
International Journal of Research Publication and Reviews, Vol 6, Issue 7, pp 3911-3919 July 2025 

 

International Journal of Research Publication and Reviews 

 

Journal homepage: www.ijrpr.com ISSN 2582-7421 

 

 

Instructional Analysis: The Basis of Effective Instructional Delivery  

Tyonyion Richard Sughnen a, Dr. Zakari, Muhammad Jamil b 

a PG Student (Ph. D in view) *, Guide b 

Instructional Technology, Educational Foundations, Nasarawa State University, Keffi. Nasarawa State, Nigeria 

Federal College of Education (Technical) Keana, Nasarawa State. Nigeria 

 

A B S T R A C T 

For any meaningful instructional delivery to take place, the teacher must clearly understand who the learners are: their strengths, weaknesses, environment, the goal 

of instruction, the pace to mention but a few. This process is better referred to as instructional analysis. This paper posits that instructional analysis, the foundational 

phase of instructional design, serves as the indispensable basis for achieving high-quality and impactful instructional delivery. It explores the multifaceted 

components of instructional analysis, including learner analysis, context analysis, content/task analysis, and performance analysis, demonstrating how insights 

derived from these processes directly inform strategic decisions regarding instructional strategies, media selection, and assessment design. Drawing upon established 

instructional design models and contemporary research, this paper highlights the benefits of thorough instructional analysis in optimizing learning outcomes, 

enhancing engagement, and ensuring the relevance and efficiency of educational interventions. It also addresses practical challenges in conducting instructional 

analysis, offering considerations for educators and designers in diverse learning environments, particularly within the evolving nature of education in the 21st 

century.   
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1. Introduction 

In an increasingly complex and rapidly evolving educational system, the demand for effective and efficient instructional delivery has never been greater: 

whether in traditional classrooms settings, blended learning environments, or fully online distance learning platforms, the ultimate goal of instruction 

remains to facilitate lasting learning experience, and achieve desired performance outcomes. However, the mere transmission of information does not 

guarantee learning. True effectiveness stems from a systematic and informed approach to designing and delivering instruction that is tailored to the 

specific needs of learners and the unique characteristics of the learning environment. 

This paper argues that instructional analysis is the bedrock on which all other processes of teaching and learning are built and, consequently, determines 

the efficacy of instructional delivery. Often considered the "discovery" or "definition" phase, instructional analysis involves a thorough investigation into 

the learning problem, the target audience, the available resources, the desired outcomes, and the nature of the content itself. Without a comprehensive 

understanding gleaned from this initial analysis, instructional solutions risk being misaligned, ineffective, or inefficient. This paper will delineate the core 

components of instructional analysis, illustrate its direct impact on instructional delivery choices, highlight its benefits, and discuss pertinent challenges 

within the context of modern education that is technologically inclined in the era of distance learning. 

2. Theoretical Frameworks and Literature Review 

The concept of instructional analysis is deeply embedded within the broader field of instructional design, "the systematic and reflective process of 

translating principles of learning and instruction into plans for instructional materials, activities, information resources, and evaluation" (Smith & Ragan, 

2005). Association for Educational Communications and Technology (AECT) defines instructional design as "the theory and practice of design, 

development, utilization, management and evaluation of processes and resources for learning". This comprehensive definition highlights the broad scope 

of activities undertaken by instructional designers, encompassing the entire lifecycle of learning solutions. The identical wording used by AECT for 

"instructional technology" and the "responsibilities of instructional designers" implies that, for AECT, instructional design is the core practice or applied 

discipline within the broader field of instructional technology. Association for Talent Development (ATD) defines instructional design as "the practice 

of creating learning experiences to support long term learning" and describes it as a "systems approach to analyzing, designing, developing, implementing, 

and evaluating any instructional experience". To achieve this singular goal of effective instructional delivery, different instructional design models have 

been developed by scholars.  For the purpose of this paper, we shall consider instructional models such as ADDIE (Analysis, Design, Development, 

Implementation, Evaluation), Dick and Carey's Systems Approach Model, and Gagné's Nine Events of Instruction, universally emphasize analysis as the 

crucial starting point. 

http://www.ijrpr.com/
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The ADDIE Model of Instructional Design  

The ADDIE model of instructional design was developed by the Center for Educational Technology at Florida State University for the U.S. Army in the 

1970s. Its purpose was to form an instructional systems development program for military training. Eventually, the model transformed and became 

commonly used as instructional design model.  

