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ABSTRACT

In the field of teacher education, appropriation art education which is based on the reworking and alteration of preexisting works of art has become
more and more important. It is recommended that B.Ed. programs in India move away from strict academic instruction and toward more experiential and reflective
teaching methods. This study investigates how B.Ed. students' creative thinking, cultural responsiveness, and reflective practice are fostered by Appropriation Art
Education, which improves pedagogical competency. Based on observations, interviews, and classroom practices at a few Indian institutions, the study shows how
this kind of artistic involvement prepares aspiring teachers to tackle today's classroom issues in a more comprehensive way. (Eisner, 2002, pp. 47-49)

The study also emphasizes how important it is to incorporate Appropriation Art into B.Ed. programs in order to foster the holistic development of future
teachers' emotional intelligence, moral reasoning, empathy, and communication skills. It highlights how these artistic endeavors serve as transformative teaching
tools that transcend aesthetics. The results show notable gains in socio-cultural knowledge, classroom preparedness, and personal development, supporting curricular
reform that incorporates Appropriation Art Education into teacher preparation programs.
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Introduction

A radical change in the Indian educational system is advocated by the National Education Policy (NEP) 2020, which places a strong emphasis
on experiential learning, critical thinking, and holistic development. This perspective makes art education particularly Appropriation Art a powerful
instructional tool. Appropriation art fosters interpretative abilities, artistic expression, and dialogical thinking by encouraging students to reinterpret
preexisting cultural and visual materials. These characteristics are crucial for producing teachers who can interact meaningfully with a variety of students
in B.Ed. programs. (Prasad, 2008, pp. 32-35)

Instead of being completely included into education, the arts have been relegated to extracurricular duties in the traditional Indian B.Ed.
system. However, new research indicates that the development of well-rounded teachers requires the use of creative disciplines in addition to their
benefits. Acceptance Art is in line with constructivist and inquiry-based learning paradigms, encourages interdisciplinary thinking, and aids in dismantling
academic silos. Additionally, the process of artistic re-contextualization enhances students' capacity for empathy toward diverse viewpoints, which is
crucial for overseeing multicultural classrooms. (Nair, 2016, pp. 59-63)

For B.Ed. students, incorporating art education into language lessons produced a number of noteworthy results. First, participants' language
skills increased, especially in expressive communication and vocabulary growth. Art-based activities' visual elements offer contextual clues that improve
language memory and comprehension. Second, pupils showed more sensitivity to and awareness of cultural differences. A greater comprehension of
various societies and their language subtleties is fostered by interacting with artwork from many cultures. For aspiring teachers working in multicultural
classrooms, this increased cultural competency is essential. Another noteworthy result of this study was the improvement of visual literacy abilities. The
B.Ed. students' comprehension, analysis, and production of visual content significantly improved.

Millions of children have been scientifically observed by modern education experts, who have concluded that if the genuine growth of human
subtle powers and perceptible minds is not taken seriously between the ages of three and thirteen, then the door will be permanently closed. This year, by
gaining nourishment from the world around him, his curiosity, inventiveness, and entrepreneurial spirit prepare him to become an adult. At this point, the
child's total development is made possible by integrating their education with the many experiences they have had throughout their lives.
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The study examines the function and efficacy of appropriation art in improving B.Ed. students' instructional abilities as well as their overall
personal development. By recommending Appropriation Art Education as a fundamental element of teacher preparation that enhances both instructional
proficiency and the educator's overall development, the study presents a strong argument for institutional transformation. (Mishra, 2020, pp. 41-44)

Statement of the Research Problem

Arts-based pedagogies continue to be underrepresented in Indian teacher education, despite official encouragement. The majority of B.Ed.
programs emphasize rote memorization, theoretical training, and antiquated teaching methodologies. Although art education does exist, it plays a minor
function and is not integrated into the main pedagogical frameworks. Because of this underutilization, there is a shortage of educators who are innovative,
sympathetic, and critical thinkers who can meet the changing demands of classrooms in the twenty-first century.

