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ABSTRACT

Understanding the factors that influence student confidence in licensure examinations is essential for academic success, prompting this study to examine the
relationship between the demographic profile of Bachelor of Science in Accountancy (BSA) students at Laguna University and their confidence levels in preparing
for the Licensure Examination for Certified Public Accountants (LECPA).

Using a correlational quantitative approach, survey data were collected from 86 fourth-year BSA students, analyzing demographic factors such as gender, average
monthly household income, and general weighted average (GWA), alongside confidence levels across three areas: knowledge of accounting theories, proficiency
in accounting problems, and test-taking skills.

The findings reveal that most respondents were female (88.37%), from households with a monthly income of £10,957—P21,914, and had a GWA of 1.75-2.00,
indicating "Good" academic performance. Students reported being "Fairly Confident" overall, with higher confidence in simpler accounting tasks (e.g., taxation
problems) and test-taking strategies (e.g., reading instructions). However, lower confidence was observed in more complex areas like financial ratio analysis and
audit problems.

Statistical analysis demonstrated significant relationships between demographic variables and confidence levels, with gender and household income moderately
correlated with knowledge of accounting theories, and GWA showing low correlation with proficiency and test-taking skills.

The study concludes that while students possess a solid foundation and moderate confidence in taking the LECPA, targeted interventions, such as enhanced review
programs, peer mentoring, and collaborations with external organizations, are recommended to improve proficiency in complex topics and boost overall confidence
levels. These findings provide actionable insights for school administrators and the accountancy department to refine policies and teaching methods, ultimately
enhancing student success in the licensure examination and future careers.
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. INTRODUCTION

This chapter presents the overview of the study, Background of the Study, Significance of the Study, Statement of the Problem, Scope and Limitation
and Definition of terms.

Background of the Study

The Licensure Examination for Certified Public Accountants (LECPA) is one of the most challenging exams in the Philippines, administered by the
Professional Regulation Commission (PRC). With its high standards, the LECPA underscores the importance of the accounting profession in promoting
financial transparency, accountability, and integrity. Successfully passing the exam demonstrates a candidate’s mastery of accounting principles, ethical
standards, and professional practices, all of which are essential for serving the public as a Certified Public Accountant (CPA).

However, the records from Laguna University reveal a concerning trend regarding the success of their accountancy students in this high-stakes
examination. In 2022, only 13 students took the LECPA, with a passing rate of just 15.38%. The situation worsened in 2023, with 12 students taking the
exam and a 0.00% passing rate, considering only first-time takers. These low passing rates and small number of takers highlight a critical need for targeted
interventions to better prepare and encourage students to take licensure exam and increase their chances of success.
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Research by Carator et al. (2024) shows that some accountancy student are highly motivated and committed to their studies, while others hesitate due to
worries about the exam's difficulty and the fear of failure. The study highlights various factors influencing students' decisions to take the licensure exam,
with a particular focus on students' confidence levels.

In line with the study, demographic variables such as gender, socio-economic status, and academic background play a significant role in shaping students’
confidence and preparedness. According to Barber, M. B. (2022), students from lower-income families tend to have lower self-efficacy, which can
negatively affect their success. Socio-economic status, for example, often determines access to critical resources like review materials, coaching programs,
and other support systems, further influencing students' preparation. Academic background also plays a role in shaping students’ foundational knowledge,
which can either boost or hinder their readiness for the LECPA.

The significance of this study lies in its focus on understanding how demographic variables influence the confidence levels of accountancy students at
Laguna University. By examining these relationships, the study aims to uncover the underlying factors that may either hinder or enhance students'
preparedness for the LECPA. Identifying these factors is essential for developing a targeted action plan that could strengthen the university's accounting
review program. By tailoring the program to address specific gaps in confidence and academic readiness, such an enhancement could provide much-
needed support to students, helping them overcome challenges and perform better in high-stakes examinations.

Statement of the Problems
The study aimed to determine the demographic variables and confidence level of accountancy students in taking the LECPA.

Specifically, this study seeks to answer the following questions:

1. What is the demographic profile of the respondents in terms of: 1.1.gender

1.2. average monthly household income 1.3. GWA?

2. What is the confidence level of the respondents in taking the LECPA in terms of; 2.1. knowledge on accounting theories

2.2. proficiency in solving accounting problems 2.3. test-taking skills?

3. Is there a significant relationship between the demographic profile of the respondents and their confidence level in taking the LECPA?
4. Based on the findings of the research, what action plan can be proposed to improve the LECPA performance?

Hypothesis of the Study

Ho: There is no significant relationship between the demographic profile of the respondents and their confidence level in taking the LECPA.
Significance of the Study

The significant point of this study is to measure the confidence level of Accountancy Students at Laguna University. The study will be used as a basis for
intensive accounting review program.

The result of this study will be valuable to the following beneficiaries:
Policy

The finding of the study will help the school administrators in implementing targeted measures to strengthen students’ academic confidence, ultimately
enhancing the effectiveness of the Bachelor of Science in Accountancy (BSA) program in preparing students for the licensure examination and their
future careers in accountancy.

Practice

Research output is deemed beneficial to BS Accountancy students, because they will be able to identify the strengths and weaknesses by the program,
hence it will be a lot easier for them to adjust. Should an intervention program be implemented, students will have the opportunity to improve their
LECPA performance. Furthermore, the study raises awareness among students and society about the importance of self-assurance in pursuing academic
studies and professional careers in accountancy. It also provides students with opportunities to enhance their confidence in accounting concepts and skills,
thereby positioning themselves more competitively in the industry.

Social Action
Findings of the study can provide insights to the stakeholders, what they need to do in order to adjust easily to the academic world of accountancy.
Scope and Limitations

The research assessed the confidence level of 4th-year BSA students of Laguna University in taking the Licensure Examination for Certified Public
Accountants (LECPA). The purpose of the research was to serve as a basis for an action plan to intensify accounting review program by providing
information about the respondents' demographic profiles and confidence levels.
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The demographic profile of the respondents will only include gender, average monthly household income and General Weighted Average (GWA). The
GWA used in the study referred to the respondents’ academic performance during the second semester of the 20232024, which included the accounting
review subject.

The study focused solely on the respondents’ confidence in taking the licensure examination, specifically examining three aspects: knowledge of
accounting theories, proficiency in solving accounting problems, and test-taking skills.

Additionally, the research aimed to explore the relationship between the students’ demographic profile and their confidence in taking the LECPA.
However, it exclusively measured confidence levels and did not address the respondents’ willingness to take the licensure examination.

Respondents of the study were limited to 4th-year BSA students (graduated batch 2023-2024) of Laguna University. Therefore, the results were highly
specific and could not be generalized to all graduates or incoming BSA students of Laguna University.

Definition of terms
The following terms are defined operationally.

Accounting Review Program. A comprehensive course or series of sessions designed for 4th-year BSA students to review and consolidate their
understanding of key accounting principles, standards, and practices.

Average Monthly Household Income. One of the demographic variables of the study. It is refer as the respondents total amount of income earned by
all members of a household, whether they are related or not.

Confidence Level. Is the dependent variable of the research. It is refers to a student's belief or assurance in their understanding of a subject or their ability
to perform well in an exam or task. It is used to describe how competent and also the level of preparedness of 4th year students in taking LECPA.

Demographic Profile. Refers to a comprehensive description of a population group based on various characteristics that includes, gender, average
monthly household income and GWA which is used in this study to determine the confidence level of students in taking the LECPA.

General Weighted Average or GWA. The GWA in the study refers to the academic performance of BSA students during the second semester of 2023-
2024.

Knowledge on accounting theories. It can be conceptualized as a sub-variable under the broader construct of the level of confidence of BSA students
in taking the LECPA. In this context, it refers to the students' understanding and mastery of the theoretical principles and concepts within the field of
accounting.

Proficiency in solving accounting problems. Solving accounting problems can be understood as a sub-variable representing the proficiency of BSA
students in effectively addressing and resolving complex accounting issues and scenarios.

Test-taking skills. One of the sub variables of the study under confidence level in taking the LECPA. It includes strategies, techniques, and habits that
enable individuals to perform effectively before and during examinations. These skills include time management, critical thinking, understanding test
formats, managing stress, recalling information efficiently, and utilizing effective study materials.

I1. REVIEW OF LITERATURE

This chapter discusses the relevant literature and studies that the researchers considered in assessing the significance of the current research. It also
includes a synthesis of the art to properly comprehend the research and gain a better understanding of the topic.

Accountancy Students and the Licensure Examination for Certified Public Accountants (LECPA)
The study of Carator et al. (2024) entitled the “The Perceptions of Accountancy

Students on the Passing Rate of the Licensure Examination for Certified Public Accountants” study aims to investigates the perceptions of 3rd-year
accountancy students concerning the passing rates of the LECPA. The result shows that some participants exhibited strong determination fueled by
personal commitment, while others expressed hesitancy due to concerns about exam difficulty and the risk of failure. These insights emphasize the
importance of robust support systems for aspiring Certified Public Accountants.

For a current study on confidence levels, Carator et al.'s findings underscore that confidence among accountancy students may fluctuate based on
individual motivation and perceived challenges in the examination process. Students with a strong sense of commitment may exhibit higher confidence,
driven by their dedication and readiness to overcome obstacles. In contrast, students concerned with the exam'’s rigor may experience lower confidence,
potentially impacting their preparedness and performance. Additionally, Carator et al.’s emphasis on support systems suggests that bolstering confidence
among accountancy students could be achieved through mentorship, academic resources, and mental health support. By addressing both the motivational
and apprehensive factors revealed in the study, educators and institutions can foster a supportive environment to enhance students’ confidence and success
rates on the CPA licensure exam.

Notable information can be found in the study of Sayson et al. (2024) about “Tracer Study of Bachelor of Science in Accountancy Graduates”. Although
the research primarily aims to trace the employability of the graduates, it also shows the percentage of participants who have completed a Bachelor of
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Science in Accountancy program at the selected institution who choose to take the Licensure Examination for Certified Public Accountants . The tracer
study in question spans 5 years and aims to track and analyze various variables over this period. The graduates will pertain to the academic years from
2018 to 2022. The result shows that out of 152 respondent’s only 20 individuals or 12.5 % of the total respondents answered ““Licensure Examination for

Certified Public Accountants” given that respondents can select multiple answers from the set of options.

The findings from Sayson et al.'s (2024) tracer study offer a critical perspective on the significance of researching the confidence levels of accountancy
students, especially concerning their decisions to pursue the CPA licensure examination. Despite tracing employability trends among graduates, Sayson
et al. reveal that only 12.5% of respondents chose to take the CPA exam, suggesting a relatively low level of engagement with certification despite
completing the required academic program. This low percentage could reflect various factors, including potential hesitancy or low confidence among
graduates about passing the CPA exam. Research into confidence levels is therefore essential, as it may help clarify why some graduates opt out of the
licensure process despite having relevant qualifications. Understanding these confidence-related factors could guide educational institutions and support
systems in addressing students’ concerns, motivating more graduates to attempt the CPA exam and ultimately improving their career prospects. The
significance of confidence level research, as informed by the Sayson et al. study, lies in its potential to illuminate barriers to professional advancement
and provide targeted interventions to support graduates. By identifying specific areas where students feel underprepared or uncertain, institutions can
better equip students for licensure, potentially increasing the percentage of graduates who pursue CPA certification.

Accountancy Students and Confidence Level

Lankton, N., et al. (2024) addresses the global decline in individuals taking and passing the Certified Public Accountant (CPA) exam, emphasizing the
importance of understanding the factors influencing the intention to pursue CPA certification. While becoming a CPA is a career choice typically made
during undergraduate accounting studies, not all students follow through with this path. Although previous research has examined how experiential
learning impacts career awareness and decision-making, its influence on the choice to become a CPA remains unexplored. The study incorporates
experiential learning into the Social Cognitive Career Theory (SCCT) model through a survey of 188 graduate and undergraduate students from two
public universities. Findings reveal that increased participation in experiential learning activities enhances accounting students' self-efficacy to become
CPAs, with a more significant impact observed among students with lower grade point averages (GPAs). Furthermore, heightened self-efficacy fosters
positive outcome expectations of pursuing CPA certification while reducing negative outcome expectations. The study contributes theoretically by
extending SCCT to the accounting field and demonstrating the beneficial effects of experiential learning on CPA intentions, including GPA's moderating
role. Practically, it underscores the importance of institutional support for diverse experiential learning opportunities, such as involvement in student
organizations, internships, and community-based projects.

The study of Choo et al. (2024) explores how prior knowledge impacts the self-efficacy of students enrolled in an introductory accounting course at the
tertiary level. The self-efficacy levels of 272 students, gathered through an in-class survey, were compared based on factors such as gender, age, prior
knowledge, and work experience. The findings reveal no significant difference in self-efficacy between students who had prior accounting education at
the secondary school level and those who had not. This study makes a theoretical contribution by confirming that prior knowledge does not necessarily
affect self- efficacy when there are few overlaps between what was previously learned and the current course content. Practically, it suggests that students
without prior accounting education at the secondary school level should not be discouraged from pursuing accounting at the tertiary level.

Although Choo et al. focused on self-efficacy in an introductory accounting course, the findings offer implications for confidence in taking the Licensure
Examination, as both concepts pertain to belief in one’s abilities. Notably, the study found no significant difference in self-efficacy between students with
and without prior accounting education, suggesting that prior exposure to accounting may not heavily influence confidence in high-stakes assessments
like licensure exams. Instead, this finding underscores the importance of other factors, such as current educational strategies and support systems, in
shaping confidence levels. Furthermore, the study’s practical emphasis on inclusivity and encouragement aligns with the need to develop strategies that
build confidence in all students, regardless of their demographic background or prior experience. Overall, the insights from Choo et al. contribute to a
deeper understanding of the interplay between demographic variables and confidence levels, supporting the broader goals of the current research.