Addie is an acronym for the five stages of a development process: Analysis, Design, Development, Implementation, and Evaluation. The ADDIE model 

relies on each stage being done in the given order but with a focus on reflection and iteration. Before you start developing any content or training strategies, 

you should analyze the current situation in terms of training, knowledge gaps etc. Start with a series of questions to understand the current situation and 

to also understand what the goal of the training is itself. This influences a huge number of decisions later in the process. One very common question is: 

What is the point of the training? Why are we doing it? What type of behavioral change is desired? Will training help? You will use this question as the 

foundation for the rest of the process. You should come out with an analysis of training needs and a training plan.  

This is where you take all of the learnings of the previous phase and use it to make practical decisions. This includes a strategy, delivery methods, 

structure, duration, assessment, and feedback. The next step is to storyboard your ideas and/or create a prototype.  

At this stage, you can begin to create the courses. You will be heavily guided by the prototype/storyboards at this point. Each element of the course should 

be developed to match the design phase. The core of the content has already been decided. All you need to add is a level of detail and polish to the courses. 

This is done by adding graphics, choosing colors and deciding on fonts. To some, this may seem trivial, but it has a huge bearing on how engaging the 

course content is 

The Analysis of ADDIE Model  

ANALYSIS: under this section, the emphasis is to:  

a. Identify the problem you are trying to solve  

b. Understand your online students (often through pre-course questionnaires) 

c. Determine your educational objectives, goals, and desired outcomes from the course  

d. Considering and planning the logistics (e.g., the timeline of the course, budget, delivery method, location, platform, tools, staff, etc.) 

Design: Here, the aim of the designer is to identify:  

a. Title of the course  

b. Purpose of the course  

c. Structure of the course  

d. Learning outcomes of the course  

e. Student support channels 

f. Assessment activities and weights 

DEVELOP 

Content development, including whether to produce in-house or outsource, copyright clearance for third-party resources, content loading into a website 

or LMS, and so on 

IMPLEMENT:  

a. Use regular notifications to remind your students 

b. Ensure there is interaction going on in the online class  

c. Ensure there is someone (yourself or teaching assistant) to monitor the interactions and provide feedback 

EVALUATE 

Feedback and statistics are gathered to indicate areas that need to be improved, and this information is used to create, develop, and implement the next 

iteration of the course. 

From the above, the analysis plays a vital role thus:  

Step 1: Analysis  

i.  Who is the target audience of the course?   

ii. What are their needs?   
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iii. What are the desired learning outcomes?  

 Step 2: Design  

i. Did you map out what you expect your students to be able to do and know by the time the course is over? 

ii. Did you build your syllabus?  

iii. Did you plan your course schedule in detail?  

Step 3: Development  

i. Did you create your course learning activities and assignments?  

ii. Are they in line with your course syllabus and schedule?  

Step 4: Implementation  

i. In what ways do you plan to pay attention to how students are receiving the course content? 

ii. How will you observe and document your students responses along the way? Step 5: Evaluation  

iii. How often will you ask students for feedback on their learning experience? (e.g. after an individual activity, midway through the course, 

at the end of the course)  

iv. Are your students learning? Are they applying what they learn?  

v. What could have been improved about the course? 

The Dick and Carey Model Instructional Systems Design 

The Dick and Carey Model is an instructional systems design (ISD) model taking a systems approach and based on the research of Walter Dick of Florida 

State University and Lou and James Carey of the University of South Florida. It includes all five stages of the ADDIE model, but adds further depth and 

structure as well. It also has more focus on design and less focus on implementation than the ADDIE model, builds in iterative development through 

ongoing revision of instruction The Dick and Carey Model was first proposed in the book The Systematic Design of Instruction published in 1978 by 

Walter Dick and Lou Carey (Gail, A. B. 2010).  The model looks at instructional design as a systems view of instruction as opposed to the view of 

instruction as isolated parts.  For the Dick and Carey model those elements are context, content, learning and instruction. Dick and Carey believe that the 

instructor, learners, materials, instructional activities, delivery system, and learning work together to produce the desired outcomes. 

