness-of-fit criteria.
Compared to the values of Model 1 (CMIN/DF 4.247 and RMSEA .085), the values of Model 2 (CMIN/DF 3.400 and RMSEA .073) were lower. The
reduction in these values indicates that the fit of Model 2 was more representative of the actual observed data than that of Model 1. However, both
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values remain above the acceptable thresholds; therefore, there continues to be substantial model misfit. The probability level and P_close remain at p
=.000, while the GFI = .936 does not meet the > .95 goodness-of-fit criterion. Conversely, NFI = .959, TLI = .960, and CFI = .971 are all above the
recommended levels for these indices, suggesting that Model 2 provided a better fit than the baseline Model 1. However, the fact that multiple indices
fall outside the required range prevents Model 2 from being classified as an acceptable finagiven, based on the improvements made.

Table 11
Goodness of Fit Measures of Structural Equation Model 2

Index Criterion Model Fit Value
P-Close >0.05 000
CMIN/DF 0 <value <2 3.400
P-value >0.05 000
GFI >095 936
CFI >0.95 71
NFI >095 959
TU >0.95 960
RMSEA <0.05 073
Legend:

CMIN/DF - Chi-Square/Degrees of Freedom

NFI - Normed Fit Index

TLI - Tucker-Lewis Index

CFI - Comparative Fit Index

GFI - Goodness of Fit Index

RMSEA - Root Means Square of Error Approximation

Pclose - P of Close Fit

value - Probability Level

The overall pattern of results suggests that while reducing the number of indicators improved the model's fit, differences remain between the
collected data and the proposed structural equation model. The higher NFI, TLI, and CFI values indicate a significant improvement in the comparative
fit. In contrast, the higher CMIN/DF and RMSEA values, and the lower GFI value, indicate areas of continued misfit within the model. Thus, while
reducing the number of indicators appeared to address part of the issue, there may also be additional issues regarding how the constructs were
connected within the model. It is important to note that while the significant bivariate associations among Authentic Leadership, Teacher
Empowerment, Psychological Capital, and Passion in Teaching indicate that these constructs are related to Teacher Self-Efficacy, there may still be a
better and more theoretically informed way to represent the relationships among these constructs when they are examined simultaneously within the
framework of structural equation modeling. Consequently, Model 2 served as an important intermediate step in developing a model that more
accurately represents the relationships between these constructs and Teacher Self-Efficacy.

Generated Model 3. Figure 4 presents Model 3, which was a revised iteration of Models 1 and 2 after removing less valid items. The relationships
within this model include all five constructs: Authentic Leadership (AL), Teacher Empowerment (TE), Psychological Capital (PC), Passion in Teaching
(PIT), and Teacher Self-Efficacy (TSE). Together, these five constructs are connected according to their corresponding indicators — the second version
of the model has been created based on which indicators were eliminated. The following indicators for AL remained: self-awareness and relational
transparency; for TE, the retained indicators were professional development and trust (both indicators); for PC, the retained indicators were work self-
efficacy and resilience (both indicators); and for PIT, the retained indicators were harmonious and obsessive passion. All three dimensions of TSE:
student engagement (SE), instructional strategies (IS), and classroom management (CM), were included in the final model. As shown in the figure, the
new iterations produced a more streamlined and focused representation of the constructs in the research study.
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Figure 4. Structural Equation Model 3 in Standardized Solution

Legend: sa— Self-Awareness
rt — Relational Transparency

AL — Authentic Leadership Eg 7 gz;rgggi?;;::éifn

pd — Professional Development I~ Eaneian i T enghing

trust — Trust

EMP — Empowerment ese — Efficacy in Student Engagement

eis — Efficacy in Instructional Strategies
wse — Work Self-Efficacy ecm — Efficacy in Classroom Management
res — Resilience SE - Self-Efficacy