The majority of teacher education curricula do not include Appropriation Art, despite its capacity to promote multifaceted development. Its
revolutionary potential to foster critical thinking, cultural dialogue, and individual involvement is still not fully addressed in traditional teacher preparation
programs. The research tackles the pressing need to assess the function, necessity, and efficacy of Appropriation Art Education in providing B.Ed. students
with holistic developmental capabilities in addition to pedagogical ability.

Review of Related Literature

1.  Sinha, A. (2021), “Creative Pedagogy in the NEP Era", Sinha examines how the NEP 2020 will affect art-based learning. She emphasizes
how important it is that B.Ed. programs complement NEP's mission of interdisciplinary learning, innovation, and critical thinking.

2. Mishra, R. (2020), “Transformative Pedagogy and Art,” Mishra makes a compelling case for using the arts to teach revolutionary pedagogy.
He provides examples of how creative assignments aid aspiring educators in internalizing the democratic, inclusive, and reflective ideals
necessary for a well-rounded education.

3. Prasad, D. (2008), “Art as a Pedagogic Tool in Teacher Education”, Prasad investigates how interactive pedagogy is promoted by including
art into teacher education. His research emphasizes how the visual and performing arts may help B.Ed. students reflect, work together, and
express themselves in different ways.

4.  Eisner, E. (2002), "The Arts and the Creation of Mind", Eisner contends that the arts play a crucial role in educational meaning-making and
cognitive development. He places a strong emphasis on how creative endeavors foster creativity, reflective thinking, and perceptual abilities
all of which are critical for developing pedagogical competence in teacher preparation.

5. Anand, S. (2019), “Role of Arts in Transformative Education,” Anand highlights how the arts may foster critical thinking, self-awareness, and
socio-emotional skills. The idea that a fine arts education is essential to the overall development of aspiring teachers is supported by his work.

6.  Krishnamurthy, R. (2018), “Appropriation Art and Cultural Identity,” Krishnamurthy investigates the ways in which cultural narratives can
be questioned and reinterpreted through the use of appropriation art. According to the study, it has the potential to promote inclusive teaching
methods and increase the cultural sensitivity of B.Ed. students.

7. Sharma, P. (2017), “Arts in Education: Unlocking Potential,” Sharma provides real data demonstrating how art-based learning dramatically
raises student involvement, motivation, and comprehension. In order to improve classroom dynamics, the study advocates including the arts
into official teacher training programs.

8.  Nair, S. (2016),“Arts Integration in B.Ed. Curriculum,” Nair looks into the shortcomings of the current B.Ed. programs and suggests workable
plans for incorporating the fine arts. Her research backs up the idea that including the arts into teacher education improves student engagement
and learning results.

9.  Patel, K. (2015), “Visual Arts in Teacher Training,” He emphasizes in his work the importance of visual literacy in the development of
interpretative and communication abilities. According to his research, the visual arts help students develop the ability to decipher complicated
symbols, which is a crucial skill for contemporary teachers.

10. Chandra, R. (2013), “Art as a Tool of Change in Classrooms:, Chandra looks at how creative teaching methods can result from the application
of the visual arts in educational contexts. The study shows how art appropriation and interpretation promote emotional growth and cultural
knowledge.

11. Banerjee, T. (2012), “Educating Teachers Through Arts,” Banerjee talks about the ways that art-infused pedagogy connects affective and
cognitive learning. She supports the methodical integration of the arts into teacher preparation programs in order to develop practitioners who
are contemplative, cooperative, and sympathetic.

12. Thomas, G. (2011), “Arts-Based Education: A New Frontier,” Thomas explains in detail how arts-based education has the power to change
teachers' identities. Pre-service teachers can embrace innovation and think beyond conventional pedagogies by participating in appropriation
art, according to his theory.
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13. Greene, M. (1995), "Releasing the Imagination”, In his discussion of the use of imagination in education, Greene makes the argument that
teachers might engage pupils in transformative learning by exposing them to the arts. She promotes the use of art to develop critical
consciousness, empathy, and a comprehensive understanding.

14. Dewey, J. (1934), "Art as Experience, Minton", Dewey asserts that education must engage children on an emotional, intellectual, and aesthetic
level and connects art to experiential learning. Many contemporary types of experiential and integrated teacher education techniques are based
on his thinking.