Research of Dominguez (2023) curricular programs must align with both local and global industry demands. This study aimed to evaluate the admission
and retention requirements of the Bachelor of Science in Accountancy (BSA) Program at Camarines Norte State College. Using a descriptive research
design, the study found that most respondents selected BSA as their first choice during the testing and admission phases, had high school grades between
91-95, and scored between 86 to 90 in English, Mathematics, and the CNSC entrance exam. The results also indicated that adherence to the institution's
admission requirements was the most effective factor in student selection, while passing a qualifying exam and achieving at least a 75 percent grade in
all accounting subjects were the most successful retention strategies. A key challenge identified was heavy academic pressure. It is recommended that
the administration consider special qualifying exams and offer additional accounting-related courses to support student success and confidence.

The studies of Choo et al. (2024) and Dominguez (2023) lies in their focus areas and the aspects of accountancy education they address. Choo et al.
(2024) primarily explores the role of prior knowledge in influencing the self-efficacy of students in introductory accounting courses, but it does not
consider the impact of curricular structure or specific admission and retention strategies on students' success and confidence. On the other hand,
Dominguez (2023) investigates the admission and retention requirements of the BSA program and their alignment with industry demands, but it overlooks
how self-efficacy and prior knowledge might affect students” academic performance and overall confidence in the subject. This gap suggests a need for
further research integrating both the influence of self- efficacy and the effectiveness of institutional requirements and support systems in shaping
accountancy students’ confidence and success at the tertiary level.



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2093

Confidence level and Demographic Profile of the Respondents Respondents’ Gender and Confidence Level

The complicated interplay between mental health and confidence levels among college students, influenced by gender, is a subject of increasing concern
and scholarly

investigation. A study conducted in China Gao, W., Ping, S., & Liu, X. (2020) revealed noteworthy insights into this complex relationship. It was found
that both male and female college students experienced mild anxiety during their initial three years of study. Notably, females exhibited significantly
higher levels of anxiety compared to males in the first and second years. However, no substantial gender disparity was observed in average depression
and stress levels. Furthermore, a larger proportion of female students reported anxiety levels surpassing the normal threshold, while a higher percentage
of male students grappled with varying degrees of depression. Interestingly, stress problems showed no significant gender differences. The study further
explained that anxiety levels were positively correlated with introversion, with female freshmen's anxiety levels linked to body image, drinking habits,
and academic performance. These findings illuminate the complex relationship between mental health and confidence levels among college students,
particularly in the context of gender disparities. Consequently, there is a pressing need for related policies and interventions that address these gender-
specific mental health challenges to promote confidence and well-being among students.

However, while the study by Gao, W., Ping, S., & Liu, X. (2020) provides valuable insights into the relationship between mental health and confidence
levels among college students, there are notable gaps that warrant further investigation. One significant gap is the limited exploration of the direct link
between mental health outcomes and confidence levels. While the study establishes correlations between anxiety levels and certain factors such as
introversion and academic performance, it does not fully clearly explain how these mental health indicators specifically impact students' confidence in
their academic abilities, social interactions, and overall self- perception. Future research could adopt a comparative approach to examine gender disparities
in confidence levels among college students, taking into account the differential impact of mental health indicators on confidence across gender lines.

Further research on gender differences among accountancy students was conducted in a different approach. Marti-Ballester's (2019) research contains
additional insights into the relationship between gender, academic performance, and confidence levels. The research was conducted using 3,219 students
at the Autonomous University of Barcelona. The study provides a detailed examination of the factors influencing academic performance among male and
female accountancy students. The study also identifies various factors such as intellectual abilities, prior experience with the subject matter, effort invested
during the course, and previous accounting courses taken during high school, all of which positively impact academic performance and confidence level
for both genders. However, gender- specific nuances emerge, with scholarships positively affecting female students' performance while certain instructor-
related factors, such as professional status and class timing, impacting males differently. This research underscores the importance of considering gender-
specific dynamics in understanding confidence levels among accountancy students, particularly concerning academic performance as a key determinant.
By analyzing confidence levels through the lens of academic achievement, policymakers and instructors can tailor interventions to address gender-specific
needs effectively. For instance, offering more scholarships to female students and implementing teaching strategies that accommodate diverse learning
preferences can enhance confidence and performance outcomes for all students in the accountancy field.

Most the studies that involve accountancy students have an unequal ratio of male and female respondents with “female” being the majority. The research
of Pumihic et al. (2024) administered 115 accountancy students across all year levels of Aldersgate College, Inc. The study shows that female students
got the highest frequency of 103 with a percentage of 89.57%, while male students got the lowest frequency of 12 with a percentage of 10.43%. Similar
case can be observed in the study of Din-awan et al. (2021) with 37 out of 46 accountancy students being female.

Information from DATA USA: Accountants and auditor (2022) also shows that Accountants & auditors workforce in 2022 was 1,757,755 people, of
which 59.7% were women and 40.3% were men. The data also suggest that most accountants are tend to be female.

Respondents’ Average Monthly Household Income and Confidence Level The study of Hassan et al. (2020) aimed to investigate the factors
influencing the

academic performance of accounting students in Malaysian universities, with a specific focus on the relationship between average monthly household
income and student success. The increasing demand for accountants in Malaysia has led to a surge in enrollment in accounting programs. However,
concerns have arisen regarding the ability of these students to succeed in their studies. The study sought to address this concern by examining various
factors, including gender, ethnicity, type of secondary school, sponsorship, and importantly, average monthly household income, on students' academic
performance. Using a quantitative research design, the study analyzed secondary data from 367 undergraduate accounting students who graduated from
University Utara Malaysia (UUM) in 2016.

The academic performance of students was represented by their cumulative grade point average (CGPA) obtained at the end of their programs. The
findings of the study revealed significant differences in academic performance related to several factors, including ethnicity, type of secondary school,
and most notably, average monthly household income. Malay, Indian, and other ethnic groups were found to perform less well than Chinese students.
This suggests that there may be disparities in educational outcomes based on ethnicity, with Chinese students exhibiting higher academic performance
on average. Additionally, the study highlighted the influence of average monthly household income on student academic performance. Students from
higher-income families tended to achieve better academic outcomes compared to those from lower-income backgrounds. This finding underscores the
significant role that socioeconomic status plays in shaping educational opportunities and outcomes. It suggests that financial resources and access to
educational support mechanisms may contribute to academic success among accounting students in Malaysian universities. Notably, the study did not
find significant differences in academic performance based on gender or sponsorship. This suggests that factors such as gender or sponsorship do not
necessarily impact academic success among accounting students in the Malaysian context.
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According to Barber, M. B. (2022), lower self-efficacy among students from lower income families may have negative impacts on student success, such
as discrepancies in test scores, high school graduation rates, and college graduation, as these students lack the self-confidence and social persuasion to
achieve academic success. The purpose of this qualitative intrinsic case study is to describe how low achieving; lower income high school students at a
selected high school in North Florida experienced the Advancement Via Individual Determination (AVID) program.

The findings of this study underscore the critical role of socioeconomic factors, such as average monthly household income, in shaping student confidence
levels. Students from lower-income families often exhibit lower self-efficacy, which can have detrimental effects on their academic performance and
overall success. This lack of confidence may manifest in various ways, including lower test scores, decreased high school graduation rates, and reduced
college graduation rates. The study highlights the importance of addressing these disparities in confidence levels, as they can significantly impact students'
educational trajectories. Moreover, the qualitative intrinsic case study on the Advancement Via Individual Determination (AVID) program provides
valuable insights into how interventions aimed at enhancing student confidence, such as targeted academic support programs, can positively influence
the experiences of low-achieving, lower-income high school students. By describing the experiences of these students within the AVID program, the
study contributes to our understanding of effective strategies for bolstering confidence and improving outcomes for socioeconomically disadvantaged
students.

A study by Ollier et al. (2023) revealed that students from families with a monthly income below 9,520 had general weighted averages ranging from 2.34
to 1.66. The research investigates how the CPALE influences the attitudes and readiness of accountancy students, aiming to enhance program outcomes
and improve board examination results. The study examined demographic factors such as age, gender, family income, and academic performance, but
found that these factors had minor variations in program perceptions and preparedness. Ultimately, no statistically significant impacts were observed.

Respondents’ GWA and Confidence Level

The research of Delfino (2019), determined the extent of student engagement of students of Partido State University and analyzed the factors affecting
their engagement. Moreover, it investigated the correlation between student engagement and academic performance. The study used descriptive-
correlational method. A teacher made questionnaire was used to gather data. The general weighted average for two semesters was used to determine the
academic performance of the respondents. Focused group discussion was used to validate the data obtained from the questionnaires. A total of three
hundred and five students from the College of Education took part in the study. Mean and ranking, frequency count, and Pearson moment correlation
were used to treat the data. The study revealed that the level of student engagement along behavioral, emotional and cognitive engagements were high
with a mean of 2.84. It was found out that academic performance of the respondents was very good. Furthermore, it was found out that behavioral,
emotional and cognitive engagements were positively correlated to the academic performance of the students. Student engagement survey is an important
tool to know the whole learning experiences of the students as well the effectiveness of instructional techniques employed by the teachers.

Base on the research result, it highlights the significant role of confidence of students to engage with their studies and how well they perform academically.
Students who believe in their abilities tend to participate more in class activities, ask questions, and try their best when facing academic challenges. Their
confidence motivates them to approach learning tasks with enthusiasm, leading to better engagement and ultimately, better grades. Moreover, confidence
affects how students feel about their learning and how they handle stress. Confident students are more resilient, staying positive even when things get
tough. This emotional strength helps them stay focused on their goals and overcome obstacles, which is crucial for academic success.

Confidence also influences how students think and process information. Those who are confident in their problem-solving skills are more likely to tackle
difficult tasks with creativity and persistence. This leads to a deeper understanding of the subject matter and better performance in exams. The findings
of Delfino’s study highlight the importance of building confidence in students to improve their engagement and academic performance. Teachers can
help by creating a supportive learning environment, providing encouragement, and giving constructive feedback. Encouraging students to take
responsibility for their learning and promoting active participation in class can also boost their confidence. Additionally, feedback from student
engagement surveys can help teachers understand what motivates students and what challenges they face. In conclusion, student engagement, confidence,
and academic success are closely linked. Delfino's research emphasizes the positive relationship between engagement and performance, with confidence
playing a key role in shaping both. By fostering confidence in students and encouraging active engagement in learning, educators can help students reach
their full potential and achieve academic success.

Another study conducted in Jagobiao National High School shows similar result. Self-confidence refers to as someone's' power and abilities to perform
the required tasks. The study of Moneva&Tribunalo (2020) investigated the correlation between students level of self-confidence and performance tasks
and investigated if self-confidence influence to students' performance tasks. The study used descriptive correlation designed for the two variables. The
respondents of this study are the Senior High School Students of Jagobiao National High School. The data were obtained from self-confidence and
performance tasks questionnaire in which it is a form of checklist. Through presentation, Analysis and interpretation of data it was determined the overall
weighted mean of the both variable. By the used of indicators the overall weighted mean was determined and it was interpreted as sometimes, while the
overall weighted mean in the second variable was interpreted as sometimes. The association between the dependent and the independent variable were
analyzed using Pearson chi-square; result showed that there is a significant relationship between the two variables. In conclusion, there is an association
between students level of self-confidence and performance tasks. It means that students who have high level of self- confidence can easily accomplish
their tasks in school and most of them are not afraid to participate in every activity. While those students who have low self-confidence showed low
performance tasks and they were hesitant to participate in every activity.

The overall findings indicated that there is a significant relationship between students' level of self-confidence and their performance tasks. Specifically,
students with higher levels of self-confidence tended to perform better in their tasks and were more willing to participate in various activities. While
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students with lower levels of self-confidence exhibited poorer performance and were hesitant to engage in activities. Although the study provides a clear
finding and a subjective result, there are limitation to the research that should be address with one being the lack of qualitative data. While the study used
quantitative measures through questionnaires, qualitative data such as interviews or focus groups could provide deeper insights into the underlying reasons
for the observed relationship between self-confidence and performance tasks. Moreover, since the data were obtained through self-report questionnaires,
there's a possibility that respondents may have provided answers they deemed socially acceptable, rather than reflecting their true feelings and behaviors.
Also, the study's findings are limited to the specific context of Jagobiao National High School. Replicating the study in different educational settings
could enhance the generalizability of the findings.

Both studies provide insights into different aspects of student performance and engagement within an educational setting. While Moneva and Tribunalo
(2020) focused on the relationship between self-confidence and performance tasks among high school students at Jagobiao National High School, Delfino
(2019) examined student engagement and its correlation with academic performance among students at Partido State University. Moneva and Tribunalo's
study focuses on the relationship between self-confidence and performance tasks among high school students. Using self-confidence and performance
tasks questionnaires, they gather data from Senior High School Students at Jagobiao National High School. The findings reveal a significant association
between self-confidence and performance tasks, indicating that students with higher levels of self-confidence tend to perform better in tasks and are more
willing to participate in school activities. This underscores the importance of fostering self-confidence as a means to enhance student performance and
engagement. On the other hand,

Delfino's research delves into the concept of student engagement and its correlation with academic performance among students at Partido State
University. Employing a teacher-made questionnaire to assess student engagement, Delfino finds that behavioral, emotional, and cognitive engagements
are positively correlated with academic performance. This suggests that students who are actively engaged in their learning process tend to achieve better
academic outcomes. Additionally, focused group discussions validate the data obtained from the questionnaires, adding depth to the study's findings.
Despite their differences in focus, both studies offer valuable insights into factors influencing student success. They highlight the importance of addressing
psychological and behavioral aspects of students' experiences in educational settings. Moneva and Tribunalo's findings emphasize the significance of
building self-confidence among students, while Delfino underscores the role of student engagement in driving academic achievement. In conclusion,
understanding student success requires a holistic approach that considers various factors influencing students' academic performance and engagement.
The studies by Moneva and Tribunalo (2020) and Delfino (2019) provide valuable contributions to this endeavor, shedding light on the significance of
self-confidence and engagement in driving student achievement. By addressing these factors, educators can create supportive learning environments that
empower students to thrive academically and beyond.