PC — Psychological Capital

The findings for Model 3 are illustrated in Table 12. The goodness-of-fit indicates support for the conclusion that the model adequately captured
the variability in the observed data, vasta, since all specified criteria were met. The CMIN/DF ratio (1.205) indicates that Model 3 is nearly perfectly fit
to the data (values less than 2.00 are preferred). The non-significant p-value (p = .191) indicates that the difference between the model-generated and
observed covariance matrices is not statistically significant under the specified guidelines. The results from the absolute and comparative fit indices add
weight to the evidence supporting the representational adequacy of Model 3, with all indices exceeding 95 percent (i.e., NFI = .990, TLI = .990, CFI
=.998, GFI = .984). The RMSEA score of .021 indicates very little approximation error for Model 3, and the P_close statistic indicates that Model 3's
estimates of the variance in the actual data are very close to the variance observed in the data. Model 3's strong performance, as indicated by all fit
indices being consistent across multiple fit indices, suggests that Model 3 has much greater predictive power than either Model 1 or Model 2 and is
consequently the best-fitting model evaluated in the current research.

Table 12
Goodness of Fit Measures of Path Analysis Model 3
Index Criterion Model Fit Value
P-Close >0.05 992
CMIN/DF 0 <value<2 1.205
P-value >0.05 191
GFl >0.95 .984
CFI >0.95 .998
NFI >0.95 990
TLI >0.95 997
RMSEA <0.05 .021
Legend:

CMIN/DF - Chi-Square/Degrees of Freedom

NFI - Normed Fit Index

TLI - Tucker-Lewis Index

CFI - Comparative Fit Index

GFI - Goodness of Fit Index

RMSEA - Root Means Square of Error Approximation

Pclose - P of Close Fit

P-value - Probability Level

All established goodness-of-fit criteria were met by Model 3, leading to the rejection of the null hypothesis that no best-fit structural model
explains the self-efficacy beliefs of public elementary school teachers in Region XI. The results confirm that Model 3 is all correct and are consistent
with the data collected. The model's conceptualization is primarily based on Bandura's (1986) Social Cognitive Theory, which views human behavior as
resulting from a dynamic interaction between the person, the environment, and the behavior itself. Under this paradigm, the construct of Authentic
Leadership is seen as an environmental influence on teachers; Teacher Empowerment, Psychological Capital, and Passion in Teaching are personal and
motivational resources that may contribute to a teacher's belief in their teaching efficacy model. The GE model does not support establishing a cause-
and-effect relationship between the constructs and, therefore, should not be used to support this point.
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Previous studies that have investigated the relationships among the constructs in Model 3 have supported the idea that the model adequately

represents these relationships. Shao et al. (2025) and Ozdemir et al. (2025) found a positive correlation between Authentic Leadership and teachers'
self-efficacy. Teacher Empowerment has also been shown to correlate positively with Teacher Self-Efficacy (Azizifar et al., 2020), and Zhang and
Zhang (2026) found that Psychological Capital was positively correlated with and predictive of Teacher Self-Efficacy among primary teachers. In the
Philippine context, Quines and Morastil (2025) found a similar link between teachers' self-beliefs. The studies cited previously provide empirical
evidence for the inclusion of Authentic Leadership, Teacher Empowerment, Psychological Capital, and Passion for Teaching as important variables in
examining Teacher Self-Efficacy.
In addition to the individual relationships described above, Model 3 incorporates all four constructs into one structural model for examination. The
combined model allows for a more complete view of how the variables are related than do separate analyses of each variable. The good fit of Model 3
provides evidence that the refined model adequately represents the relationships among the variables investigated and retains the indicators that best
represent each, providing a streamlined examination of the factors related to Teacher Self-Efficacy in public elementary teachers in Region XI.

Squared Multiple Correlations

According to Table 13, the SMC indicates how much variance in the endogenous construct SE and all its retained indicators can be accounted for
by all the variables combined in Structural Equation Model 3. The coefficient of determination for Teacher Self-Efficacy is .732 meaning that
collectively, 73.2% of the variability in a teacher's self-efficacy is explained by Passion in Teaching, Psychological Capital, Authentic Leadership, and
Teacher Empowerment. This percentage of explained variance indicates that the final structural model strongly explains how Teacher Self-Efficacy
among public elementary school teachers located in Region XI.