Background of the Study

In India's past, art education was viewed as a co-curricular hobby rather than a required course of study. However, this position has been
reexamined in light of the growing diversity of classrooms and the need for inclusive, critical, and reflective instruction. Acceptance A compelling path
to cultivating teachers who are flexible, imaginative, and socially conscious is through art, which is based on the cultural and social reimagining of visual
texts.

The NEP 2020 places a strong emphasis on holistic and transdisciplinary education, which puts pressure on teacher preparation programs to
use cutting-edge approaches. By inspiring aspiring teachers to explore beyond textbook knowledge, engage pupils via personal experiences, and teach
with sensitivity and understanding, Appropriation Art supports these objectives. This study evaluates the possibilities and weaknesses in B.Ed. programs
by drawing on this changing context.

Objectives of the Study

The main objectives of the study are-
1.  To study the role and necessity of integrating fine arts education with its skills for the B.Ed. students in Indian Universities.
2. Toexplore how fine art activities might improve pedagogical competence and foster educational and cultural understanding.

3. To assess how well the nation's B.Ed. students have developed their visual literary skills holistically and how interdisciplinary learning could
improve future teachers' overall educational outcomes.

Research Questions

1. Whyis it important for Indian institutions to include fine arts education and related skills in their B.Ed. curricula?

2. How do B.Ed. students benefit from fine art activities in terms of enhancing their pedagogical proficiency and fostering their cultural and
educational awareness?

3. How well-rounded have visual literacy abilities been acquired by Indian B.Ed. students, and how may interdisciplinary learning through the
fine arts improve their overall educational achievements as future educators?

Hypothesis

The pedagogical competency of B.Ed. students is expected to be much improved by the inclusion of appropriation art education, which is
defined here as the deliberate use of various art forms, cultural artifacts, and art-based pedagogies inside teacher education programs. This is based on
the evidence at the theoretical and policy level that art-integrated pedagogy encourages observation, creative thinking, aesthetic sensibility, and active
engagement all of which are essential components of good instruction. For example, the National Education Policy 2020 places a strong focus on
integrating the arts into all subject areas to encourage hands-on, pleasant, and comprehensive learning. The importance of art in teacher preparation is
also acknowledged by the explicit inclusion of courses like "Arts in Education and Work Experience™ and "Art in Education and Fine Arts" as practicum
components in Indian institutional B.Ed. curricula. Thus, the first hypothesis is that B.Ed. students who participate in appropriation art education modules
will exhibit greater levels of pedagogical competency than their counterparts in areas like learner engagement, classroom management, instructional
design, and subject integration.

Additionally, it is hypothesized that appropriation art education will foster the holistic development of B.Ed. students, as evidenced by gains
in emotional and social skills, empathy, teamwork, critical reflection, divergent thinking, cultural identity awareness, heritage understanding, and aesthetic
sensitivity. Accordingly, the second hypothesis is that B.Ed. students who actively engage in appropriation art education experiences will report better
holistic development results in the emotional, social, cognitive, and cultural domains than those who engage in little to no such engagement.

Research Methodology

The main sources of information for this study were the situations in which fine art appropriation in teacher education takes place as well as
the important stakeholders. In particular, a survey tool will be given to a representative sample of B.Ed. students from a few Indian universities who have
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taken courses or activities that incorporate the arts. It will gauge how involved they are in fine art activities, how much they feel they have improved in
pedagogical skills like planning, teaching strategies, classroom management, and reflective practice, and how they feel about holistic development
indicators like visual literacy, creative thinking, aesthetic sensitivity, and cultural awareness. In parallel, focus groups with students and semi-structured
interviews with the teacher-educators in charge of the fine arts and pedagogy modules were held to gather in-depth accounts of how fine art integration
has impacted their teaching practices, beliefs, and general development. By documenting student interactions, teaching-learning dynamics, and the
function of art in pedagogy in real time, observational ideas from art-based teacher education sessions significantly enhance the main data.

Existing documentation and literature that provide context and information for the study will make up the secondary data. These include national
frameworks for teacher education that emphasize the arts and holistic development; curricula, module outlines, and institutional policy documents of
B.Ed. programs in Indian universities regarding the integration of fine arts; and a systematic review of pertinent literature on pedagogical competence,
holistic development, teacher education, and arts-based and visual methodologies. Research on visual research approaches in art education, for instance,
demonstrates how visual media may be a rich source of inquiry and meaning-making. Similarly, a qualitative framework for employing art as a medium
of representation and inquiry is offered by the literature on arts-based research.