1. Identify Instructional Goals - Describe what the learners are expected to perform at the end of the instruction. For tis to be achieved, the teacher 

has to identify who the learners are, what are their needs, challenges, etc which is simply the analysis of who they are  

2. Conduct Instructional Analysis - Identify the exact performance gap between the present performance and the desired performance. This informs 

you what the learners need to learn in order to perform. Next, identify the steps the learner must be able to perform in order to accomplish the 

tasks that lead to the desired performance.  

3. Identify Entry Behaviors - Identify the general characteristics of the learners, including skills, experience, motivation levels, and basic 

demographics; which relate to the skills and topics that will be taught. The information should have enough detail to allow you to identify the 

correct starting point of the instruction so that they do not waste time reviewing material they already know and does not omit content they need 

to know. The goal is to start the learning process from known to unknown. 

4. Write Performance Objectives - Performance Objectives consist of a description of the task or skills to be learned, the standards or criteria, and 

the conditions that the task must be performed.  

5. Develop Assessment Instruments - Tests and evaluations are created that will: 1) ensure the learners meet the necessary prerequisites for 

performing the new skills, 2) identify the learner's progress in meeting the performance objectives during the learning process, and 3) evaluate 

the learning process itself to ensure it is structurally sound.  

6. Develop Instructional Strategy - Create a blueprint of the learning activities that will transfer, develop, and reinforce the skills and knowledge 

formulated in the performance objectives. Sequence the items in the blueprint in the order that will provide the best learning environment 

7. Develop and Select Instructional Materials - Using the blueprint created in the previous step, fully develop the instructional content and activities. 

To save time, reuse existing material whenever possible.  

8. Design and Conduct Formative Evaluation - Use iterative design methods, such as prototypes, small field group trials, and/or interviews with 

prospective learners so that you can collect data to identify areas in the instructional material that need improvement before releasing the 

instruction for actual use. 

9. Design and Conduct Summative Evaluation: Judge the worthiness of the entire program with the focus being on the outcome: Did it work as 

intended? Continue the evaluation after each class or training activity to determine if it can be approved. 
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10. Revise Instruction: Use the data from the two types of evaluations to examine the validity of the instructional material and revise as needed. 

From the above, we can see that the Dick and Carey model (Dick, Carey, & Carey, 2015) begins with "Identify Instructional Goal(s)" and "Conduct 

Instructional Analysis," which includes analyzing the performance context, learner characteristics, and the sub-skills and procedural steps required to 

achieve the goal.  

Gagne's Nine Events of Instruction 

According to Kevin Kruse 2008, Gagne's book, The Conditions of Learning, first published in 1965, identified the mental conditions for learning. These 

were based on the information processing model of the mental events that occur when adults are presented with various stimuli. Gagne created a nine-

step process called the events of instruction, which correlate to and address the conditions of learning. The figure below shows these instructional events 

in the left column and the associated mental processes in the right column.  

1. Gain attention In order for any learning to take place, you must first capture the attention of the student. A multimedia program that begins with 

an animated title screen sequence accompanied by sound effects or music startles the senses with auditory or visual stimuli. An even better way to 

capture students' attention is to start each lesson with a thought-provoking question or interesting fact. Curiosity motivates students to learn. 

2. Inform learners of objectives: Early in each lesson students should encounter a list of learning objectives. This initiates the internal process of 

expectancy and helps motivate the learner to complete the lesson. These objectives should form the basis for assessment and possible certification 

as well. Typically, learning objectives are presented in the form of "Upon completing this lesson you will be able to. . . ." The phrasing of the 

objectives themselves will be covered under Robert Mager's contributions later in this chapter.  