The research of Bartolome (2023) about “Academic Performance of Financial Management Students in a State University in the Philippines: Inputs to
the New Basic Education Curriculum” shows that the academic performance of respondents particularly ABM students in BACC subject has a general
weighted average of 2.55 which is labeled as satisfactory based on the University of the Philippines grading system. The Isabela State University-Cauayan
Campus admitted the first batch of senior high school graduates for the school year 2018-2019. The students were allowed to enroll in their preferred
degree program regardless of their senior high school track, provided they satisfied the admission requirements.

Confidence level of the Respondents in Knowledge on Accounting Theories, Proficiency in Solving Accounting Problem, and Test-Taking Skills
Knowledge on Accounting Theories

The study of Deb (2019) under review has made substantial contributions to the existing literature on accounting theories and practices. By examining
various aspects such as pedagogy, the importance of accounting theories in standard-setting, the relevance of theories in financial statement preparation,
bridging the theory-practice gap, and emphasizing the significance of strong theoretical foundations, the research sheds light on critical areas within the
field of accounting. The study underscores the influence of pedagogical methods, including syllabi, teaching styles, and student engagement, on the
conceptualization of accounting theories. Drawing on evidence from existing literature, it demonstrates the significant impact of these factors on shaping
accounting theories, as highlighted by scholars such as Gray, Jones, and Lynch.

The research also highlights the pivotal role of accounting theories in establishing high-quality standards, as emphasized by scholars like Jensen and
Robson. It warns against deviations from established theories, citing recent studies by Freedman and Ohlson that validate the diminishing explanatory
power of such deviations. It reaffirms the importance of theories in the preparation of financial statements, aligning with prior research by Anderson,
Devine, and Miller. These findings underscore the foundational role of theories in ensuring the accuracy and reliability of financial reporting practices.
The research of Deb also identifies a persistent theory-practice gap in accounting and advocates for efforts to bridge this divide. By prioritizing theoretical
foundations and diverse accounting skills, the study aligns with existing literature, including works by Barac and Klibi & Oussii, which emphasize the
need for enhanced reporting quality through theoretical grounding.

Lastly, the study underscores the necessity of robust theoretical underpinnings for conducting quality accounting research, echoing concerns raised by
Williams. It critiques the trend of shifting emphasis away from theories towards interdisciplinary studies, particularly inductive approaches, which it
argues has led to a decline in substantive accounting research in premier academic journals.

In conclusion, the study provides a comprehensive analysis of various dimensions of accounting theories and practices, highlighting their significance in
education, standard- setting, financial reporting, bridging theory-practice gaps, and fostering quality research. By synthesizing existing literature and
offering critical insights, the research contributes valuable perspectives to the ongoing discourse within the accounting field, underscoring the need for a
balanced emphasis on theoretical frameworks alongside practical applications for advancing the discipline.



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2096

Proficiency in Solving Accounting Problem

Anywhere in the world, accounting is highly regarded as one of the most challenging subjects in business programs. Problem-solving proficiency is
crucial for accountancy students, as it is a foundational competency needed from basic mathematics to complex accounting topics. Velasco, R.M. (2019).
This is associated with the study conducted by Martin Jr. et al. (2020), that looks at the challenges faced by accountancy students pursuing accounting
courses. Students disclosed that they were unable to fulfill the remaining minimal “basic skills” required for core competencies, including finishing the
accounting cycle, managing accounting, auditing, and reviewing the internal control system. The authors proposed that increasing the amount of problem-
solving and practice exercises will help the students become more confident in solving complex problems. Similarly, with the study of Bongalonta, M.B.
& Bongalonta M. M. (2023) results revealed that student-respondents were found to have weakness or very little accounting knowledge and skills were
attributed to some factors such Limited Accounting Background and Proper Preparation, Lack of Calculation Skills, Non-integration of Accounting
Lessons into Real-Life Context. Their inadequate computation or mathematical abilities make studying accounting more challenging and it is evident that
the student’s mathematical proficiency has an impact on their understanding of accounting courses.

Furthermore, a study revealed a positive correlation between the readiness of accountancy students and their accounting skills. The challenges they faced
led to various situations that frequently impacted their academic performance, particularly in major subjects. Many students encountered difficulties
comprehending mathematical concepts and resolving conflicts in accounting activities. Nicolas, J. M. D., et al., (2023).

The study by Wolcott (2021) entitled Critical Thinking in Accounting Education: Status and Call to Action emphasizes the urgent need to improve critical
thinking skills in accounting education due to the evolving demands of the accounting profession. Wolcott suggests that while there are existing
recommendations for enhancing critical thinking, such as applying the reflective judgment model, the research supporting these methods is still limited.
The study calls for further empirical research to validate these recommendations and urges accounting departments and faculty to support both educational
research and the development of improved learning designs that foster critical thinking. By highlighting both the importance of critical thinking and the
gaps in research, Wolcott is advocating for a shift in educational practices to better prepare students for the complexities of the profession.

In conclusion, the challenges encountered by accounting students underscore the critical importance of problem-solving proficiency and foundational
mathematical skills in mastering the subject. These challenges include deficiencies in basic skill requirements, inadequate preparation, and struggles in
applying accounting concepts to real-world contexts. Furthermore, the correlation between students’ readiness and their accounting skills highlights the
significant impact of these challenges on academic performance. Therefore, by addressing these challenges and fostering enhanced proficiency among
accounting students, educators can better prepare them for success in their academic and professional endeavors.

The findings of Cerbito (2020) can be connected to the current study on the demographic profile and confidence levels of BS Accountancy students in
terms of their proficiency in solving accounting problems. Cerbito's study highlights the significant relationship between attitudes, such as confidence
and motivation, and academic proficiency, particularly in Mathematics. Similarly, the current study explores how demographic factors and confidence
levels influence students' ability to solve accounting problems, which, like Mathematics, requires analytical and problem-solving skills. Cerbito's
observation that negative attitudes toward Mathematics, including low self-confidence, correlated with lower proficiency, aligns with the current study’s
focus on confidence as a critical factor in academic performance. Just as Cerbito emphasized the importance of improving students' attitudes to enhance
their Mathematics proficiency, the current study underscores the need to address BS Accountancy students' confidence levels to improve their problem-
solving skills in accounting. Both studies suggest that fostering positive attitudes and confidence through targeted interventions, such as experiential
learning activities or supportive teaching methods, can significantly impact students’ academic performance. Moreover, the demographic dimension of
the current study complements Cerbito's research by providing insights into how variables like academic standing (e.g., GWA) may intersect with
confidence and proficiency. By linking confidence to problem- solving proficiency, both studies advocate for educators to prioritize strategies that build
self- efficacy and motivation, ultimately enhancing students’ academic success in their respective fields. professional endeavors.

Another study by Terblanche and De Clercq (2021) emphasized the importance of critical thinking as an essential skill for accounting students, noting its
underdeveloped state within the field. Similarly, the current research highlights confidence as a key factor influencing students' proficiency in accounting
problem-solving, a skill that heavily relies on critical thinking. Terblanche and De Clercq's development of a critical thinking competency framework
provides valuable insights into the skills, dispositions, and abilities necessary for success in accounting, particularly in the dynamic environment of the
Fourth Industrial Revolution. This aligns with the study's focus on understanding how students' confidence levels, shaped by demographic variables,
impact their ability to approach and solve complex accounting problems. By integrating the critical thinking competencies identified by Terblanche and
De Clercq into the accounting curriculum, educators can address gaps in both proficiency and confidence. This connection highlights the shared objective
of preparing students to navigate real-world challenges in accounting effectively, reinforcing the idea that building confidence and critical thinking are
complementary strategies for improving academic and professional outcomes in the field.

Test-Taking Skills

Throughout the academic journey, students encounter multiple of tests and examinations. These test scores serve various purposes, including evaluating
course performance, obtaining certifications, gaining admission to higher education institutions like universities, or securing employment opportunities.
Particularly, the outcomes of high-stakes exams such as university entrance exams or civil service selection tests, as seen in the context of Turkey, hold
immense significance due to their profound influence on students' future prospects and endeavors. Educational testing aims to evaluate students'
competency in specific traits, with dedicated efforts often resulting in high exam scores. Students may spend years preparing for high-stakes tests, utilizing
focused resources to enhance readiness. While practice enhances learning, various cognitive, psychological, physiological, and environmental factors can
influence test outcomes, alongside traits being measured. Beyond assessment scope, other variables affect exam results. Test validity relies on
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standardized conditions, accommodations for disabilities, anxiety counseling, and teaching test-taking strategies to ensure accurate measurement. Hence,
measuring constructs impacting test scores and validating tests are crucial.

However, the study of Tung, E. B. & Senel, S. (2021) reveals that despite decades of research, there remains no consensus on the dimensions of test-
taking strategies. Their study aims to address this gap by developing a valid and reliable scale to measure test- taking strategies among university and
high school students facing intense testing periods. The scale considers strategies before, during, and after the test, excluding preparation. Separate forms
were created for high school (27 items) and undergraduate (18 items) levels, utilizing robust measurement theories and models. Results demonstrated
high reliability, with Person Separation Indices of .88 for high school and .93 for undergraduate forms. This research is significant for providing valid
and reliable tools to measure test- taking strategies, showcasing the application of the Partial Credit Model for Likert-type scale development.

In connection to the research of Tung, E. B. & Senel, the increased focus on the learner and learning has sparked a transformation in the realm of second
language learning and teaching. The methods utilized by test-takers to excel on exams have been at the forefront of academic discussions and empirical
inquiries. Educational testing aims to assess learners' competency in specific traits, leading language testing research to concentrate on identifying factors
that influence test-taker performance. These factors, known as test-taking strategies, encompass techniques, tactics, or approaches employed by language
learners to enhance their performance and discern correct answers. This paper examines existing research literature on test-taking strategies, employing
two research methods—keyword searches and citation chains— to explore previous perspectives on the definition, categorization, benefits, limitations,
and teachability of these strategies. The review concludes with educational implications and recommendations for language learners seeking to improve
their performance on exam items and achieve higher scores in the evaluated constructs.

Research of Ketworrachai, C., & Sappapan, P. (2022) also aims to explore the relationship between students' use of test-taking strategies and their
performance on reading comprehension tests, while also examining the types and frequency of strategies employed by high and low proficiency students.
Employing a mixed-methods approach, the research investigates the test-taking behaviors of university students at an international institution in Thailand.
Sixty-eight university students participated in the study, undergoing a reading comprehension proficiency test and completing a questionnaire to assess
their utilization of test-taking strategies during the exam. Results indicate a significant positive correlation between students' use of test-taking strategies
and their performance on reading comprehension tests. While high proficiency students demonstrated more frequent use of these strategies compared to
low proficiency students, both groups employed a variety of techniques to navigate the challenges presented by the reading test.

The findings of this study underscore the importance of test-taking strategies in enhancing students' performance on reading comprehension tests. Despite
differences in proficiency levels, both high and low proficiency students utilize various strategies to approach test-taking effectively. These results not
only validate the benefits of test-taking strategies but also highlight the need for formal instruction in these strategies, particularly for tertiary-level
students, to ensure their academic success in English tests and beyond.

According to the journal written by the International Journal of Emerging Technologies and Innovative Research entitled “Test-taking Strategies: A
Theoretical Review”, assessment plays a crucial role in math education by helping teachers gauge students' cognitive understanding when tackling
problems. It aids in identifying students' rasp of mathematical concepts, reasoning abilities, and problem-solving skills, enabling educators to address
their learning needs effectively. There are two main types of achievement tests used in schools: open-ended and objective formats, each with distinct
characteristics. Multiple-choice tests offer a convenient way to assess a wide range of content efficiently and reliably within a set timeframe. Conversely,
open-ended or essay tests are valuable for evaluating complex skills like deep understanding and critical thinking, as well as the ability to organize and
communicate ideas effectively. While essay tests allow students to demonstrate their problem-solving processes and analytical thinking, multiple- choice
tests may be perceived as limiting due to the selection of predetermined options. However, essay tests may be less reliable than multiple-choice tests due
to variations in scoring standards and narrower content coverage, despite their potential for revealing deeper cognitive abilities. Empirical studies
comparing performance on these test types have yielded mixed results, with some showing higher performance on multiple-choice items and others
finding no significant difference.

Synthesis

Understanding the relationship between demographic variables and confidence levels among accountancy students is essential for educators,
policymakers, and practitioners in the field of accounting education. Demographic factors such as age, gender, educational background, and
socioeconomic status can significantly influence students' perceptions of their accounting abilities and their overall confidence levels. By delving into
these dynamics, educators can develop targeted strategies to enhance students' confidence, academic performance, and professional success in the field
of accountancy. This synthesis explores existing research on demographic variables and confidence levels among accountancy students, shedding light
on the complex interplay between personal characteristics and academic self-perception in accounting education.

Previous studies have explored the impact of gender-specific factors on confidence levels broadly and within accountancy education, there is a lack of
research specifically examining how these factors interact with other demographic variables such as age and socioeconomic status among BSA students.
The current study aimed to fill this gap by investigating the combined effects of these variables on confidence levels. Much of the existing research
focuses on broad trends and general observations. There is a need for more detailed, context-specific studies that delve into the unique experiences of
BSA students in different educational environments. By focusing on this specific group, the current study seeks to provide nuanced insights that can
inform tailored interventions. Also, while some studies have highlighted the role of intellectual abilities, prior experience, and instructor-related factors,
there is limited research on how these elements specifically impact confidence levels over the course of a BSA program. The current study aims to track
these influences longitudinally, offering a more dynamic understanding of how confidence evolves throughout a student's academic journey. Lastly, there
is a notable gap in the application of these research findings to practical strategies within accounting education. The current study seeks to bridge this gap



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2098

by not only identifying key demographic factors affecting confidence levels but also proposing actionable recommendations for educators and
policymakers to enhance student support and development.