Table 13
Squared Multiple Correlations: (Group number 1 - Default model 3)

Estimate
SE 732
ecm 821
eis .873
ese .846
op .796
hp 785
res .815
wse .654
trust .819
pd 605
rt .826
sa .665

The Efficacy in Instructional Strategies indicator in the final model had the strongest SMC value (.873), indicating that 87.3% of the variance in EIS
was attributable to the Teacher Self-Efficacy latent construct. Next highest was Efficacy in Student Engagement (SMC = .846), followed closely by
Efficacy in Classroom Management (SMC = .821). Together, these SMC values provide evidence that all three dimensions of Teacher Self-Efficacy
were represented in the model's measurement component. Within the Authentic Leadership measurement domain, Relational Transparency (RT)
exhibited a high SMC value (.826), along with trust, as it pertains to Teacher Empowerment (SMC = .819). Together with Resilience (RES), whose
SMC value was .815, this is a strong indication that Psychological Capital was adequately represented in the final model.

As relates to the Passion in Teaching construct, Obsessive Passion (OP) had an SMC value of .796, and Harmonious Passion (HP) had an SMC

value of .785, both of which were significantly represented in their respective latent constructs. A similar pattern was observed for Self-Awareness (SA)
and Work Self-Efficacy, which had SMC values of .665 and .654, respectively. Lastly, Professional Development (PD) had the lowest SMC value
at .605, indicating that 60.5% of PD's variance was attributable to the Teacher Empowerment factor, demonstrating that PD was adequately represented
in the final model.
In sum, the SMC results indicate that the retained indicators were strongly correlated with their respective latent constructs. Additionally, the
coefficient of determination (R?) for Teacher Self-Efficacy was .732, suggesting that the Teacher Self-Efficacy model captured a large portion of its
variance through the structural portion of the model. Therefore, these findings support the validity of both the measurement and structural aspects of
Model 3, justifying its selection as the final model for examining Teacher Self-Efficacy in this research project.

Estimates of Variable Regression Weights in Structural
Equation Model 3

The information contained in Table 14 represents the fit of the best structural model (Model 3) created from all three constructs defined as
'Personality’, 'Teaching', and 'Psychology', which all met threshold criteria for goodness of fit (X2 = 40.974; df = 34; p = .191; CMIN/DF = 1.205;
RMSEA = .021). Of the three constructs, Passion in Teaching had the strongest significant direct effect on Teacher's Self-Efficacy (B = .611; C.R. =
8.781; p <.001). It was also found that Psychological Capital had a statistically significant positive effect on Teachers' Self-Efficacy ( = .279; C.R. =
4.186; p < .001). There were no significant direct paths from Authentic Leadership (B = —.076; p = .369) and Teacher Empowerment (f = .082; p
=.327).
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Within the measurement portion of Model 3, all retained indicators had high factor loadings. Authentic Leadership had a high factor loading of
=.909 on Relational Transparency; Empowerment had a high factor loading of § = .905 on Trust; and Psychological Capital had a high factor loading
of B =.903 on Resilience. Within Passion in Teaching, Obsessive Passion and Harmonious Passion had high factor loadings of f = .892 and B = .886,
respectively. Teacher's Self-Efficacy was well represented by Efficacy in Instructional Strategies (B = .934), Efficacy in Engaging Students ( = .920),
and Efficacy in Classroom Management (B = .906).