3. Stimulate recall of prior learning: Associating new information with prior knowledge can facilitate the learning process. It is easier for learners 

to encode and store information in long-term memory when there are links to personal experience and knowledge. A simple way to stimulate recall 

is to ask questions about previous experiences, an understanding of previous concepts, or a body of content.  

4. Present the content: This event of instruction is where the new content is actually presented to the learner. Content should be chunked and organized 

meaningfully, and typically is explained and then demonstrated. To appeal to different learning modalities, a variety of media should be used if 

possible, including text, graphics, audio narration, and video. 

5. Provide "learning guidance: To help learners encode information for long-term storage, additional guidance should be provided along with the 

presentation of new content. Guidance strategies include the use of examples, non-examples, case studies, graphical representations, mnemonics, 

and analogies. 

6. Elicit performance (practice): In this event of instruction, the learner is required to practice the new skill or behavior. Eliciting performance 

provides an opportunity for learners to confirm their correct understanding, and the repetition further increases the likelihood of retention.  

7. Provide feedback: As learners practice new behavior it is important to provide specific and immediate feedback of their performance. Unlike 

questions in a post-test, exercises within tutorials should be used for comprehension and encoding purposes, not for formal scoring. Additional 

guidance and answers provided at this stage are called formative feedback. 

8. Assess performance: Upon completing instructional modules, students should be given the opportunity to take (or be required to take) a post-test 

or final assessment. This assessment should be completed without the ability to receive additional coaching, feedback, or hints. Mastery of material, 

or certification, is typically granted after achieving a certain score or percent correct. A commonly accepted level of mastery is 80% to 90% correct.  

9. Enhance retention and transfer to the job: Determining whether or not the skills learned from a training program are ever applied back on the 

job often remains a mystery to training managers - and a source of consternation for senior executives. Effective training programs have a 

"performance" focus, incorporating design and media that facilitate retention and transfer to the job. The repetition of learned concepts is a tried 

and true means of aiding retention, although often disliked by students. (There was a reason for writing spelling words ten times as grade school 

student.) Creating electronic or online job-aids, references, templates, and wizards are other ways of aiding performance.  

Gagné's Conditions of Learning (Gagné, Briggs, & Wager, 1992) also implicitly rely on an understanding of learner prior knowledge and task 

complexity, which are outcomes of instructional analysis, to prescribe appropriate instructional events. 

Beyond general design models, specific analytical approaches are paramount. Learner analysis is critical for understanding who the learners are, their 

prior knowledge, cognitive abilities, motivation, learning styles, and attitudes (Moore & Kearsley, 2012). This information directly influences the 

language used, the complexity of examples, and the types of activities designed. Context analysis (or environment analysis) involves examining the 

physical setting (e.g., classroom, home, workplace), technological infrastructure, available resources, and any organizational or environmental constraints 

that might affect learning and delivery (Gustafson & Branch, 2007). In distance learning, this includes assessing internet access, device availability, and 

learner autonomy. 

Content analysis and task analysis are essential for breaking down complex subject matter or procedures into manageable and teachable units. Task 

analysis, in particular, identifies the specific steps, sub-skills, and knowledge required to perform a task, often resulting in hierarchical or procedural 

diagrams (Jonassen, Tessmer, & Hannum, 1999). Finally, performance analysis focuses on defining the desired learning outcomes in measurable and 
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observable terms, often expressed as performance objectives (Mager, 1984). This ensures that instruction is purpose-driven and that its effectiveness can 

be accurately evaluated. 

Research consistently indicates that a direct correlation exists between the depth of instructional analysis and the quality of instructional outcomes. Studies 

in various educational settings have shown that carefully analyzed and designed interventions lead to improved student performance, higher satisfaction 

rates, and more efficient use of resources (Reiser & Dempsey, 2017). Conversely, neglecting thorough analysis often results in mismatched instruction, 

learner disengagement, and ultimately, failed learning experiences. 