Transitioning to socioeconomic factors, the impact of socioeconomic status, particularly average monthly household income, on the confidence levels of
BSA students is a critical aspect that requires further investigation. By focusing on BSA students specifically, the current study aims to fill gaps in the
literature by examining how socioeconomic status interacts with other demographic variables, such as age, gender, and educational background, to
influence confidence levels. While previous research highlights the general trend that higher-income students exhibit greater confidence and better
academic outcomes, the current study seeks to explore this relationship in the specific context of BSA students. Understanding how financial background
impacts the confidence and academic performance of BSA students can help educators and policymakers develop targeted support mechanisms. For
example, initiatives such as financial aid programs, mentorship opportunities, and tailored academic support can be implemented to help lower-income
BSA students build confidence and achieve academic success. Moreover, by examining the nuances of how socioeconomic status affects confidence
among BSA students, the study aims to provide actionable insights that can inform strategies to bridge the confidence gap between students from different
income backgrounds. This approach not only enhances the academic performance of students from lower-income families but also fosters a more inclusive
and supportive educational environment.

In conclusion, understanding the relationship between demographic variables and confidence levels among accountancy students is crucial for educators,
policymakers, and practitioners in the field of accounting education. Demographic factors such as age, gender, educational background, and
socioeconomic status play significant roles in shaping students' perceptions of their accounting abilities and overall confidence levels. By comprehensively
examining these dynamics, educators can devise targeted strategies to bolster students' confidence, academic performance, and professional success in
the realm of accountancy. Moreover, this synthesis of existing research on demographic variables and confidence levels will also explain complicated
relationship between personal characteristics and academic self-perception in accounting education, offering valuable insights for future endeavors.
Additionally, considering the implications of confidence levels in taking the LECPA (Licensure Examination for Certified Public Accountants) further
underscores the importance of addressing demographic disparities and fostering an environment conducive to student success in accounting education.

Theoretical Framework

Confidence level, as defined by Dale Carnegie (2022), represents the assurance or certainty an individual on their own abilities, decisions, or actions. It
reflects a person's belief in their capability to navigate challenges, achieve goals, and handle situations effectively. Confidence level influences one's
attitude, behavior, and overall outlook on life, impacting their success and well-being. The Confidence level of BSA student in taking the LECPA is a
sense of certainty or belief in their ability to successfully tackle and excel in the various sections of the exam. It encompasses the test-taker's self-assurance
in their preparation, knowledge, and skills relevant to accounting principles, financial reporting, auditing, taxation, and other areas covered in the CPA
exam. A high confidence level indicates that the individual feels well-prepared, competent, and capable of performing effectively on the exam, while a
low confidence level may indicate doubts or insecurities about their readiness or ability to pass the exam successfully. Confidence level in taking the
CPA exam can significantly influence test performance, motivation, and overall success in obtaining the CPA certification.

The theory that is applied to this study is "The Theory of Self Efficacy." Bandura (1977) stated on his book entitled "Self-Efficacy: Toward a Unifying
Theory of Behavioral Change," suggests that individuals are more likely to achieve success when they have belief in their own capabilities, emphasizing
the importance of mindset in reaching goals. The theory of self-efficacy is highly relevant to the study on the confidence level of accounting students. It
suggests that individuals, including accountancy students, are more likely to succeed academically and professionally when they have confidence in their
own abilities. By understanding and assessing the self-efficacy levels of accountancy students, researchers can gain insights into their potential for
achievement and identify factors that may influence their confidence levels, ultimately contributing to strategies for enhancing their academic and career
success.

Another theory proposed by Schoenfeld, Segal & Borgia (2017) is the Social Cognitive Career Theory (SCCT). It is model useful tool to explain how
accounting students’ career interests, goals, and intentions are related to their self-efficacy beliefs and outcome expectations. Results showed that the goal
to become a certified public accountant (CPA) was significantly and positively correlated with the independent variables of self-efficacy and outcome
expectations. These findings are further interpreted and pedagogical recommendations are provided for educators to utilize in their curriculum to enhance
students’ accounting self-efficacy and outcome expectations. These recommendations may be used to help boost students’ interests and intentions to
major in accounting and pursue a career as a CPA.

One theory related to taking an accountancy licensure exam is the “Mastery Learning Theory”. This theory suggests that individuals must achieve a
certain level of mastery or proficiency in a subject before moving on to more advanced material. In the context of preparing for an accountancy licensure
exam, this theory emphasizes the importance of thorough and comprehensive study. It suggests that candidates should focus on understanding each
concept deeply and practicing until they can consistently apply their knowledge effectively. This approach aims to ensure that candidates have a solid
foundation in accounting principles and are well-prepared to tackle the exam successfully.

The theory of self-efficacy, as proposed by Bandura (1977), and the Mastery Learning Theory collectively underpin the research into the confidence
levels of accountancy students preparing for the LECPA (Licensure Examination for Certified Public Accountants). Bandura’s self-efficacy theory posits
that individuals are more likely to succeed when they believe in their capabilities, emphasizing the critical role of mindset in achieving goals. This is
particularly relevant for accountancy students, as their academic and professional success is closely tied to their confidence in mastering accounting
concepts and applying them effectively. The Mastery Learning Theory complements this perspective by demonstrating how thorough mastery of
accounting principles through sustained effort and practice can enhance confidence levels. As students gain a sense of proficiency and competence, they
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approach the licensure exam with greater assurance, reduced anxiety, and a positive mindset. This increased confidence not only improves decision-
making under pressure but also fosters a growth mindset, where students believe in their ability to overcome challenges through dedication and effort.
The Social Cognitive Career Theory (SCCT), as proposed by Schoenfeld, Segal, and Borgia (2017), reinforces the link between students’ self-efficacy
beliefs and their career interests, goals, and outcome expectations. SCCT highlights the positive correlation between aspiring to become a CPA and
confidence in one’s abilities, underscoring the importance of fostering self-assurance among accountancy students. Pedagogical strategies derived from
SCCT, along with the principles of Mastery Learning, can guide educators in enhancing students' self-efficacy and career-oriented goals, thereby boosting
their interest in and commitment to the accounting profession. By integrating the frameworks of self-efficacy, Mastery Learning Theory, and SCCT, this
research provides a comprehensive understanding of how confidence influences academic and professional outcomes for accountancy students. These
insights can inform strategies to enhance their confidence levels, optimize their LECPA performance, and prepare them for successful careers as CPAs.

Figure 1

Research Paradigm

Independent Variable intervening Variable Dependent Variable
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. Sel-Efficacy LECPA
Theory - -
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Career Theory
. Mastery Learmeng
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The research adapted the I\VV-DV approach. The Profile of the Respondents, Self- Efficacy Theory, Social Cognitive Career Theory, and Mastery Learning
Theory served as the primary input of the study’s conceptual framework. The characteristic of the students that was part of the study were described in
their respondent’s profile, including the gender, average monthly household income, and general weighted average (GWA). For the process of this study’s
conceptual framework, it utilized the following: Data Gathering through Google Forms, Treatment of Data, and Interpretation of Data. The primary aim
was to assessed the respondents’ confidence level in terms of knowledge on accounting theories, proficiency in solving accounting problems, and their
test-taking skills.

The dependent variable was the respondent’s confidence level to LECPA, then, the proposed intensive accounting review program served as the
intervening variable.

. METHODOLOGY

The chapter provides a detailed explanation of the research design, research locale, population of the study, research instruments, data gathering, and
treatment of data used in data collection throughout the study.

Research Design

The study utilized a correlational quantitative approach to examine the relationship between confidence levels and the demographic profiles of BSA
students. It also employed a questionnaire-based survey research approach to generalize from a sample population.

A correlational quantitative approach is a research method that aims to examine the relationship between two or more variables through statistical analysis.
In this approach, researchers collect quantitative data on the variables of interest and then use statistical techniques to determine the extent and nature of
the relationship between them. The study also examined the demographic variables of accountancy students (such as gender, average monthly household
income, and GWA) and their confidence levels in taking the Licensure Examination for Certified Public Accountants (LECPA). The researcher examined
the demographic variables of accountancy students and their confidence levels in their accounting abilities.

Research Locale

The study was conducted at Laguna University (LU), a public university established in 2006; its campus was located in the Laguna Sports Complex,
Brgy. Bubukal District 4, Santa Cruz, Laguna, Region 4-A, Calabarzon, Philippines. The study chose Laguna University as the setting since it provided
perceived and necessary information for the Bachelor of Science in Accountancy (BSA) students about their confidence levels in terms of taking the
LECPA.

Laguna University was equipped with facilities helpful to academic learning, including libraries, computer rooms, and faculty offices. These facilities
ensured that every student received a high-quality education across various fields of study, providing students with the knowledge and skills needed to
succeed in their chosen careers, supporting students to boost their confidence levels inside and outside the university, and also providing opportunities
for students to become responsible and do the right things in the future.
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The Laguna University records of LECPA takers were relatively low. 2022 data showed 13 LECPA takers with a passing rate of 15.38%, while in 2023
there were 12 takers with a 0.00% passing rate (only first-time takers of the licensure exam were considered). Laguna University was chosen as the setting
of the study to address these numbers and unveil the possible reasons why BSA students tended not to take the Licensure Examination for Certified Public
Accountants. The study was useful for Laguna University to identify areas for improvement in the accounting program and support strategies to increase
participation and success rates in the LECPA among BSA students.
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Population of the Study

The respondents of the study were the 4th-year students enrolled in the Bachelor of Science in Accountancy program at Laguna University (graduated
batch 2023-2024). The 4th year level was consisted of 86 BSA students and is divided into two blocks,

Block A and block B with 48 and 38 students respectively. The study included all 4th-year BSA students as respondents. They were chosen as the primary
research subjects because the aim of the study was to determine their confidence level in taking the LECPA, and they were expected to have a broad
range of exposure to accounting subjects and accounting problems and have already taken the accounting review subject.

Research Instruments

The main instrument used in the study was an online survey questionnaire through Google Forms, which was used to gather information regarding the
Demographic Variables and Confidence Level of Accountancy Students.

The questionnaire included a letter of request asking the respondents to answer the survey questions. The letter also contained information about the
Philippine Data Privacy Act of 2012 (RA 10173) to ensure the confidentiality of the data gathered.

The first part of the survey questionnaire determined the respondents' demographic profile, such as gender, average monthly household income, and
GWA. The average monthly household income scale was based on the Philippine Institute for Development Studies (PIDS) data about social classes in
the Philippines, while the GWA scale was derived from the University of the Philippines grading system.

The second part consisted of 10 questions for each sub-variable of the study (such as knowledge of accounting theories, proficiency in accounting
problems, and test-taking skills), for a total of 30 items. Each item in the questionnaire was written in statement format and aimed to measure the
confidence level of the respondents in terms of the three dependent sub-variables. The sets of questions labeled “knowledge on accounting theories” and
“proficiency in accounting problems” were based on the subjects included in the Licensure Examination for Certified Public Accountants (LECPA)
syllabus, specifically in financial accounting and reporting. All items were also answered using a confidence level Likert scale, with five (5) indicating
"completely confident" and one (1) indicating "not confident at all.”

Furthermore, the conceptualization of the instrument took into accounts the conditions for designing a good research questionnaire. In this way, the
instrument was designed to obtain valid and credible responses from the study's chosen respondents.

Data Gathering

The study aimed to examine the Demographic Variables and Confidence Level of BSA Students at Laguna University in order to provide a basis for an
intensive accounting review program. This study was conducted during the academic year 2024-2025 at Laguna University and followed the procedures
outlined below. Prior to the distribution of the survey questionnaires, Cronbach’s alpha was determined to test the validity, consistency, and reliability of
each item in the survey. The researchers then submitted communication documents, including a letter of authorization to conduct the study, an informed
consent form, and a non-disclosure agreement, pending approval from the research adviser. After receiving approval, the researchers asked permission
from the 4th-year BSA students at Laguna University to gather the required data by distributing online survey questionnaires to the respondents through
Google Forms. After gathering the data, the researchers tabulated the raw data obtained from the survey questionnaires.

Treatment of data

The data requirements of the study were used to statistically assess the respondents' responses to the questionnaires. The data were converted to
percentages and presented in tabular and graphical formats for analysis and interpretation.
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The following statistical treatments of data were employed by the researchers to determine the general responses of the survey sample to the study
problems: To determine the demographic profile of the respondents, the formula of frequency and percentage distribution was used.



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2102

FORMULA: f
P =N x100
Where:
P = Percentage
f = Frequency
N = Total Number of Respondents
To determine and quantify the center of the distribution of random

responses from the study's population, and to act as a yardstick for all responses or observations. The central tendency will be calculated using the mean

)

FORMULA: x = 2fx
n

Where:

X = mean

f = number of respondents belonging to a particular scale
x = numerical value of each scale
n = total number of respondents

On the other hand, to determine whether the responses are concentrated around the mean or scattered far from the mean. In which a low standard deviation
indicates that data are clustered around the mean, whereas a high standard deviation indicates that data are more spread out. To measure variability or
dispersion, and to indicate how far individual responses to a question differ or deviate from the mean, Standard deviation (a) will be used:

FORMULA:

o= VZ(x — mean)2
n

Where:

X = is a set of numbers
mean = is the average of the set of numbers n = is the size of the set
o = is the standard deviation

The Likert-type rating scale was used to interpret the computed mean (x).

Scale Descriptive Equivalent Transmuted Description
4.21-500 Strongly Agree Completely Confident
341-420 Agree Fairly Confident
261-340 Neutral Somewhat Confident
1.81-260 Disagree Slightly Confident
1.00 - 1.80 Strongly Disagree Not Confident at All

To find the significant relationship between the demographic profile of the respondents and the extent of confidence level of BSA students, Pearson
Correlation Coefficient (r) was used. Pearson Correlation Coefficient (PCC) was utilized in this study. Correlation coefficient measures the linear
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correlation between two sets of data. It is the ratio between the covariance of two variables and the product of their standard deviations; thus, it is
essentially a normalized measurement of the covariance, such that the result always has a value between —1 and 1.