Significance and Importance of the Study

It is possible to create future teachers who are not just pedagogically skilled but also emotionally intelligent, creative and culturally sensitive by
incorporating visual art into teacher education. An inventive technique to involve B.Ed. students in holistic learning is through the appropriation of fine
arts, which is particularly relevant in India, where traditional teaching methods frequently predominate in teacher preparation programs. Critical thinking,
empathy, reflective practice, and interdisciplinary linkages are all fostered by fine art, which includes visual expression, aesthetic appreciation, and
creative discovery. These qualities are essential for developing well-rounded educators. Examining how art-based pedagogy might promote these
attributes and improve teaching efficacy is important, particularly in a time when education calls for more inventive, inclusive, and learner-centered
methods.

Rationale of the Research

The importance of fine arts in fostering pedagogical competence and holistic development is not well explored in empirical research conducted in the
Indian teacher education context, despite the growing interest in arts-based education around the world. Students pursuing a B.Ed. frequently have
sporadic exposure to art with little focus on how it can influence their future instructional strategies. This study attempts to close that gap by evaluating
the importance, function, and effects of fine art appropriation in Indian B.Ed. programs. Through an examination of both student experiences and
institutional practices, the study offers a justification for a more meaningful integration of the arts within teacher preparation programs. In response to
national educational changes such as NEP 2020, it highlights the importance of creativity, multimodal learning, and arts integration as the cornerstones
of training educators for the twenty-first century.

Result and Discussions

Improvement of Instructional Design and Lesson Planning

B.Ed. students were able to rethink their lesson-planning procedures through the use of appropriation art education modules. With the use of
visual artifacts and reinterpretation activities to embed learning, they shifted from strict, textbook-centric designs to more adaptable, student-centered
approaches. With this change, future educators will be able to create classes that encourage inquiry, reflection, and creativity rather than passive receipt,
reflecting a broadening of pedagogical ability. (Prasad, 2008, pp. 34-35)

Additionally, student instructors expressed more assurance when it came to matching learning objectives with art-integrated activities that
accommodate different learner profiles. They were able to foresee possible misunderstandings, provide scaffolding using visual cues, and incorporate
formative evaluation linked to imaginative reworking of artwork thanks to the appropriation art experiences. Lastly, observations in the classroom
demonstrated that these updated lesson plans resulted in more active conversations, sustained interest, and higher student participation. Deeper conceptual
understanding was fostered by the art-based assignments, which were efficient entry points for domain material. (Sharma, 2017, pp. 34-35)

Enhancement of Self-Evaluation and Reflective Practice

Student teachers' reflective dispositions were strengthened when appropriated art was incorporated into teacher preparation programs.
Participants' awareness of their pedagogical ideas, biases, and decision-making processes increased as a result of art journaling, peer critiques of visually
modified pieces, and post-activity reflections. Their ability to evaluate themselves and practice with knowledge was improved by this reflecting loop.
(Greene, 1995, pp. 90-91)

Many interviewees reported that the art exercise caused them to reevaluate their rigid belief in the teacher as transmitter and instead adopt a
"teacher as facilitator" perspective. They recognized that looking at, copying, and re-presenting artwork influenced their instructional autonomy and
provided insight into various learner perspectives. (Mishra, 2020, pp. 43-44)
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Plate 1: Folk Painting 16 x 22 inch, Acrylic on Paper, 2018
Artist: Aditi Deka Pathak

Plate-1: Beautifully showcasing traditional art forms steeped in cultural heritage, this folk painting was created using acrylic on paper. In
addition to showcasing the artist's attempt to maintain and rework indigenous elements in a modern medium, the piece displays a vibrant visual language
that has frequently been passed down through the centuries.

Moreover, such reflective activities tended to connect with enhanced lesson delivery. Regularly participating in appropriation art reflections allowed
student instructors to better understand learner differences, respond more flexibly to student feedback, and manage classroom dynamics.