3. Key Components of Instructional Analysis 

Instructional analysis is a systematic inquiry that comprises several interdependent components: 

3.1. Needs Assessment 

Before any instruction can be designed, it is crucial to identify the gap between the current state and a desired state. A needs assessment systematically 

gathers information to determine what knowledge, skills, or attitudes are lacking in a target population. This involves: 

i. Problem Identification: Clearly articulating the performance or knowledge deficit. 

ii. Cause Analysis: Investigating the root causes of the problem (e.g., lack of knowledge, insufficient practice, environmental barriers). 

iii. Gap Analysis: Quantifying the difference between current and desired performance levels. The output of a needs assessment validates the 

necessity for instruction and informs the instructional goals. 

3.2. Learner Analysis 

Understanding the target audience is paramount. Learner analysis involves collecting data on: 

i. Prior Knowledge and Skills: What do learners already know or are capable of doing related to the subject? This helps avoid redundancy and 

identify prerequisites. 

ii. Demographics: Age, educational background, cultural context, language proficiency. 

iii. Learning Preferences/Styles: How do learners typically prefer to learn (e.g., visual, auditory, kinesthetic, social, solitary)? While learning 

styles are debated, understanding preferences can inform variety in delivery. 

iv. Motivation and Attitudes: What are learners' reasons for engaging with the instruction? What are their attitudes towards the subject matter 

or technology? 

v. Access to Technology and Digital Literacy: Crucial for distance learning; assessing internet connectivity, device ownership, and proficiency 

with digital tools. 

3.3. Context Analysis 

This component examines the environment in which learning will occur and the resources available: 

i. Learning Environment: Physical (classroom layout, equipment) and virtual (LMS capabilities, bandwidth, software). 

ii. Available Resources: Instructional materials, technology tools, human support (e.g., tutors, IT staff). 

iii. Constraints: Time limitations, budget restrictions, policy guidelines, technical challenges, or cultural sensitivities. 

iv. Performance Context: Where will the learned skills or knowledge be applied? This influences the authenticity of instructional tasks. 

3.4. Content/Task Analysis 

This involves breaking down the subject matter or skill into its constituent parts: 

a. Content Analysis: Identifying the key concepts, principles, facts, and relationships within a body of knowledge. 

b. Task Analysis: For skills or procedures, this involves: 

i. Identifying the Terminal Objective: The overarching skill to be learned. 

ii. Deconstructing the Task: Breaking it down into sub-tasks, steps, and procedures. 

iii. Identifying Prerequisite Skills: What must a learner know or be able to do before learning the main task? 
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iv. Cognitive Task Analysis: For complex, ill-defined tasks, analyzing the mental processes and decision-making involved. This systematic 

decomposition ensures that all necessary components are taught in a logical and sequential manner. 

3.5. Performance Analysis and Objectives 

The final outcome of instructional analysis is a clear definition of what learners will be able to do after instruction. Performance analysis involves: 

i. Defining Measurable Outcomes: Stating objectives in terms of observable and measurable behaviors. Robert Mager's (1984) approach to writing 

objectives (Condition, Behavior, Criterion) is a widely accepted framework. 

ii. Setting Performance Standards: Specifying the criteria for acceptable performance. These clear objectives provide the blueprint for designing 

instruction and developing assessment instruments. 

4. Instructional Analysis as the Foundation for Effective Delivery 

The insights derived from thorough instructional analysis directly inform and dictate the strategic choices made during instructional design and, critically, 

during instructional delivery: 

4.1. Informing Instructional Strategies 

i. Learner Analysis guides the selection of appropriate pedagogical approaches. For novices, more structured, explicit instruction might be 

necessary; for experts, problem-based learning or case studies could be more effective. Understanding cultural backgrounds can inform the use 

of culturally relevant examples and diverse instructional scenarios. 

ii. Content/Task Analysis dictates the sequence and complexity of learning activities. If a task is procedural, direct instruction, demonstration, and 

guided practice are often appropriate. For conceptual understanding, discussion, concept mapping, and inquiry-based activities may be more 

suitable. 

iii. Performance Objectives clarify what behaviors are expected, influencing the choice of active learning strategies that allow learners to practice 

those specific behaviors. 