FORMULA:
r= n(xy) - (ZX)(Zy)
V[n(2x2) — (2x)2][n(y2) — (Zy)2]

Where:

r = The Pearson Product Moment Coefficient of Correlation
n = Sample size

X = Summation of x

y = Summation of y

x2= Sum of squares of x

y2 = Sum of squares of y

The relationship between the variables is measured using the scale below:

Correlation Coefficient Value Verbal Interpretation
0.00 Zero Correlation
20.01 - £20 Negligible Correlation
+0.21 - 240 Low or Slight Correlation
+0.41 - 270 Moderate Correlation
+0.71 - 290 High Correlation
+0.91 - 299 Very High Correlation
+1.00 Perfect Correlation

IV. RESULTS AND DISCUSSION

This chapter presents, analyzes, and interprets the data gathered that determined the relationship of demographic profile and confidence level of
accountancy students in taking the LECPA.

The presentation of the major findings follows the order of the questions enumerated in the statement of the problem namely: the demographic profile of
the respondents in terms of gender, average monthly income and general weighted average (GWA); the Confidence level of the respondents in taking the
LECPA in terms of knowledge on accounting theories, proficiency in accounting problems, and test-taking skills; and the relationship between the
demographic profile of the respondents and their confidence level in taking the LECPA.

The following data were interpreted using tables and figures to give light and better understanding of the results of the study. The data gathered were
answered by eighty-six (86) 4th year students enrolled in Bachelor of Science in Accountancy at Laguna University. Conclusions were inferred and
recommendations were made thereafter. The data were organized into consistent, chronological order and meaningful categories and classification to
make them open to the study and interpretation.

Demographic Profile of the Respondents

The demographic profile of the respondents in terms of gender, average monthly household income were treated statistically using frequency and
percentage

Figure 2 shows the Demographic Profile of the Respondents in terms of Gender; out of 86 respondents, the gender “Female” got the highest frequency
of seventy-six (76) or 88.37% of the total population while the gender “Male” received the lowest frequency of ten (10) or 11.63% of the total population.
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This means that most of the 4th year students enrolled in BS in Accountancy at Laguna University are female. The result aligns with broader shifts seen
in many regions where accountancy programs attract a larger proportion of female students.

Figure 2

Demographic Profile of the Respondents in terms of Gender

Gender
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The study of Pumihic et al. (2024) and Din-awan et al. (2021) have similar case were “female” accountancy students was the majority of the respondents.
According to Marti-Ballesters (2019) study has shown that while both male and female students benefit from factors like intellectual abilities and prior
exposure to accounting, there are gender-specific factors affecting performance and confidence. For instance scholarships positively impact female
students' performance, while male students are more influenced by instructor-related factors like the instructor’s professional status and class timing.

Figure 3

Demographic Profile of the Respondents in terms of Average Monthly Income

Average Monthly Income
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Figure 3 shows the Demographic Profile of the Respondents in terms of average monthly income; out of 86 respondents, the average monthly income of
“P10,957 to P21,914” got the highest frequency of forty-one (41) or 47.67% of the total population, followed by the average monthly income of “P21,915-
P43,828” with frequency of twenty-six or 30.23% of the total population. However, the average monthly income of “P219,140 and above” received the
lowest frequency of three (3) or 3.49% of the total population.

This means that most of the 4th year students enrolled in Bachelor of Science in Accountancy at Laguna University have an average monthly income of
P10,957 to P21,914. which may place them in the lower-middle-income bracket in the article published by the Philippine Institute for Development
Studies about social classes in the Philippines.
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The research of Ollier et al. (2023) shows that demographic profile including family income has no statistical significance to accounting student’s program
perceptions and preparedness. Although the study of Ollier aligns to the current research paper, the result of the study may still suggest different outcome
due to the difference in the research locale and population of the study.

Figure 4

Demographic Profile of the Respondents in terms of GWA

General Weighted Average (GWA)
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Figure 4 shows the Demographic Profile of the Respondents in terms of general weighted average (GWA); out of 86 respondents, the general weighted
average (GWA) of “1.75 - 2.00” got the highest frequency of forty-three (43) or 50.00% of the total population, followed by the GWA of “1.25 — 1.50”
with frequency of thirty-five or 40.70% of the total population. However, the GWA of “2.75 3.00” received the lowest frequency of zero or none of the
total population.

This means that most of the 4th year students enrolled in Bachelor of Science in Accountancy at Laguna University have a general weighted average
(GWA) of 1.75 to 2.00 translated as “Good” in the University of the Philippines grading system.

The research findings of Lankton (2024) suggests that academic performance, as reflected in GWA, may play a role in shaping self-efficacy and
confidence in pursuing licensure examination. Lankton’s findings demonstrate that students with lower GPAs experience greater benefits from
experiential learning in developing self-efficacy. Similarly, students at Laguna University with GWAs closer to 2.00 may gain more from targeted
experiential learning activities, such as internships and community-based projects, to enhance their confidence in taking the CPA Licensure Examination.
Conversely, students with higher GWASs, such as 1.25-1.50, may already possess stronger self-efficacy and positive outcome expectations. Integrating
experiential learning opportunities into the curriculum at Laguna University could serve as an effective intervention to strengthen self-efficacy and support
students across varying levels of academic performance.

Confidence level of the respondents in taking the LECPA in terms of knowledge on accounting theories
The table below presents the Confidence level of the respondents in taking the

LECPA in terms of knowledge on accounting theories which indicates the mean, standard deviation and remarks.
Knowledge on Accounting Theories

The knowledge of accounting theories is defined as the students' understanding of accounting principles and concepts, which is essential for taking the
Licensure Examination for Certified Public Accountants. The table below shows the confidence level of BS Accountancy students in taking the theoretical
part of the examination.

Table 1

Confidence Level of the Respondents in Taking the LECPA in Terms of Knowledge on Accounting Theories
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‘Standard

Indicators Mean 7oy Remarks
deviation
1. Familiar with PFRS and GAAFP 371 073 Fairly Confident
2. Can prepare financial journal
entries including adjusting 4.08 0.83 Fairly Confident
entries.
3. Can prepare general purpose
financial statements., o 0% Caltyy Confidens
4 Familiar with the audil process. 4.068 074 Fairly Confident
5. Familiar with Philippine  Audit 1
Standard (PSA). 3.88 0.85 Fairly Confident
6. Familiar with risk management 384 0.72 Fairly Confident
and compliance.
7. Familiar with the Tormulas Tor
""B"C'?' raho_s and comparave 3.60 0.82 Fairly Confident
analysis (horizontal and vertical
analysis)
8. Familiar with obligafion and
contracts and business law. 3.86 0.77 Fairly Confident
9. Updated on income tax 4
regulations. 3.83 0.81 Fairty Confident
10. Updang on transfer fax 3.86 0.81 Fairly Confident
regulations.

Overall Weighted Mean = 3.87
Standard Deviation = 0.61
Verbal Interpretation = Fairly Confident

Table 1 shows the confidence level of the respondents in taking the LECPA in terms of knowledge on accounting theories. All the indicators fall within
a "Fairly Confident" range, with mean scores ranging from 3.60 to 4.08. The highest mean score, 4.08, was reported for the ability to prepare financial
journal entries, while the lowest mean score, 3.60, was for familiarity with financial ratios and comparative analysis. This suggests that respondents are
somewhat more confident in preparing financial journal entries than in applying financial ratios.

The standard deviations for each indicator ranges from 0.72 to 0.85, with an overall standard deviation of 0.61, indicating that most respondents share
similar confidence levels, though there is some variation. Despite this, the overall weighted mean of 3.87 reflects a general confidence level of “Fairly
Confident," meaning that respondents feel adequately prepared and knowledgeable in these areas, although there is still room for improvement.

The study shows that respondents feel confident in their understanding of key accounting and auditing concepts, with no area falling into a "Completely
Confident" category. Some areas, such as financial ratio analysis, could benefit from additional review or practice to further increase confidence. The
results suggest that while the respondents are fairly confident, certain areas could still be improved to boost their self-assurance and mastery of the subject
matter.

The confidence level of the respondents in taking the LECPA in terms of knowledge on accounting theories can be related to the study of Deb (2019),
which emphasizes the essential role of accounting theory in building core skills for the profession. Deb asserts that a strong theoretical foundation is
critical for producing accurate financial reports, a concept that respondents appear to understand, as reflected in their moderate confidence in these areas.
The gap between theory and practice in accounting is also evident, with practical skills often trailing theoretical knowledge. Findings revealed where
students display higher confidence in tasks like preparing journal entries—a fundamental theoretical skill—compared to more application-based tasks,
such as financial analysis, which require translating theory into practice.

Confidence level of the respondents in taking the LECPA in terms of proficiency in solving accounting problems

The table presents the Confidence level of the respondents in taking the LECPA in terms of proficiency in solving accounting problems which indicates
the mean, standard deviation and remarks.

Proficiency in Solving Accounting Problems

Proficiency in solving accounting problems is the ability of students to effectively apply accounting principles and techniques to solve various financial
and accounting challenges. This includes tasks such as preparing financial statements, analyzing financial data, and making informed decisions based on
accounting information. Proficiency is an important factor in determining students' readiness for the Licensure Examination for Certified Public
Accountants, as it reflects their competence in handling practical accounting scenarios.

Table 2

Confidence Level of the Respondents in Taking the LECPA in Terms of Proficiency in Solving Accounting Problems



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2107

Indicators Mean Standard Remarks
1. Financial accounting and reporting 4186 0.75 Fairly
problems. Zoare Confident
2. Advanced fmancsal accounting and 341 071 Faurty
reporting problems | | | Confident
a : otk o e Fairty
3. Simple audit problems | 4 06 | 073 | Confs ‘ 3
. N a " Somewhat
4. Complex audit problems 3.23 081 Confident
5.  Simple management services 3.0 0.85 Fairly
____problems. reprp— U o | | Confident
6. Complex managemen! services 141 071 Faurly
problems | | | Confident
7. Simple Regulatory Framework for £ airh
Business Transactions (RFBT) 408 0869 el «
; Confident
8. Complex Reguiatory Framework for Fairly
Business Transactions (RFBT) 344 073 Confident
probiems.
~y . Completely
Grnnle faviaties o 5 5
9 ?"w taxation problems | 427 | 07‘77 | Confident
- g Fawrt
10. Complex taxation probiems 350 0.80 Cf:ﬂfd:e."-'

Overall Weighted Mean = 31.76
Standard Deviation = 0.58
Verbal Interpretation = Fairly Confident

Table 2 shows the confidence level of the respondents in taking the LECPA in terms of proficiency in solving accounting problems. The mean scores for
the indicators range from 3.23 to 4.27, with a general trend of “Fairly Confident" ratings across most areas. The highest mean score, 4.27, is associated
with simple taxation problems, where respondents reported feeling "Completely Confident." On the other hand, the lowest mean score, 3.23, is for
complex audit problems, where respondents reported feeling only "Somewhat Confident." This indicates that respondents feel more confident with simpler
problems but have less confidence when faced with more complex scenarios.

The standard deviations for each indicator ranges from 0.69 to 0.85, with an overall standard deviation of 0.58, suggesting that while respondents generally
share similar confidence levels, there is still some variation in their responses. The overall weighted mean of 3.76 falls within the "Fairly Confident"
category, indicating that, as a group, the respondents feel adequately confident in their ability to handle a range of accounting, auditing, and taxation
problems, though there are still areas where they feel less confident, particularly in complex problems.

Respondents express strong confidence in solving simpler problems, such as in taxation, they show a moderate level of confidence with more complex
problems, particularly in auditing and management services. The overall confidence level of “Fairly Confident" suggests that while the respondents are
prepared, further practice or study in more complex areas could help improve their self-assurance and competency.

The findings show that the Confidence level of the respondents in taking the LECPA in terms of proficiency in solving accounting problems can be
related to the study of Bongalonta & Bongalonta (2023), it shows that limited background knowledge and poor calculation skills make accounting studies
more challenging, affecting students’ confidence and comprehension. Findings are consistent with the respondents' confidence levels, where they reported
higher confidence in simpler accounting tasks, such as solving basic taxation problems, but lower confidence in tackling complex audit issues. It reflects
that students feel more secure with foundational skills but may struggle with advanced tasks that require integrating theory with practical application.

The findings of the study also align with Cerbito's (2020) research on the relationship between confidence and academic proficiency, particularly in
subjects requiring analytical skills like accounting and Mathematics. Just as Cerbito observed that low self-confidence in Mathematics correlated with
lower proficiency, the current study underscores the importance of confidence in accounting problem-solving. Respondents reported varying levels of
confidence, with higher confidence in simpler tasks and lower confidence in complex ones, reflecting the need to address confidence gaps, especially in
more difficult areas. This connects to Cerbito's suggestion that improving student attitudes can enhance academic performance.

Additionally, the study resonates with Terblanche and De Clercq's (2021) emphasis on critical thinking in accounting education. By linking confidence
to problem-solving proficiency, both studies highlight the complementary role of confidence and critical thinking in preparing students for real-world
accounting challenges. Educators can benefit from integrating confidence-building strategies and critical thinking skills into the curriculum to enhance
students' academic and professional success.

Confidence level of the respondents in taking the LECPA in terms of test-taking skills
The table below presents the confidence level of the respondents in taking the
LECPA in terms of test-taking skills which indicates the mean, standard deviation and remarks.

Test-Taking Skills
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Test-taking skills refer to the strategies and abilities that students use to effectively approach and succeed in exams. These skills include time management,
the ability to interpret and analyze questions accurately, techniques for minimizing test anxiety, and strategies for organizing and presenting answers
clearly. In the context of the Licensure Examination for Certified Public Accountants, strong test-taking skills are essential for students to efficiently
apply their knowledge of accounting principles and concepts under exam conditions.