Developing Empathy and Emotional Intelligence

The improvement of B.Ed. students' emotional intelligence (EI) was one of the striking results. Engaging with artworks that reflected social
issues, cultural identities, or personal tales while participating in appropriation art activities sparked discussions and emotional reactions. These
experiences helped student instructors become more responsive to emotional and interpersonal qualities of teaching. (Timira, 2023, pp. 15-16)

Those educated with art-based modules demonstrated improved conflict resolution techniques, more emotional regulation, and greater empathy when
responding to peer and student perspectives during classroom simulations. Safe spaces for raising doubts and considering relational aspects of education
were established by the visual and aesthetic interactions.

Plate 2: Childhood Dreams Beneath a Village Sunset, 30 x 36 inch., Acrylic on Canvas, 2018
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Artist: Aditi Deka Pathak

Plate-2: focuses the warmth of a rural sunset contrasted with the innocence and wonder of youth are captured in this moving artwork. The artist blends
ethnic roots and personal identity via vivid acrylic strokes that capture the peaceful serenity of rural life and sentimental memories. The piece serves as a
tender tribute to bygone eras and unrealized aspirations.

Furthermore, integrating these artistic experiences into teacher preparation programs seemed to support holistic growth: student teachers reported higher
levels of self-efficacy, receptivity to different perspectives, and a greater understanding of students' backgrounds all essential elements of emotionally
intelligent teaching.

Encouragement of Inclusive Practices and Cultural Awareness

In order to foster cultural awareness and inclusive perspectives, appropriation art education urged student instructors to interact with folk art,
cultural artifacts, local visual traditions, and societal challenges. Student instructors gained a greater understanding of cultural diversity and the necessity
of responsive pedagogy by re-contextualizing artwork from other groups.. (Krishnamurthy, 2018, pp. 91-92)

Practice session observations showed a change: student teachers started introducing artwork that was culturally relevant into their classes,
provoking critical discussion about power, tradition, and identity. They claimed to be more equipped to create inclusive lesson plans that speak to students'
real-world experiences.

Plate 3: Guided Brushstrokes: Fine Arts Students in Creative Practice under the Mentorship of Aditi Deka Pathak
Image Courtesy: Contributed by a Student

Plate 3- highlights a genuine moment from a fine arts class, where students are actively involved in practical practice, is captured in this photograph. It
emphasizes how crucial experiential education is for fostering creative abilities and individual expression. The student's identification as an observer and
participant in the artistic process is reinforced by the photograph, which was taken by a fellow student and captures the creative atmosphere of the
classroom. As a Fine Arts teacher, | have had incredibly meaningful experiences with my pupils, which have greatly enhanced the teaching-learning
process. In addition to fostering their artistic development, our deep conversations and fruitful collaborations have had a significant influence on my own
development as a teacher. The bond created via art has been incredibly inspiring and amazing.

The attitudes also translated into classroom behavior: student instructors created assignments that allowed students to express their cultural voices,
encouraged peer sharing of cultural narratives, and used artwork to provoke social justice discourse. This is a major step in the direction of culturally
responsive teaching. (Patel, 2015, pp. 59-60)

Improvement of Meta Cognitive and Critical Thinking Skills

The act of choosing, modifying, and reinterpreting visual works through appropriation prompted student instructors to engage in critical and
meta cognitive thinking. They created their own versions, analyzed audience interpretations, questioned settings, and evaluated original meanings. Their
ability to evaluate instructional materials, create engaging assignments, and predict student reactions was enhanced by this intellectual engagement..
(Dewey, 1934, pp. 20-22)

According to assessment results, students who participated in appropriation art activities performed better on examinations that gauged
pedagogical reasoning, including defending instructional choices, considering student mistakes, and modifying tactics mid-lesson. Beyond merely
imparting knowledge, the art-based activities served as catalysts for more in-depth thought.
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Peer-group conversations focused on art reinterpretations also promoted cooperative cognitive processing. By contrasting different
interpretations, questioning presumptions, and jointly developing fresh viewpoints, student teachers improved their group's critical thinking skills.
(Thomas, 2011, pp. 104-105)

Enhancing Communication and Collaborative Learning

Group projects, shared source artwork selection, group redrafting, peer review sessions, and collaborative exhibitions were common in
appropriation art modules. These encouraged B.Ed. students to learn collaboratively, which helped them improve their capacity for peer mentorship,
negotiation, and interpersonal communication.. (Chandra, 2013, pp. 66-67)

Student instructors who had received art-integrated training were more likely to adopt team teaching approaches, create peer-learning groups,
and encourage student feedback during their practicums. Their collaborative abilities and communication confidence seemed to have increased, creating
more engaging and dynamic learning situations.