Eg::a::s of Variable Regression Weights in Structural Equation Model 3
B SE CR. BETA F

SE < AL -.063 Q70 -.899 -.076| 369

SE < EMP 081 083 980 082 327

SE Comm PC 288 069 4.186 279 ron

SE <« T 624 071 8781 611

sa e AL 1.000 815|

n Lo AL 1.159 057 20.400 909

pd < EMP 1.000 778

trust e EMP 1.284 069 18.554 .905| o

wse < PC 1.000 809

res s PC 1.072 054 19.748 903| sz

hp 2aad PT 1.000 .886|

op Cime PT 977 039 25.037 892 s
Chi-square = 40.974 = = o0 oz
Degrees Of freedom :34 eis. <ome SE 1.050 030 34.694 934
Probability level = .191 ecm  |<— SE 985 031 31.897 508

The main paths identified through the Passion in Teaching and Psychological Capital variables are consistent with previous research by Quines
& Morastil (2025), Saglam (2026), and Zhang & Zhang (2026), which all identified positive relationships between these variables and teacher self-
efficacy. The lack of any significant direct effects for the Authentic Leadership and Empowerment variables does not contradict previous research
supporting the value of both constructs; however, the results of Model 3 imply that their unique direct effects were indiscernible when alongside the
other predictors. Overall, Model 3 provides a clear finding: among the predictors examined, Passion for Teaching and Psychological Capital emerged as
the two strongest factors associated with teachers’ self-efficacy.

CONCLUSION

Based on the descriptive results of the study, public elementary school teachers in Region XI showed exceptionally high baseline scores in authentic
leadership, empowerment, psychological capital, passion for teaching, and teacher self-efficacy. The results of the bivariate analyses indicated that all
four independent variables were positively related to teacher self-efficacy. The results of the structural equation modeling analysis showed that one
model, Model 3, provided the best fit for predicting teacher self-efficacy, while using specific dimensions of the independent variables (e.g.,
harmonious and obsessive passion; work self-efficacy and resilience; self-awareness and relational transparency; and professional development and
trust) to represent teacher self-efficacy. However, the other dimensions of these four independent variables did not show statistical significance in the
study and were therefore excluded from the final model.

The findings presented in this study are consistent with Bandura’s (1986) Social Cognitive Theory, which explains that self-efficacy develops
through the reciprocal interaction of personal characteristics, behavior, and actions, and the environment in which the individual exists. In addition to
being consistent with Burns (1978)'s Transformational Leadership Theory, the findings support the building of professional trust, the development of
educators, and the establishment of a supportive and administrative management and school environment for educators. The results align with
Fredrickson (1998)'s Broaden-and-Build Model, which contends that teachers develop mindsets through positive emotional states and a supportive
environment that allows the building of long-lasting psychological resources, assets, resilience, and self-confidence. Together, these three theoretical
constructs provide a comprehensive explanation of how an authentic leadership style, an empowering context, and internal psychological support
concert together to reinforce internal self-efficacy.

RECOMMENDATION

As indicated by the study's findings, therefore, the researcher recommends that the Department of Education (DepEd) officials at the regional and
division levels should focus on establishing CPD frameworks that will directly improve teachers' pedagogical skills, status in the classroom, and
confidence in their teaching ability, particularly regarding how to manage classrooms effectively when presented with unexpected situations faced in
education.

SDOs can establish institutional trust within their respective areas by ensuring fair distributions of teacher workloads, creating clear promotional
pathways, and providing teachers with opportunities to participate in collaborative decision-making, thereby strengthening their sense of empowerment
within the organization.
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School heads can encourage relational transparency among their personnel and develop self-awareness among their staff by offering structured
mentoring opportunities through reflective leadership, establishing structured feedback methods, and fostering open lines of communication as part of
routine school operations. Additionally, the school also supports teachers in continuing to develop and sustain their passion for teaching and their
professional motivation, fostering a greater balance between home and work life, and providing opportunities for recognition of teachers'
accomplishments. When addressing teacher passion, school heads should make a clear distinction between the different types of passion associated with
teaching: 1) fostering harmonious passion that focuses on the teachers' flexible and intrinsic engagement in their work, and 2) establishing supportive
structures that will help to deter obsessive passion from degrading into compulsive work habits, cognitive fatigue, and emotional burnout.