Table 3

Confidence Level of the Respondents in Taking the LECPA in Terms of Test-Taking Skills

Indicators Standard

Mean deviation Remarks
1. Thoroughly review past coverage material 303 0.84 Fairly
before taking an exam. ] ) Confident

2. Always ensure that | am in my best condition 3.80 0.82 Fairly
(physically prepared) when taking an exam. ' ) Confident
3. Can manage anxiety and stress during exam 363 0.91 Fairly
(mentally prepared). ] ) Confident
4. Carefully read instructions provided for the 4.20 0.78 Fairly

exam. Confident

5. Effectively manage the time allotted for the 3.84 0.91 Fairly
exam. Confident

6. Can understand the questions and the 387 0.75 Fairly
requirements of the problem. ] ) Confident

7. Confident in answering questions that involve 3.74 0.81 Fairly
concepts and theories. : ; Confident

8. Confident in answering questions that require 348 0.78 Fairly
analysis and computation. ] ) Confident

9. Accurately distinguish relevant from 367 0.85 Fairly
irrelevant information during an exam. ' : Confident

10. Feel confident in checking my calculations 3.49 0.85 Fairly
and answers before submitting my exam. ' ; Confident

Overall Weighted Mean = 3.77
Standard Deviation = 0.65

Verbal Interpretation = Fairly Confident

Table 3 shows the confidence level of the respondents in taking the LECPA in terms of test-taking skills. The mean scores range from 3.48 to 4.20, with
most indicators falling within the "Fairly Confident" category. The highest mean score, 4.20, is for carefully reading the instructions provided for the
exam, indicating a strong level of confidence in this area. The lowest mean score, 3.48, is for confidence in answering questions that require analysis and
computation, suggesting that respondents feel less confident in handling such tasks.

The standard deviations for each indicator ranges from 0.75 to 0.91, with an overall standard deviation of 0.65, indicating that while most respondents
share similar levels of confidence, there is some variation in their responses. The overall weighted mean of 3.77 falls within the "Fairly Confident" range,
reflecting a general sense of adequate confidence in their exam preparation and performance skills.

Respondents express a solid level of confidence in their ability to review materials, manage time, and follow instructions during exams. However, they
feel less confident when it comes to tasks requiring more complex analysis or checking calculations before submission.

The overall confidence level of "Fairly Confident" suggests that while the respondents are generally prepared for exams, there is room for improvement
in certain areas, particularly in tackling more challenging questions and ensuring accuracy in their answers.

The findings show that the Confidence level of the respondents in taking the LECPA in terms of test-taking skills can be related to the study of
Ketworrachai and Sappapan (2022), it emphasized a positive correlation between the use of test-taking strategies and student performance, particularly
in complex testing scenarios like reading comprehension. Findings shows a higher proficiency students demonstrated increased confidence and frequency
in utilizing test-taking strategies compared to their lower proficiency peers. Similarly, the respondents expressed varying levels of confidence in specific
test-taking skills, with greater confidence in areas like reviewing material and reading instructions. It reflects with Ketworrachai and Sappapan’s study,
suggesting that frequent practice and targeted strategy use enhance students’ confidence levels in test-taking, which is crucial for complex examinations
such as the LECPA.

Summary of the Confidence Level of BSA Students in taking the Licensure Examination for Certified Public Accountants

The table below shows the overall confidence level of the respondents in taking the LECPA in terms of knowledge on accounting theories, proficiency
in solving accounting problems and test-taking skills.
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Table 4

Summary of the Confidence Level of BSA Students in Taking the Licensure Examination for Certified Public Accountants

- Standard
Indicators Mean deviation Remarks
Knowledge on Accounting Theories 3.87 0.61 Fairly Confident
Proficiency in Solving Accounting 3.76 0.58 Fairly Confident
Problems
Test-Taking Skills 3.77 0.65 Fairly Confident
OVERALL 3.80 0.61 Fairly Confident

The table summarizes the confidence levels of BS Accountancy (BSA) students in key areas related to their preparation for the Licensure Examination
for Certified Public Accountants (CPA). The mean scores for each indicator range from 3.76 to 3.87, indicating a consistent level of "Fairly Confident"
across all areas. The highest mean score, 3.87, is for knowledge of accounting theories, suggesting that respondents feel more confident in their theoretical
understanding. The lowest mean score, 3.76, is for proficiency in solving accounting problems, though it still falls within the "Fairly Confident" range.

The standard deviations for each indicator range from 0.58 to 0.65, with an overall standard deviation of 0.61, indicating that there is some variability in
the responses, but overall, the confidence levels are relatively consistent among the respondents. The overall weighted mean of 3.80 reflects a general
confidence level of "Fairly Confident" across the three areas.

The result aligns with Wolcott's (2021) emphasis on the importance of critical thinking in accounting education. The study suggests that BSA students
feel relatively confident in their theoretical knowledge (highest score of 3.87 for accounting theories), but they express slightly less confidence in their
proficiency in solving accounting problems (lowest score of 3.76). This could reflect the challenges highlighted in Wolcott's research, where accounting
education should focus not just on technical knowledge but also on developing stronger critical thinking skills. The slightly lower confidence in solving
accounting problems may indicate a gap in practical application and problem-solving skills, which are crucial for entry-level accountants. The gap also
supports Wolcott's recommendation for further research and improvements in accounting education to better address students' development of both
technical knowledge and critical thinking abilities.

Relationship between the demographic profile of the respondents and their confidence level in taking the LECPA

The table below shows the Relationship between the demographic profile of the respondents and their confidence level in taking the LECPA which
indicates the computed R-value, correlation and verbal interpretation.

Table 5

Relationship between the Demographic Profile of the Respondents and their Confidence Level in Taking the LECPA

= | [ | Verbal
Demographic Computed . ;
profile Confidence level ravakie Correlation |nl;(::‘eta
[ Knowledge on . Moderate |
Gendes . Accounting Theories 0.5083 Correiation Signiicant
Proficiency in Solving :
Accounting Problems 0.3827 ’ Low Carrelation ‘Srgnmcam |
Test-taking Skill 0.3928 Low Correlation | Significant
Average ) ' [ | ‘
Monthly Ac;m:'rs;d?? o < 0.4982 C";??g;zfn Significant
Income e
Plohc»ef’\)?é‘l)r:emcsc uneng 0.0497 Low Correlation | Significant
Test-taking Sk 0.1063 | Low Comrelation |Significant
GWA Knowiedgs on 0.3867 | Low Comelation |Significant

Accounting Theories
Proficiency in Accounting

Moderate

A
Problems V4B Correiation Signiicant
Moderate
Test-taking Skil _‘ 0.6009 Correiation A&gmhcantr

These insights can be interpreted through several psychological and educational theories, including Self-Efficacy Theory, Social Cognitive Career Theory,
and Mastery Learning Theory.



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2110

According to Self-Efficacy Theory, individuals' confidence in their ability to succeed in specific tasks, like the LECPA exam, is largely influenced by
their belief in their own capabilities. The moderate correlation between average monthly income and confidence in knowledge of accounting theories (R
= 0.4982) suggests that those with higher income may have better access to resources such as study materials or tutoring, which in turn boosts their self-
efficacy in this area. Additionally, the stronger correlations between GWA and confidence in proficiency in solving accounting problems (R = 0.4839)
and test-taking skills (R = 0.6099) imply that individuals who perform well academically are more likely to have a high level of self-efficacy. As their
academic success build their belief in their own abilities, their confidence in handling complex exam tasks increases, consistent with Bandura's concept
of self-efficacy.

In Social Cognitive Career Theory (SCCT), both socioeconomic factors and academic performance play key roles in shaping career-related confidence.
The moderate correlation between income and knowledge of accounting theories suggests that greater income may facilitate access to better educational
opportunities and networks, which can influence career aspirations and self-efficacy. SCCT emphasizes the importance of outcome expectations—the
belief that one's efforts will lead to success. This theory is supported by the data, as respondents with higher GWA tend to be more confident in their test-
taking skills and proficiency in solving accounting problems, likely due to their past academic successes, which reinforce their belief that they can succeed
on the LECPA.

Mastery Learning Theory posits that learners can achieve high levels of success if they are given enough time and resources to master each concept before
moving on to the next. The data supports this theory, especially the stronger correlations between GWA and test-taking skills (R = 0.6099). This suggests
that individuals who have mastered foundational knowledge in accounting (as reflected in their higher GWA) are more confident in their ability to perform
on the exam. The moderate correlation between income and proficiency in solving accounting problems (R = 0.4839) indicates

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This chapter presented the summary of findings, conclusions based on findings, and recommendations drawn from the conclusion. The findings of the
study were ordered according to the specific sub-problems stated in the first chapter.

Summary of Findings

The study aims to determine the Confidence Level among the Bachelor of Science in Accountancy students and determine the significant relationship
between the demographic profile and confidence level of the respondents in taking the LECPA in terms Knowledge on Accounting Theories, Proficiency
in Accounting Problems, and Test-Taking Skills. The researchers used a correlational quantitative approach. Data needed were gathered through the
distribution of survey questionnaires via Google Forms. The instruments used were survey questionnaire and a Confidence Level Likert scales. The
researchers utilized the statistical treatment of the data gathered and collected in order to attain the objectives.

From the analysis of data, the findings were as follows:
1. Demographic Profile of the Respondents in terms of: 1.1. Gender

The result shows the percentage and frequency of the demographic profile of the respondents in terms of Gender. Out of 86 total respondents, most of
them are “Female” with the highest frequency of seventy-six (76) or 88.37% while the gender “Male” scores the lowest frequency of ten (10) or 11.63%
of the total population.

1.2. Average Monthly Household Income

Most of the respondents of the study has an average monthly household income of “P10,957 to P21,914” with the frequency of forty-one (41) or 47.67%
of the total population, followed by the average monthly income of “P21,915-P43,828” with frequency of twenty-six or 30.23% of the total population
and only three (3) or 3.49% of the total population has the average monthly income of “P219,140 and above.

1.3. GWA

According to the data gathered by the demographic profile of the respondents in terms of general weighted average (GWA); out of 86 respondents, the
general weighted average (GWA) of “1.75 - 2.00” got the highest frequency of forty-three (43) or 50.00% of the total population, followed by the GWA
of “1.25 — 1.50” with frequency of thirty-five or 40.70% of the total population. On the other hand, the GWA of “2.75 3.00” received the lowest frequency
of zero or none of the total population.

2. Confidence level of the respondents in taking the LECPA in terms of; 2.1. Knowledge on Accounting Theories

The result illustrates the confidence level of the respondents in taking the LECPA in terms of knowledge on accounting theories; the second statement
“Can prepare financial journal entries including adjusting entries.” got the highest mean score of 4.08 with a standard deviation of 0.83, followed by the
fourth statement “Familiar with the audit process.” which got the mean score of 4.06 with a standard deviation of 0. While the seventh statement “Familiar
with the formulas for financial ratios and comparative analysis (horizontal and vertical analysis).” got the lowest mean score of 3.60 with a standard
deviation of 0.82. All items interpreted as Fairly Confident. The overall mean of 3.87, standard deviation of 0.61, indicate that the confidence level of the
respondents in taking the LECPA in terms of knowledge on accounting theories have a remark of Fairly Confident and verbally interpreted as High.

2.2. Proficiency in Accounting Problems
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Based on the results, the confidence level of the respondents in taking the LECPA in terms of proficiency in accounting problems; the ninth statement
“Simple taxation problems.” got the highest mean score of 4.27 with a standard deviation of 0.77 and is interpreted as Completely Confident. It is followed
by the first statement “Financial accounting and reporting problems.” which got the mean score of 4.16 with a standard deviation of 0.75 and is interpreted
as Fairly Confident. While the fourth statement “Complex audit problems.” got the lowest mean score of 3.23 with a standard deviation of 0.81 and is
interpreted as Somewhat Confident. The overall mean of 3.76, standard deviation of 0.58, indicate that the confidence level of the respondents in taking
the LECPA in terms of proficiency in accounting problems have a remark of Fairly Confident and verbally interpreted as High.

2.3. Test-Taking Skills

The results revealed that the confidence level of the respondents in taking the LECPA in terms of test-taking skills; the fourth statement “Carefully read
instructions provided for the exam.” got the highest mean score of 4.20 with a standard deviation of 0.78 and is interpreted as Fairly Confident. It is
followed by the first statement “Thoroughly review past coverage material before taking an exam.” which got the mean score of 3.93 with a standard
deviation of 0.84 and is interpreted as Fairly Confident. While the eight statement “Confident in answering questions that require analysis and
computation.” got the lowest mean score of 3.48 with a standard deviation of 0.78 and is interpreted as Fairly Confident. The overall mean of 3.77,
standard deviation of 0.65, indicate that the confidence level of the respondents in taking the LECPA in terms of test-taking skills have a remark of Fairly
Confident and verbally interpreted as High.

3. Relationship between the demographic profile of the respondents and their confidence level in taking the LECPA

The findings of the study show that all of the demographic variables have a significant relationship to the confidence level of BSA students in taking the
LECPA. The demographic profile gender and average monthly household income relates to knowledge in accounting theories; GWA to proficiency in
accounting problems and test-taking skill has a moderate correlation with the scales of £0.41 - £70. While gender and average monthly household to
proficiency in accounting problems and test-taking skill; GWA to knowledge on accounting theories shows a low correlation with the scales of +0.21 -
+40.

Conclusion

The research findings indicate that the respondents generally feel "Fairly Confident" in their abilities to take the LECPA, as demonstrated across three
areas: knowledge of accounting theories, proficiency in solving accounting problems, and test-taking skills.

1. The findings of the respondents’ demographic profile show that in terms of gender, the majority of the BSA respondents are females. Meanwhile, in
terms of average monthly household income, the study shows that the majority of the respondents has an household income ranges from P10,957 to
P21,914 which is considered as lower-middle-income. And in terms of GWA, it indicates that most of the respondents have a general weighted average
(GWA) of 1.75 to 2.00 translated as “Good”.

2. In terms of accounting theories, respondents feel most confident about preparing financial journal entries and are least confident about financial ratio
analysis. The overall confidence mean of 3.87 suggests a high level of self-assurance, but it is mostly moderate rather than complete confidence.

3. For proficiency in accounting problems, respondents feel most confident in handling simple taxation problems, while complex audit problems received
the lowest confidence score. The overall mean score of 3.76 here also falls under "Fairly Confident," indicating moderate confidence with room for
improvement, especially in more complex areas.