4.2. Guiding Media and Technology Selection 

i. Context Analysis (particularly technical infrastructure and available resources) determines the feasibility of incorporating various media. A fully 

online course for learners with limited bandwidth requires different media choices (e.g., text-heavy, static images) than one for learners with high-

speed internet (e.g., streaming video, interactive simulations). 

ii. Learner Analysis (e.g., digital literacy, learning preferences) influences the types of technological tools selected. For example, if learners are 

accustomed to collaborative online tools, these can be leveraged; if not, introductory training might be necessary. 

iii. Content/Task Analysis suggests the most effective media for conveying specific information. Videos for demonstrating procedures, simulations 

for practicing complex skills, and interactive diagrams for explaining concepts are examples. 

4.3. Shaping Assessment Design 

i. Performance Objectives are the direct basis for designing assessments. Each objective should have a corresponding assessment item that 

measures whether the learner can perform the stated behavior under the specified conditions to the desired criterion. 

ii. Content/Task Analysis informs the scope and depth of assessment items, ensuring they cover all necessary knowledge and skills. 

iii. Context Analysis (e.g., proctoring capabilities in distance learning) and Learner Analysis (e.g., accessibility needs) influence the format and 

administration of assessments. 

4.4. Ensuring Relevance and Engagement 

When instructional designers and educators genuinely understand the learners, their prior experiences, and the real-world context for applying new 

knowledge, they can design instruction that is inherently more relevant and engaging. This prevents the common pitfall of generic, one-size-fits-all 

instruction that fails to resonate with diverse audiences. Instructional analysis helps answer the crucial "WIIFM" (What's In It For Me?) question for 

learners, fostering intrinsic motivation. 
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4.5. Facilitating Adaptability for Distance Learning 

For distance learning, instructional analysis is even more critical. The lack of immediate physical presence necessitates a deeper understanding of the 

learner's independent learning capabilities, their home learning environment, and their self-regulation skills. A thorough analysis informs the design of 

clear instructions, robust support mechanisms, and appropriate asynchronous or synchronous interaction strategies that compensate for the absence of 

face-to-face cues. This ensures that distance learning is not merely content delivery but a truly effective and supportive learning experience. 

5. Benefits of Thorough Instructional Analysis 

Investing time and resources in instructional analysis yields significant benefits for the quality of instructional delivery through: 

i. Optimized Learning Outcomes: By tailoring instruction to specific needs and contexts, learners are more likely to achieve the desired knowledge 

and skills. 

ii. Increased Efficiency and Cost-Effectiveness: A clear understanding of needs and resources prevents the development of irrelevant or redundant 

instruction, saving time, effort, and financial resources. 

iii. Enhanced Learner Engagement and Motivation: Instruction that is relevant, appropriately challenging, and delivered through suitable media is 

more likely to capture and sustain learner interest. 

iv. Reduced Instructional Gaps and Redundancies: Systematic analysis ensures that all necessary content is covered without unnecessary repetition, 

leading to a streamlined and coherent learning path. 

v. Improved Resource Allocation: Analysis helps identify where resources (e.g., specialized equipment, expert instructors, specific software) are 

truly needed, ensuring their effective deployment. 

vi. Foundation for Evaluation: Clear objectives and a detailed understanding of the instructional problem established during analysis provide the 

baseline against which the effectiveness of the delivered instruction can be measured during the evaluation phase. 

6. Challenges and Considerations 

While the benefits are clear, conducting thorough instructional analysis is not without challenges, here are the challenges of conducting instructional 

analysis:  

i. Time and Resource Constraints: Comprehensive analysis can be time-consuming and resource-intensive, particularly in fast-paced educational 

settings or with limited budgets. 

ii. Complexity for Novice Designers/Educators: Educators new to instructional design may find the analytical phase daunting, lacking the experience 

to identify all relevant data points or interpret findings effectively. 

iii. Dynamic Nature of Learners and Contexts: Learners' needs, technological capabilities, and environmental conditions can change rapidly, 

necessitating iterative and ongoing analysis rather than a one-time process. 

iv. Access to Data and Stakeholders: Gathering accurate information for learner and context analysis can be challenging, especially in large-scale 

implementations or when direct access to learners and subject matter experts is limited. 

v. Over-Analysis vs. Action: It is possible to get bogged down in analysis, leading to paralysis by analysis. A balance must be struck between 

thoroughness and practical application. 