The participation of teachers in professional learning communities and peer support networks can help them improve their weaknesses in
psychological capital, especially work-related self-efficacy and resilience in adverse teaching conditions, by implementing organized stress-
management measures and fostering harmonious passion for their well-being, as well as supporting burnout prevention.

Future studies should confirm the structural model (Model 3) that best meets the criteria in various regions, educational sectors, and types of
teachers, as well as use longitudinal methodology to study the potential indirect or moderating relation between administrative support and internal
resources of teachers.

ACKNOWLEDGEMENT

This study was made possible by our Almighty God who gave me the wisdom, source of my strength and lead me through this academic process.
My sincere thanks are also due to my adviser, Eugenio S. Guhao Jr., and the members of the panel for their valuable guidance, constructive suggestions
and professional expertise that immensely strengthened this research.

I am also very thankful to the ten Schools Division Superintendents of Davao Region, special mention to Dr. Josephine L. Fadul, from the Division of
Davao Oriental, ASDS Genevieve Francisquette from Digos City Division and the participating school heads and elementary school teachers. They

were very helpful in the realization of this study.

Special mention also to my classmates Christine Teves, Bong Baja, my teammates, the power 5 researchers, friends and colleagues who always gave
me encouragement and support during the undertaking of this research.

Most of all, I would like to express my gratitude to my family members, my mother Rosario, my husband Andit and my children Andrea Mae and Neil
Andre, brothers, sisters and nieces Miles and Leila for their constant love and support.

REFERENCES

. Al-Dhuwaihi, A., & Almohaisin, H. (2021). Degree of practicing authentic leadership among public school leaders from the teachers’
viewpoint. Cypriot Journal of Educational Sciences, 16(3), 1175-1193. https://doi.org/10.18844/cjes.v16i3.5838

e Alagos, M. A. (2026). Teachers’ empowerment, human relations skills, and professional development. IJSAT—International Journal on
Science and Technology, 17(1).

. Allera, M. A. M., & Quirap, E. A. (2025). School heads’ authentic leadership behavior and teachers’ organizational attitude in the Division
of Bukidnon. European Modern Studies Journal, 9(2), 27-45.

e Asare, P. Y. (2025). Effect of preservice management teachers’ teaching passion in moderating their teaching self-efficacy-anxiety nexus:
Implications for teacher development. Journal of Education for Business, 100(3), 109—115. https://doi.org/10.1080/08832323.2025.2470723

. Azizifar, A., Naghipour, S., Mohamadian, F., Veisani, Y., Cheraghi, F., & Aibod, S. (2020). Investigating the relationship between Iranian
EFL teachers’ empowerment and their self-efficacy as a consequence for their educational improvement. Journal of Education and Health
Promotion, 9(1), Article 80. https://doi.org/10.4103/jehp.jehp 485 19

. Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice-Hall.

. Bertieaux, D., Hesbois, M., Goyette, N., & Duroisin, N. (2024). Psychological capital and well-being: An opportunity for teachers’ well-
being? Scoping review of the scientific literature in psychology and educational sciences. Acta Psychologica, 248, Article 104370.

. Brouwers, A., & Tomic, W. (2000). A longitudinal study of teacher burnout and perceived self-efficacy in classroom management. Teaching
and Teacher Education, 16(2), 239-253.

. Buri¢, I., & Kim, L. E. (2021). Job satisfaction predicts teacher self-efficacy and the association is invariant: Examinations using TALIS
2018 data and longitudinal Croatian data. Teaching and Teacher Education, 105, Article 103406.

e  Cabayag, S. J. L., & Guhao, E. S., Jr. (2024). Self-efficacy, job performance, and transformational leadership: A structural equation model
on organizational commitment among public school teachers. European Journal of Education Studies, 11(1), 209-247.

e  Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods approaches (5th ed.). SAGE
Publications.

e Day, C. (2004). 4 passion for teaching. RoutledgeFalmer.

e Dokubo, O. N., & Osuji, C. U. (2019). Teachers’ passion in teaching and learning: Implication for students’ academic performance in
secondary schools. Journal of Education and Entrepreneurship, 6(1), 29-37.