4. In terms of test-taking skills, respondents are most confident in reading instructions carefully and least confident in handling questions requiring
analysis and computation. The overall confidence indicates that while respondents generally have a good foundation in test-taking skills, they could
benefit from enhanced skills in analytical and computational areas.

5. The respondents demonstrate a solid foundation and "Fairly Confident" level of preparedness in taking the LECPA, with particular strengths in simpler
accounting problems and basic test-taking practices. However, they may benefit from targeted support in complex audit problems, financial ratio analysis,
and analytical question-solving to boost their overall confidence to a more complete level.

6. Researchers discovered that the relationship between the demographic profile of the respondents and their confidence level in taking the LECPA in
terms of gender as to Knowledge on Accounting Theories, is Significant and is interpreted with Moderate Correlation; as to Proficiency in Accounting
Problems, it is Significant and is interpreted with Low Correlation; and as to Test-taking Skill, the R-value is Significant and is interpreted with Low
Correlation.

Recommendation

After thorough assessment and consideration of the preceding findings and conclusions, the following recommendations are made:

1. To strengthen "Knowledge, Proficiency and Test-Taking skills in Accounting™ it is advised that students should go beyond the basics of Accounting
theories, Accounting problems, and Test-taking skills. Students should be highly proficient in applying fundamentals of accounting.

In order for students to obtain “Knowledge on Accounting Theories”, students need to engage with foundational principles, participate in
practical exercises, and apply real-world scenarios to deepen their understanding and retention
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In order for students to obtain “Proficiency in Accounting Problems,” students should practice applying theoretical knowledge to diverse
problem sets, participate in hands-on exercises, and engage in case studies that reflect real-world financial challenges.

In order for students to obtain “Test-taking skills™ it is essential for the students to engage in a multifaceted preparation approach. This should
include regular practice with sample exams and past test papers to familiarize themselves with the format and types of questions commonly encountered.

Additionally, students should focus on mastering fundamental accounting concepts, as well as developing strong analytical and problem-
solving skills that are crucial for success in this field. Utilizing various study resources, such as textbooks, online courses, and tutorial sessions, will also
contribute to a well-rounded grasp of the material.

Moreover, students should learn effective test-taking strategies, including time management techniques, the process of eliminating incorrect answer
choices, and understanding how to approach multiple-choice questions and problem-solving scenarios under exam conditions.

2. For the School Administrators, it is recommended to continue programs the Peer mentoring and academic supports that will further enhance and assist
students in Laguna University who may struggle with complex accounting concepts. The enhanced program will help the students understand the complex
of Accounting and elevate the skills which they can use in their future career.

3. The institution should actively seek to provide more opportunities for students to enhance their knowledge in accounting and promote confidence level
in taking LECPA. This can be accomplished by collaborating with external organizations specifically tailored for accounting students. Seminars and
training sessions provide in-depth knowledge of key accounting concepts, principles and practices. This will not only keep students knowledgeable but
also a solid foundation that increases students’ confidence level as they become more familiar with the different areas of accounting. By focusing on
improving their accounting skills, students will gain valuable knowledge that will equip them for success in their future careers.

4. Future researchers are encouraged to undertake further studies focused on accounting theories, accounting problems, and test-taking skills to gather
additional insights and perspectives. This research could prove valuable in assisting the institution in its efforts to enhance students' understanding of
accounting principles and their ability to solve related problems effectively. By exploring various aspects of accounting education, including common
challenges faced by students and effective strategies for exam preparation, researchers can provide recommendations that may lead to improved academic
outcomes and better equip students for success in their professional careers.

5. Proposed Action Plan to Enhance Student’s Confidence Level and Intensify the Accounting Review Course
Action Points: Customized Review Modules Focused on Weak Areas

Develop targeted review modules to strengthen knowledge on accounting theories, focusing particularly on topics where students showed lower
confidence, such as financial ratios and comparative analysis.

Objective(s): To enhance the confidence and proficiency of Bachelor of Science in Accountancy (BSA) students in preparation for the Licensure
Examination for Certified Public Accountants (LECPA) by addressing identified areas of improvement

Person Involve: Bachelor of Science in Accountancy Students and Department Faculty Outcome Goals:
- Elevate the overall confidence level of BSA students from "Fairly Confident" to "Completely Confident" in accounting theories and problem-solving.
- Strengthen the correlation between GWA and proficiency in key exam areas, ensuring better performance in LECPA.
Monitoring and Evaluation:
Regularly collect feedback through surveys to track students' confidence levels and progress.
Analyze performance metrics from mock exams to adjust review strategies as needed.
Measure the success of implemented changes through pre- and post-course evaluations.
Action Points: Confidence-Building Initiatives

Organize seminars focused on mindset and confidence-building, taught by professionals who have passed the LECPA. These sessions will cover tips on
maintaining composure during the exam and effective test-taking techniques.

Introduce mindfulness and stress management workshops to reduce exam-related anxiety and improve focus during study sessions and the actual exam.
Objective(s):

Enhance Test-Taking Confidence:

To equip participants with practical strategies and techniques that foster self-confidence, composure, and mental resilience during exams, with a specific
focus on the LECPA.

Reduce Exam Anxiety and Stress:

To provide tools for managing stress, fostering mindfulness, and improving mental focus, helping participants reduce anxiety during both their study
sessions and the actual exam.
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Promote Effective Exam Preparation:
To introduce proven test-taking strategies and mindset techniques that maximize performance and improve results on the LECPA exam.
Outcome Goals:
Increased Confidence among Participants - Sustained Confidence Beyond the Exam
Higher Mindfulness and Stress Management Skills - Improved Exam Performance
Person Involve: Bachelor of Science in Accountancy Students and Department Faculty
Monitoring and Evaluation: - Attendance sheet
Pre- and post- Confidence Evaluation Form Action Points: Enhanced Practice Exam Sessions

Schedule regular mock exams that simulate the LECPA environment emphasizing the importance of reading instructions carefully and managing time
efficiently

Offer detailed feedback sessions after each practice exam to help students understand their strengths and areas for further review.
Objective(s):
To improve the test-taking skills of BSA students essential in taking the Licensure Examination for Certified Public Accountant

To provide students with regular mock exams that replicate the conditions of the LECPA exam, emphasizing the importance of reading
instructions carefully and managing time efficiently during the test.

To offer detailed, personalized feedback after each practice exam that helps students identify their strengths and weaknesses, enabling them
to focus their efforts on areas requiring further review and improvement.

Person Involve: Bachelor of Science in Accountancy Students and Department Faculty
Outcome Goals:
Enhanced Test Performance and Time Management: - Increased Confidence in Test-Taking Ability
Improved Exam Results
Clear Identification of Strengths and Areas for Improvemen Monitoring and Evaluation:
Mock Exam Attendance and Participation
Performance Tracking Across Mock Exams
Self-Reported Confidence and Preparedness
Action Points: Skill-Based Workshops

Conduct workshops emphasizing analytical and computational skills, aimed at improving students’ ability to answer questions requiring complex
problem-solving. Objective(s):

Address lower confidence areas in proficiency in accounting problems. - Improve student’s analytical and computational skills.
Person Involve: Bachelor of Science in Accountancy Students and Department Faculty - Improved Problem-Solving Ability of Students
Enhanced Test Performance on Complex Questions - Increased Confidence in Analytical Tasks
Monitoring and Evaluation:
Workshop Attendance and Participation - Performance on In-Session Exercises
Pre- and Post-Workshop Assessments
Action Points: Enhanced Review Schedule and Materials

Offer a structured review schedule that balances theory, problem-solving, and test-taking strategies. Ensure the material is aligned with the LECPA’s
latest syllabus and includes varied question types.

Provide supplementary resources such as video tutorials and recorded lectures for flexible learning options, accommodating students’ varying schedules
and learning preferences.

Objective(s):
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To offer a well-rounded review schedule that effectively balances theoretical content, problem-solving practice, and test-taking strategies,
ensuring alignment with the LECPA syllabus and addressing various question formats.

To support students with varied learning preferences by providing supplementary materials such as video tutorials, recorded lectures, and
other flexible resources that enhance the overall study experience.

To ensure participants are fully prepared for the LECPA by delivering high-quality, relevant review materials that cover all topics and skills
needed for the exam

Outcome Goals:
Improved Understanding and Retention of Key Concepts
Better Exam Performance through Effective Problem-Solving Practice -Enhanced Test-Taking Strategy Execution
Greater Flexibility and Accessibility for Diverse Learners - Increased Confidence and Preparedness
Higher Pass Rate

Person Involve: Bachelor of Science in Accountancy Students and Department Faculty Monitoring and Evaluation:
Attendance sheet
Student’s Examination/Quizzes/Activity Scores - Feedback collection
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APPENDIX A

COMMUNICATION LETTER TO THE RESPONDENTS

&

COMMUNICATION LETTER TO THE RESPONDENTS

Dear Respondent,

We, the 4" year BSA students of Laguna Universty are conducting a study entttied "Demographic
Vanables and Confidence Level of Accountsncy Students to Licensure Examnation for Cartified Public
Accountants: Bass for Intenswve Accountng Revew Program” and we would ke to request a few
minutes of your time 1o respond 10 our sunvey.

We sre committed to comply with the Phiippne Dats Privacy Act of 20120¢RA 10173 in handling your
dats with confidentaity and anonymty Data wil only be presented as 8 summary or will be reported
only 8s 8 collective combined totsl By scoepting the private policy act of tha universty, youentrust your
data with us and we will do our best 1o keep your nformstion confidential

Thank you

The researchers

— A

Castillo, Jester B. Delos Santos, Claudine D. Espiritu, Jessica A.

g

Garbo, Patrick James B. Pampulan, Angela May C
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APPENDIX B

INFORMED CONSENT

LAGUNA UNIVERSITY

Research and Development Center
Laguna Sports Complex. Brgy. Bubulal
Santa Guz, Laguna

INFORMED CONSENT FORM

I, — Yyears old, 3 resident SxXpress that the researchers
informed me on the purpose of their study, the reasons why | was selected as respondent, the benefits,
and rigks of my particpation, my right to and my avolvement without need of explanation, my right to
A5k QUestions AbOUt My SArTCEAtON, 10 ANFWEr QUestions that | want o respond and refuse tems | &
NOt Want 10 answer. Moreover, the researchers assured me that my answers would be kept confidential
and my identity shall be anonymous. They informaed mae of the need 10 record the interviews and they
will give ma 3 printed copy of JuCh rANICIIDE 30 | CaN review My IrSwers, remove O 3d¢ portions of my
explanation. They told me that | could be asked later to validate the results of the study and to make|

SUBEESTIoNs 10 IMpProve Certain conditions.

Given all condtions, | agree 1O Partcoate In this study by signing this Informed Consent

rams of Respondent Sgratre Date
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APPENDIX D

THESIS ADVISING FORM

LUAAFO-¥0 rev 0 1000

LAGUNA UNIVERSITY
Research and Development Center
Laguna Sports Complen, Srgy. Bubual
Santa G2, Lagees
THESIS ADVISING FORM
‘ Group 2 : Demogy aphec Varabies and 1
Confdence Level of Accountancy
}"""' Stodents to Licemare Examingtion for | Sem, AY 15t Semester 2004-2015
‘ Certitied Putic A Baus foc
} e Accountng Reveew Program
Cofiege of Buvinea, Admasy stion, Bachelor of Scence n
| Department | o g Accourtancy Progmm | accountancy

We agree 10 engage " adviser-advaee relatomshD n comuongnce 10 3 thesa/capitone
project/Toasdiity stodyf project study that will de writtes from Aggust to December 2024

We agree 1o foliow 3 work schedivle. In the event the adviser fal 10 honor the terms of the
Agreement whie the reserch i impiemented. he/She 1hal act receive The Sy eQuivalent 1o the
service rendered.

We agree that the academic sartrenship eads 1o peblication of the manuscript in &
reputadle peercrviewsd Oomal with the Adviser a3 the CO3uthor and the advisee, the Drimary
Suthor, In such case, the publication fee thall be pald by the advisee or could be sourced out from
PONSON. BOth parties will Mplernent the (OITECtont Gunng the PEET rEview Drocess.

We agree Dt the Japer b presestod In 3 public forum by the Advisee if available at such an
Sopurtunity or by the Adviser f the Advisee i %0 longer around. Oaly the mame of the oral
presenter shall e submitted 10 the Conference cmganiver

We agree to foflow sragent guality Mswrasce measores such 33 profestional editing,
plagarism, grammar and readabiity testy, ceference Checkng intercontinental blerature sOUrCEs,
Statistical soMtware processing # sppkcadie. Jmong others.

We agree 10 we various forms of contact sech 23 face to face, online shype and facetime,
wiber and mabie, emad, sock! retwork such 23 Fecebook messenger, Liskedin, s3mong others.

We agree 1o dress formally aad prepare sdeguately for the formal oral gresentation both in
the oral defense panel and publiic performances.

We agree 10 De open, honest and franh with cach other 10 cxpedte the work.

We agree 15 pve time 10 compiets this work by loflowing the timelnes i the stages of the
research and official time for the public 3nd peolettional duties of the adviser.

We agroe 10 mlorm each other of deveiopments such 2 submussion 10 the Dean must bear
the Ugnature of the 20vinee a5 30 ENSOrUEment, 3nd whoever i QOINg 10 Present the paper @ pubic
lorum, and presentation of the article 10 3 Partautar Purnad

Sgredihs _ of = Se e of oo lovd tes thoutand and eighteen In

[ Cantillo, Jester B

| Duden Santos, Candies O f1

| Expioiny, Jesuca A

| Garbe, Patrick fames B

| Pencuian, Angeds Mo €.

Adviier
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APPENDIX E

NON-DISCLOSURE AGREEMENT FOR RESEARCH STUDENTS
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APPENDIX F
QUESTIONNAIRE

Demographic Variables and Confidence Level of Accountancy Students to Licensure Examination: Basis for Intensive Accounting Review
Program

Dear Respondent,

We, the 4th year BSA students of Laguna University are conducting a study entitled “Demographic Variables and Confidence Level of Accountancy
Students to Licensure Examination: Basis for Intensive Accounting Review Program” and we would like to request a few minutes of your time to respond
to our survey.