To mitigate these challenges, teachers and instructional designers should adopt flexible and iterative approaches. Utilizing rapid prototyping, agile design 

methodologies, and involving key stakeholders (learners, subject matter experts, administrators) early in the analysis process can improve efficiency and 

relevance. Continuous feedback loops and formative evaluation embedded throughout the delivery process can also help refine initial analyses. 

Summary  

Instructional Analysis: The Basis of Effective Instructional emphasizes that for any meaningful learning to occur, teachers must thoroughly understand 

their learners' strengths, weaknesses, environment, and instructional goals, demonstrating that instructional analysis is the foundational phase of 

instructional design, serving as the "bedrock" for effective teaching and learning. It delves into various established instructional design models, such as 

ADDIE (Analysis, Design, Development, Implementation, and Evaluation), Dick and Carey's Systems Approach Model, and Gagné's Nine Events of 

Instruction, all of which underscore the critical importance of the analysis phase. 

The core components of instructional analysis are explored in detail: 

i. Needs Assessment: Identifying the gap between current and desired knowledge or performance to determine the necessity and goals of 

instruction. 
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ii. Learner Analysis: Understanding the target audience's prior knowledge, demographics, learning preferences, motivation, attitudes, and 

technological access. 

iii. Context Analysis: Examining the learning environment, available resources, and constraints (e.g., time, budget, technology infrastructure). 

iv. Content/Task Analysis: Breaking down subject matter or skills into manageable units, identifying prerequisites, and deconstructing complex 

tasks. 

v. Performance Analysis and Objectives: Defining measurable and observable learning outcomes, often using frameworks like Robert Mager's 

Condition, Behavior, Criterion. 

The paper explains how insights from instructional analysis directly inform strategic decisions in: 

i. Instructional Strategies: Tailoring teaching approaches based on learner characteristics and content type. 

ii. Media and Technology Selection: Choosing appropriate tools and platforms based on context and learner digital literacy. 

iii. Assessment Design: Creating relevant and effective evaluations that align with performance objectives. 

iv. Ensuring Relevance and Engagement: Crafting instruction that resonates with learners' real-world experiences. 

v. Facilitating Adaptability for Distance Learning: Designing robust virtual environments that compensate for the absence of physical presence. 

Ultimately, the authors conclude that a deep commitment to instructional analysis optimizes learning outcomes, increases efficiency, enhances learner 

engagement, reduces instructional gaps, improves resource allocation, and provides a solid foundation for evaluation. While challenges like time 

constraints and dynamic learning environments exist, the paper suggests mitigating them through iterative processes, agile methodologies, and continuous 

stakeholder involvement. Instructional analysis is presented as fundamental to creating impactful and successful learning experiences in the modern 

educational landscape, particularly in the era of educational technology and distance learning. 

7. Conclusion 

Instructional analysis is not merely a preliminary step in the instructional design process; it is the intellectual bedrock upon which effective instructional 

delivery is built. By systematically investigating the learning problem, understanding the unique characteristics of the learners, assessing the learning 

environment, and meticulously dissecting the content and desired performance outcomes, educators and instructional designers gain the critical insights 

necessary to make informed decisions. These insights directly shape the selection of appropriate instructional strategies, the integration of suitable 

technologies, and the design of meaningful assessments, all of which are paramount for high-quality instruction. 

In the rapidly expanding realm of educational technology and distance learning, where the physical presence of an instructor is often absent, the 

importance of robust instructional analysis is amplified. It ensures that virtual learning environments are purposefully constructed, accessible, and capable 

of addressing diverse learner needs. While challenges in conducting analysis exist, adopting iterative processes, leveraging data, and fostering a culture 

of continuous inquiry can overcome these hurdles. Ultimately, a deep commitment to instructional analysis is the fundamental basis for creating impactful, 

engaging, and successful learning experiences in the 21st century. 