International Journal of Research Publication and Reviews, Vol (7), Issue (10), October (2026), Page — 7055-7074 7073

Erden, H. (2025). The influence of teachers’ psychological capital on the quality of work life: Exploring the mediating impact of emotions.
Frontiers in Psychology, 16, Article 1557030. https://doi.org/10.3389/fpsyg.2025.1557030

Fredrickson, B. L. (1998). What good are positive emotions? Review of General Psychology, 2(3), 300-319. https://doi.org/10.1037/1089-
2680.2.3.300

Golsanamlou, M., Hamidi, M., Abadi, H., & Sajjadi, S. N. (2022). The effect of empowerment on physical education teachers’ self-efficacy
and job performance. Research on Educational Sport, 10(26), 197-220.

Hair, J. F., & Sarstedt, M. (2019). Factors versus composites: Guidelines for choosing the right structural equation modeling method.
Project Management Journal, 50(6), 619-624. https://doi.org/10.1177/8756972819882132

Hazan-Liran, B., & Karni-Vizer, N. (2024). Psychological capital as a mediator of job satisfaction and burnout among teachers in special
and standard education. European Journal of Special Needs Education, 39(3), 337-351.

Hidiroglu, Y. O., & Tanndgen, A. (2020). Development of teachers’ empowerment scale: A validity and reliability study. International
Journal of Assessment Tools in Education, 7(4), 753-772.

Hu, B. Y., Li, Y., Wang, C., Reynolds, B. L., & Wang, S. (2019). The relation between school climate and preschool teacher stress: The
mediating role of teachers’ self-efficacy. Journal of Educational Administration, 57(6), 748-767.

Hussain, M. S., Khan, S. A., & Bidar, M. C. (2022). Self-efficacy of teachers: A review of the literature. Multi-Disciplinary Research
Journal, 10(1), 110-116.

Tliyasu, R., & Etikan, I. (2021). Comparison of quota sampling and stratified random sampling. Biometrics & Biostatistics International
Journal, 10(1), 24-27.

Joreskog, K. G., & Sorbom, D. (1996). LISREL 8: User’s reference guide (2nd ed.). Scientific Software International.

Khun-Inkeeree, H., Mahmood, M., Haji-Mohd-Noor, S., Kasa, M. D., Yaakob, M. F. M., Faiz, M., et al. (2020). Increasing teachers’ self-
efficacy through regular teaching and learning supervision. Universal Journal of Educational Research, 8(7), 3002-3013.
https://doi.org/10.13189/ujer.2020.080729

Kim, H. (2017). Early childhood preservice teachers’ passion, beliefs, and their sense of teacher efficacy. Journal of Education and Human
Development, 6(1), 44-55. https://doi.org/10.15640/jehd.vénlad

Kiral, B. (2025). Teacher empowerment as a structure supporting teachers’ development: Principals’ practices and ideal empowerment.
SAGE Open, 15(2), Atticle 21582440251339309.

Kline, R. B. (2023). Principles and practice of structural equation modeling (5th ed.). The Guilford Press.

Lazo, K. P. M. (2025). Examining teachers’ sense of efficacy at Isabela State University, Echague campus, Philippines. International
Journal of Advanced and Applied Sciences, 12(4), 12—18. https://doi.org/10.21833/ijaas.2025.04.002

Lee, A. N., & Nie, Y. (2017). Teachers’ perceptions of school leaders’ empowering behaviours and psychological empowerment: Evidence
from a Singapore sample. Educational Management Administration & Leadership,45(2),260-283.
https://doi.org/10.1177/1741143215578448

Lee, H. M., Chou, M. J., & Wu, H. T. (2016). Development and validation of Chinese-version Psychological Capital Questionnaire of
preschool teachers. European Journal of Psychological Research, 3(2).