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025 2121

We are committed to comply with the Philippine Data Privacy Act of 2012 or RA 10173 in handling your data with confidentiality and anonymity. Data
will only be presented as a summary or will be reported only as a collective combined total. By accepting the private policy act of the university, you
entrust your data with us and we will do our best to keep your information confidential.

Thank you.
The researchers
SURVEY QUESTIONNAIRE

General Instruction: The questionnaire is designed to further understand the level of confidence of BSA students which will help formulate every aspect
of the research. Gathered data will be treated with the utmost confidentiality and shall be only used for research purposes. Your insight and cooperation
are earnestly solicited and shall be highly appreciated, thank you!

Note: email addresses will ONLY be used for research purposes.
Direction: Complete the checklist questionnaire below by putting the check (/) mark next to your corresponding answers

Part 1. Demographic Profile of the Respondents

Name(Optional):

Gender:

() Male () Female General Weighted Average(GWA)
Average household income (monthly) ()1.00

( )P 10,957 - P 21,914 ( )1.25-15

( ) P21,915- P43,828 ( )1.75-2.00

( )P 43,829 - P 76,669 () 2.25-2.50

( )P 76,670 - P 131,484 ( )2.75-3.00

( )P 131,485 - P219,140
() P 219,140 and above

Direction: Please rate your level of confidence in each description given below by placing a check (/) mark. You will be guided by the following scale
and adjectival rating.

Rate/Level Confidence level (%) Description
5 90-100 completely confident
4 80-89 fairly confident
3 70-79 somewhat confident
2 60-69 slightly confident
1 50 and below not confident at all

Part 11. Confidence Level of the Respondents in taking the LECPA in terms of: Knowledge on accounting theories
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Knowledge on accounting theories

[fam.

Familiar with PFRS and GAAP.

(Can prepare financial journal entries including adjusting entries.

Can prepare general purpose financial statements.

Familiar with the audit process.

Familiar with Philippine Audit Standard (PSA).

Familiar with risk management and compliance.

Familiar with the formulas for financial ratios and comparative analysis
(horizontal and vertical analysis).

8. Familiar with obligation and contracts and business law.

9. Updated on income fax requlations.

10. Updated on transfer tax requlations.

Proficiency in accounting problems 5

| am proficient in solving.

1.

Financial accoumnting and reporing probiems.

£

Advanced ninancial HEEﬂUﬂIi-I'Ig and reporung problems.

3.

2Imple audit problems.

4

5. Elﬂ"lp'E management senvices problems.

Complex audit problems.

b.
.

Lomplex management services proolems.

simple Regulafory Framewark for Business Transactions (RFET] problems.

0.

Lomplex Regulatory Framework for business |ransactions (RFBl)
problems.

d.

=imple taxation problems.

10,

LLomplex taxation problems.

Test-taking Skill 5

|fam.

1.

TMoToughly Teview past coverage material before faking an exam.

2.
taking an exam.

BIWays ensure that | am in my Dest condnion [physically prepared) when

3.

Can manage anxiely and sfress during exam [menfally prepared).

Larefully read instructions provided for the exam.

cirectively manage the time allotted for the exam.

Can understand the quesfions and the requirements of the problem.

Confident in answering quesfions that involve concepls and theories.

Lonfident In answenng guestions that require analysis and computation.

d.

Accurately distinguish relevant from irrelevant information duning an exam.

0 Feal confident in Checking my calculatons and answers Defore Sunmiting
my exam.
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APPENDIX G

CURRICULUMVITAE

LAGUNA UNIVERSITY
Academic Affairs Division

Laguna Spoats Compiex, By, Buligkal, Santa Cruz, Lagure
Tel, Nos, (045) 576-435¢

STUDENT INTERN CURRICULUM VITAE

FATRICK JAMES BARAS! GARBO

Sy SamodlunRan, Logeno

goroopaircc288 gmalcom

Saccoloureate;

fecondary Bducation:

Sementary Bducation:

a5T0e31

Sachelor of Science In Accountancy

soQVna Usivesty

Sagy- Sunin) Loguna Sports Complex, Sonta Caxlogono

X1-Frezent

Senice High School

With ronee

Lrohan Semior High Schod
Sogy. Wowso Lomhaa, Logene
L17-2019

Junioe High School

Lashao National High Schodl
Sogy- Wawo Luohaa Logine
XNFX077

With Honeor

Ankhoa Sementary Schod
33 SabledivoRaa Llogena
2007313
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Conterence(s). Training(s). Semnar(s) Altended

"SYMPOSIUM ON LIVING A LIFE OF PURITY AND CHASTITY, AND MENTAL HEALTH AWARENESS,
STRESS MANAGEMENT, SIGNS OF SELF CARE" Guigonce Counselng Services, Loguna Sporns
Compiex Gymnasium, May 13, 2024

“NATIONAL CERTIFICATE Il IN BOOKKEEPING" Technical Egucation ond Skils Development
Authorty, Lumpgn Senior High SChool, Jonuary 15, 2019

o ANngiynical thinking ond Probiem-50iving skills
e AmNM@ntve ond Adoptive

o BOsic occounting Knowieoge

o Communication skills

o Computer Litergte

¢ Time Monogement skilis

neredy certify ot the coove information is frue ona correct
PATRICK JAMES B.GAREBO
PRINTED NAME CVER SIGNATURE DATE
31 ogree to the collection and processing of my dota for the purpose of focitating the appiication o: student

ntem in accredited companes. | indestond that my pesond nformaton & protected by RA 10173, Date
Pdvacy Act of 2012 and that | om required o provide tathidiniormafon



International Journal of Research Publication and Reviews, Vol 6, Issue 5, pp 2089-2131 May 2025

2125

LAGUNA UNIVERSITY
Academic Affasirs Division

Laguna Sports Complex, Srgy. Subuksl Sents Cnue, Laguns
Tel oS, (048) 576-4358

JESIER BALBIERAN CASTILLO

SN Prong Goong 5°gy. ADIOYC. PIO. LOgUNo

costEcootoNgl Segmoi.com

Senior High Seho

Seconocry Ecuconon

JUNIor Mg SChook

OroS4321353
05701831133

Bocheor of Science n Accountonc
Lc;vﬁﬂ L“- ./e— .

Loguna Sports Compiex 5gy. BUbukar $10. &
2000 = Prezent

With sonor

Accountancy, Business enc Manogemen?
Brgy. Pnogooyonon, Pig, Logunc

2019 - 2020

|f~,gﬁ\‘—*on°ﬂ -gn.‘ﬁr\-n

5',v “Npa, o wouns

2017-2018

Cruz. togunc
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Conference(s). Training(s). Seminar(s) Attended

"HO-HO-HOLIDAY ACADEMIC WEBINAR SERIES WITH THE THEME, BOOKKEEFING WORKSHOF |
BUILDING BLOCK OF TOMORROW'S PROFESSIONALS AND REALITY ACCOUNTING | CPA's ADVICE

TOWARDS CHALLENGES AND OPPORTUNITY IN THE PROFESSION", Loguna University Junior
Pniippines institute of Accountonts, Zoom Meeting - December &, 2022

“THE ORDER IF THE PHOENIX: KEEP THE FIRE BURNING. LOguna University Junior Phiippines

nstitute of Accountonts - October 6-8, 2021

ORBIS: NAVIGATING THROUGH THE NEW NORMAL - NATIONAL Fegerahon Junior Phippine:
institute of Accountonts Region - IV Toom Meeting , Ocrober 28, 2020

* Time Mansgement

¢ Communication Skl
e Technica Slls

* Hardworung

* Basic Accounting Knowledge

neredy certify thot the cbove information is true onga correct
PRINTED NAME OVER SIGNATURE DATE
Ol agree to the collecionand processing of my data for the pupose of fociitoting the appiicaton oz shudert

ntem in acoedied companes. | vndestond that my pemond nlormatonis protected by RA 10172 Dote
Pivacy Actel 011 and that! omrequired 1o povide Rt nformation
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Laguna Sports Complex, Brgy. Bubukal, Santa Cruz, Laguna
Tel. Nos. (049) S76-435%

JESSICA ABAD ESPIRITU
Sitc 2 Daffodi Steet, Vil Corgzon Subd.. Brgy. Bilan Pogsonion Loguna
Jessicoespi#u7y?Egmoalicom
0?30-913-5993
0945-713-4378

Boccaoiourente: Bachelor of Scionce in Accountancy
Loguna Urivexsty
toguno Sports Compiex. Subukal, Santa Cruz, 4007 Loguna
2020-Present

Secondary Ecucation

Senor High Schoot.  Accouniancy, Business ond Mangement
ST Sta. Crnuz Loguna
#1552 P. Guavarg Ave. Sta. Cruz. Logunc
2018-2020

Junicx High School With Honoe
Pedro Guevaro Memorial Naticnal Hgh School
P. Guevara Ave. Sio. Cruz. Loguna
20142018

Sementary Educatiore 3+ Honorchie Mention
Pogsowiton Bamaniary Schoo!
Anonas Sree!, Pogsawiian, Sanfa Cruz, Logune
2007-2013
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LUAAFOE! rev 0 00012021 ) Page?

Conference(s). Training(s). Seminoar(s) Atended

“Women Empowerment”

Nafondl Federation of Junior

Phiippine institute Accouniont-R4

wWebinoa

Morch 25, 2023

“Symposium on Living a Life of Purify and Chaslity and Mendal Heolth awareness Evaluations”™
Loguna Sports Compiex

May 13, 2024

Skili(s)/Talenti(s)

e Haxbie

¢ Resporsie
o Muihiasking
o FOs! lecmes

Business Knowlaedgectle
T
Employment Details

INTERN (Work Immersion)

5's Nomes

amencrs 1or Business
g Of the regsierad Busness Names

Enteriain and asust Clhents

Chents

| hereby carily ihat the cbove inlormahon & Yue and conect

JESSICA A_ ESPIRITU

DORITETY AV A 42 LA o s -
PRINTED NAME OVER SIGNATURE DAIE:
O] ogree 10 e Colex My SIS for he purpose of focil G e CoOPRCOlor
rilem ¥ OCCraciiad gand thot my penond inlc 0 Deotaciad by RA 73
OCy ACt ot 2003 3 IhSt! | om reguered 10 peovioe Futhiul nfone x
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LAGUNA UNIVERSITY

Acodemic Allolrs Division

Loguna Sports Compiex, Srgy. Bubukal, Santc Cnuz. Loguna
Tl Nos. [049) S74-4359

CLAUDINE D. DELOS SANTOS

3 Purok | Pinogbayonon. Pla. Loguna

galotsontosciouane 1 SEgmal.com

Secondory Educaton

Bemenfory Ecucotion

Q9053706291

Sacheior of Scence In ACcountoncy
LOgQuUNa Ursyersty

Loguna Universty Loguna Sports Compiex
Brgy. Subukal, Sonta Cnuz. Laguno

{2020 - Present)

with Honors

Laguno Ursveruty

toguna Sports Complex Subukal Sanfo Cnz, Laguna
{2018 - 2020)

With Honors

Lngo Natona! Hgh School
gy. Unga, Pio. Loguna
{2014 -2018)

Progboyonan Bemeniory Schodl
Finogbayanon, fig. Loguno
{2008 - 2014)
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L rev O 08012021 / PagaZ
Conferences, Tralnings Seminars
Jie of
o Of

WESINAR SERIES. WITH THE Y W ORKSHOP

R|OW'S PRO NALS AND REALITY

“PAs ADVICE

CHALLENCES AND QOPPORIUNITIES IN THE PROFESSION L

L or Philopine n
rants o nher 4, 2022
Award(s) and Commendation(s)
CCOmpPiator MO LANMIMO Finonce Depoartme SD PO NONONQl INOAONoON AQrmenairQiios
MOorch Pas
WiITh HoNnons LOSuUNO Urey S e e Fabrucey ¥
KOOI OOng o Nng Faa (21F) MONICOIDOATY Of Q. id yoor C logo UD TO presoant
Skiti{s)/Talen¥(s)
- SOnic occounting nowieooe
C TR QRO 18
- Sonic INowWISO0e N oxcol

e MONoOgeMmeant Skt

Employment Detcails

POSIMON: NOT APPLICABLE

Depcrtment: NOT APPLICARLE
Company/institution: NOT APPLICASLE
Inchuuve Dote I APPUCARLE

List of Accomolizr + — ontnbutomns (it any): NOT ABLE
LUAAFOSY rev O 0802021 7 Paged
| horaltyy Cortily IOt 1he OLOYe MmO o s rue o Ccosreat
0 00 1O e COMCION ONg ey RN OF MYy GO0 Tor e IO OF TOCHMI Oty T
O DNC OO O SN T BVTeem N OC CIOITO COMPOTHas . | Uncderstanda That ovry Deersoncl In O rmca 1o
POTOCION Dy RA OV78 DO1O ™Mwo Yy ACY O 2012 O MOt QOM et 10O ex O Yumnhu
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LAGUNA UNIVERSITY

Academic Affairs Division

Laguna Sports Complex, Brgy, Bubukal, Santa Cnz, Laguna
Tel. Nos. (049) 576-4359

ANGELA MAY CALDERON PAMPULAN

1163 A. Mabin S1, Sonta Cruz, toguna

poempulanongelo@gmal.com

Secondary Education:

Semeantcary Ecucahon:

0FS14230041/ OP552174902

Bocheior of Scence in Accounioncy

Logunc University

Loguna Sports Complex, Brgy, Bubukal, Santa Cnae. Loguna
202C-present

Senior High School

With Honor

Loguna Siate Polytechnic University (Mon Campus)
Bubukdl, Sonta Cruz. Loguno

20182020

Junior High School

With Honox

Pocko Guevara Memanial Nafional High Schoot
P. Guevare Avenue, Sonta Cruz. Loguna
22142018

Saokutaterion

Siangon Bementary Schodl
Santa Cna. Lloguno
2008-2014