Recommendations 

Based on the critical role of instructional analysis as the bedrock of effective instructional delivery, the following recommendations are proposed for 

educators, instructional designers, and educational institutions: 

1. Prioritize and Invest in Comprehensive Instructional Analysis: 

i. For Institutions: Allocate sufficient time, resources, and training for educators and instructional designers to conduct thorough needs, learner, 

context, content/task, and performance analyses before developing any instructional interventions. This upfront investment will yield significant 

returns in learning outcomes and resource efficiency. 

ii. For Educators/Designers: View instructional analysis not as a mere preliminary step, but as an ongoing, iterative process crucial for 

understanding evolving learner needs and environmental changes. 

2. Foster a Culture of Data-Driven Decision Making: 

i. Encourage the systematic collection and interpretation of data related to learners (e.g., prior knowledge, learning preferences, technology 

access), learning contexts, and performance gaps. 

ii. Utilize this data to inform all subsequent design and delivery decisions, moving away from assumptions towards evidence-based practices. 

3. Embrace Iterative and Agile Instructional Design Methodologies: 

i. Recognize that instructional analysis is not a one-time event. Adopt flexible, iterative approaches (e.g., rapid prototyping, agile methods) that 

allow for continuous refinement of analysis findings and instructional solutions. 
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ii. Integrate continuous feedback loops from learners and stakeholders throughout the instructional delivery process to identify areas for 

improvement and adapt accordingly. 

4. Strengthen Professional Development in Instructional Analysis: 

i. Provide robust training and ongoing support for educators and novice instructional designers in the principles and practical application of 

instructional analysis techniques. This includes methodologies for conducting learner analysis, task analysis, and writing clear performance 

objectives. 

ii. Emphasize the practical skills needed to navigate challenges like time constraints and data access. 

5. Leverage Technology Strategically for Analysis and Delivery: 

i. Explore and implement technologies that can aid in the collection and analysis of learner data (e.g., learning analytics tools, online surveys). 

ii. In distance learning environments, pay particular attention to context analysis (internet access, device availability) to ensure selected 

technologies and delivery methods are accessible and effective for all learners. Design robust support mechanisms to compensate for the lack 

of physical presence. 

6. Promote Collaboration among Stakeholders: 

i. Encourage collaboration between educators, instructional designers, subject matter experts, technology support staff, and learners during the 

analysis phase. Involving diverse perspectives ensures a more holistic understanding of the instructional problem and context. 

ii. Establish clear communication channels to facilitate the sharing of insights and alignment of goals across all parties involved in the instructional 

process. 

References 

AECT (1977): The Definition of Educational Technology: AECT Task Force on Definition and Technology; Association for Educational Communication 

Technology.  

Branch, R. M. (2009). Instructional design: The ADDIE approach. Springer. 

Dick, W., Carey, L., & Carey, J. O. (2015). The systematic design of instruction (8th ed.). Pearson. 

Gagné, R. M., Briggs, L. J., & Wager, W. W. (1992). Principles of instructional design (4th ed.). Harcourt Brace Jovanovich. 

Federal Ministry of Education, Revised September, 2010); Education Assurance Handbook for Nigeria; Federal Inspectorate Service, Abuja 

Nkom, A. A. (2017): Training the Professional Teacher in Nigeria, A Training Manual. Baraka Press and Publishing Ltd, Kaduna 

Nkom, A. A. (1999a): Instructional Communication for Effective Teaching in Primary Education  BI-SHAANN Publishing, Kaduna 

Nkom, A. A. (199b): Instructional Communication for Effective Teaching in Secondary Education  BI-SHAANN Publishing, Kaduna 

Nkom, A. A. (2018): The Professional Teacher Handbook Series: Early Childhood Education.  BI-SHAANN Publishing, Kaduna 

Nkom, A. A. (2023): The Professional Teacher Handbook Series: Primary Education.    BI-SHAANN Publishing, Kaduna. 

Nkom, A. A. (2023): The Professional Teacher Handbook Series: Secondary Education.  BI-SHAANN Publishing, Kaduna 

Nkom, A. A. (2023): The Professional Teacher Handbook Series: University Education.  BI-SHAANN Publishing, Kaduna 

 

 