Li, S. (2023). The effect of teacher self-efficacy, teacher resilience, and emotion regulation on teacher burnout: A mediation model.
Frontiers in Psychology, 14, Article 1185079. https://doi.org/10.3389/fpsyg.2023.1185079

Likert, R. (1932). A technique for the measurement of attitudes. Archives of Psychology, 22(140), 1-55.

Luthans, F., Youssef-Morgan, C. M., & Avolio, B. J. (2007). Psychological capital: Developing the human competitive edge. Oxford
University Press.

Ma, K., Cavanagh, M., Zhang, J., & Chutiyami, M. (2025). The association between teacher self-efficacy and student academic performance:
A systematic review and meta-analysis. Educational Research Review, 48, Article 100701.

Miraflor, D. A., & Lyndon, A. Q. (2022). The mediating effect of teachers’ self-efficacy on the relationship between authentic leadership
and work engagement among public school teachers. American Journal of Multidisciplinary Research and Innovation, 1(5), 53—68.

Moe¢, A. (2016). Harmonious passion and its relationship with teacher well-being. Teaching and Teacher Education, 59, 431-437.
https://doi.org/10.1016/j.tate.2016.07.017

Olsen, O. K., & Espevik, R. (2017). Moral antecedents of authentic leadership: Do moral justice reasoning, self-importance of moral identity
and psychological hardiness stimulate authentic leadership? Cogent Psychology, 4(1). https://doi.org/10.1080/23311908.2017.1382248
Ozdemir, M., Kaymak, M. N., & Cetin, O. U. (2023). Unlocking teacher potential: The integrated influence of empowering leadership and
authentic leadership on teacher self-efficacy and agency in Turkey. Educational Management Administration & Leadership, 53(5), 1083—
1104.

Ozdemir, M., Kaymak, M. N., & Cetin, O. U. (2025). Unlocking teacher potential: The integrated influence of empowering leadership and
authentic leadership on teacher self-efficacy and agency in Turkey.

Padohinog, E. C., Liwanag, B. A., & Balsicas, N. W. (2024). Teacher self-efficacy through achievement goals, instructional strategies, and
student engagement in the Philippine setting. Asia Pacific Higher Education Research Journal, 11(1), 1-17.
https://doi.org/10.56278/apherj.v11i1.2618

Quines, L. A., & Morastil, R. C. (2025). The mediating effect of passion for teaching on the relationship between classroom management
strategies and self-efficacy of public school teachers. European Journal of Education Studies, 12(11).
https://doi.org/10.46827/ejes.v12i11.6384

Rohrer, J. M. (2018). Thinking clearly about correlations and causation: Graphical causal models for observational data. Advances in
Methods and Practices in Psychological Science, 1(1), 27-42.

Ryan, M., & Hendry, G. D. (2023). Sources of teacher efficacy in teaching reading: Success, sharing, and support. The Australian Journal of
Language and Literacy, 46(1), 1-14.



International Journal of Research Publication and Reviews, Vol (7), Issue (10), October (2026), Page — 7055-7074 7074

Saglam, M. (2026). Psychological capital and classroom management self-efficacy during teaching practicum: A mixed-methods study of
pre-service English teachers. Frontiers in Psychology, 17, Article 1822494.

Seville, J. G., & Guhao, E. S., Jr. (2023). Passion for teaching, teacher immediacy behavior, and job satisfaction: A path model on teaching
effectiveness among public school teachers. International Journal of Research Studies in Education, 12(6), 111-121.
https://doi.org/10.5861/ijrse.2023.50

Shao, Y., Jiang, W., Wang, N., Zhang, C., & Zhang, L. (2025). The impact of authentic leadership on the work engagement of primary and
secondary school teachers: The serial mediation role of school climate and teacher efficacy. PLOS ONE, 20(5).
https://doi.org/10.1371/journal.pone.0303125

Short, P. M., & Rinehart, J. S. (1992). School participant empowerment scale: Assessment of level of empowerment within the school
environment. Educational and Psychological Measurement, 52(4), 951-960. https://doi.org/10.1177/0013164492052004018

Skaalvik, E. M., & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study of relations. Teaching and Teacher Education,
26(4), 1059-1069.

Soykan, A., Gardner, D., & Edwards, T. (2019). Subjective wellbeing in New Zealand teachers: An examination of the role of psychological
capital. Journal of Psychologists and Counsellors in Schools, 29(2), 130-138. https://doi.org/10.1017/jgc.2019.14

Stein, M. L., & Nock, M. K. (2012). Structural equation modeling: Applications in clinical psychology. In J. C. Norcross (Ed.),
Psychotherapy relationships that work: Evidence-based responsiveness (pp. 123—145). Oxford University Press.

Sun, Y., & Yin, H. (2025). Profiles of teacher self-efficacy and their relations to teacher demographics and affective well-being: A social
cognitive perspective. Teaching and Teacher Education, 154, Article 104855.

Tindowen, D. J. (2019). Influence of empowerment on teachers’ organizational behaviors. European Journal of Educational Research, 8(2),
617-631. https://doi.org/10.12973/eu-jer.8.2.617

Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher efficacy: Capturing an elusive construct. Teaching and Teacher Education, 17(7),
783-805.

Vallerand, R. J., Blanchard, C., Mageau, G. A., Koestner, R., Ratelle, C., Léonard, M., et al. (2003). Les passions de I’ame: On obsessive
and harmonious passion. Journal of Personality and Social Psychology, 85(4), 756.

Veisi, S., Azizifar, A., Gowhary, H., & Jamalinesari, A. (2015). The relationship between Iranian EFL teachers’ empowerment and teachers’
self-efficacy. Procedia—Social and Behavioral Sciences, 185, 437-445.

Walumbwa, F. O., Avolio, B. J., Gardner, W. L., Wernsing, T. S., & Peterson, S. J. (2008). Authentic leadership: Development and
validation of a theory-based measure. Journal of Management, 34(1), 89—124.

Wang, F., Liu, H., & Fan, M. (2024). The relationship between transformational leadership and teacher autonomy: A latent moderation
analysis. Acta Psychologica, 249, Article 104444,

Wang, H., Sun, W., Zhou, Y., Li, T., & Zhou, P. (2022). Teachers’ assessment literacy improves teaching efficacy: A view from
conservation of resources theory. Frontiers in Psychology, 13, Article 1007830.

Wettstein, A., Ramseier, E., & Scherzinger, M. (2021). Class- and subject teachers’ self-efficacy and emotional stability and students’
perceptions of the teacher—student relationship, classroom management, and classroom disruptions. BMC Psychology, 9, Article 103.
https://doi.org/10.1186/540359-021-00606-6

Xu, R., & Jia, X. (2022). An investigation into Chinese EFL teachers’ self-efficacy and stress as predictors of engagement and emotional
exhaustion. SAGE Open, 12(2). https://doi.org/10.1177/21582440221093342

Yao, H., Ma, L., & Duan, S. (2024). Unpacking the effect of teacher empowerment on professionalism: The mediation of trust in colleagues
and affective commitment. Teaching and Teacher Education, 141, Article 104515.

Yunus, M., Sukarno, S., & Rosadi, K. I. (2021). Teacher empowerment strategy in improving the quality of education. International Journal
of Social Science and Human Research, 4(1), 32-36.

Zhang, G., Chen, Y., Wang, F., Chen, Y., Jiang, R., & Wang, J. (2025). Self-efficacy in early childhood teachers in rural China—An
exploration of the influence mechanisms of psychological capital and teacher-child relationships. Early Years, 1-18.

Zhang, P., & Zhang, H. (2026). From resources to efficacy over time: A longitudinal study of psychological capital, emotion regulation, and
teacher self-efficacy. Frontiers in Psychology, 16, Article 1764648. https://doi.org/10.3389/fpsyg.2025.1764648



	INTRODUCTION
	2. METHODOLODY
	3. RESULTS AND DISCUSSION 
	CONCLUSION
	RECOMMENDATION
	ACKNOWLEDGEMENT