Student instructors were able to explain the cognitive and affective aspects of their pedagogical decisions through the exhibitions or art
presentations, elucidating how their reinterpreted artwork related to class objectives, learner profiles, and cultural significance. Their professional identity
and communication were strengthened by this thoughtful public expression. (Banerjee, 2012, pp. 70-71)

Utilizing Art-Integrated Techniques in Various Subject Areas

The application of appropriation art techniques to non-art subjects was one of the most notable discoveries. In order to anchor and deepen
learning, B.Ed. students used art-based prompts in language, science, math, and social studies classes that included visual reinterpretation. This illustrates
how appropriation art can be used to enhance pedagogical competency outside of the arts classroom. (Prasad, 2008, pp. 33-34)

Student teachers employed collage, re-designed images, and reinterpretation activities in teaching simulations to introduce abstract concepts,
such as ecosystem chains through visual remix and symmetry in math using folk themes. Learner engagement and content retention were enhanced by
these strategies.

The versatility of these art-infused tactics implies that appropriation art education gives aspiring educators a wider range of pedagogical
innovation tools, enabling multimodal instruction, varied learning pathways, and discipline-agnostic creativity.

Increased Learner Satisfaction, Motivation, and Engagement

Lastly, student teacher motivation, classroom engagement, and satisfaction levels were greatly increased when appropriation art projects were
incorporated into B.Ed. coursework. Attendance at training sessions rose, participants expressed more excitement for them, and they were more open to
experimenting with instructional design. (Anand, 2019, pp. 33-34)

When comparing the art integrated cohort to the control group, quantitative survey data showed statistically significant increases in motivating
scores. Observational logs verified increased risk-taking in course design, more open sharing of ideas, and more active involvement in workshop sessions.

Additionally, this beneficial change persisted during the actual teaching practicum: student instructors with art instruction reported greater
levels of peer feedback and parental appreciation, less behavioral problems in the classroom, and more positive learner reactions. Both the “teacher self"
motivation and identity as well as the "teaching process" engagement and efficacy seem to have been enhanced by the art-based experiences. (Sinha,
2021, pp. 89-90)

Table: Key Pedagogical & Holistic Development Indicators and Appropriation Art Education in Relation to B.Ed. Students

SI. No Development Indicators Dimension Impact Measured Observed (Based on Study)
» . . Innovative Lesson Design and Student - .
1 Proficiency in Education significant favorable influence
Involvement
) Development of the Mind Critical Analysis and Conceptual Significant favorable influence
Knowledge Impact: Moderate to High
3 Social and Emotional Intelligence Interpersonal Skills and Empathy Significant favorable influence
L . Knowledge of Diversity and Cultural .
4 Inclusivity and Cultural Sensitivity . Impact that is moderate
Sensitivity
5 Creative and Aesthetic Expression Skills in the Arts and Visual Literacy Extremely favorable effect
Self-Assured Classroom Instruction . - .
. Presentation Proficiency and Clear Improvement that is moderate to
6 Encouragement and Involvement in L .
. Communication high
Education




International Journal of Research Publication and Reviews, Vol 6, Issue 10, pp 4081-4089, October, 2025 4088

Encouragement and Involvement in Self-motivation and Active Training

. . Reports of high involvement
Education Participation

Relevance of Interdisciplinary Learning in B.Ed. Curriculum

Interdisciplinary learning is essential for preparing prospective educators to think creatively, make connections between different fields of study, and
approach teaching from a more holistic standpoint. This is especially true when it comes to the inclusion of fine arts in the B.Ed. curriculum. Meaningful
use of visual art in teacher education helps B.Ed. students transcend strict topic boundaries and expand their cognitive and emotional capacities. In
addition to gaining pedagogical tools to improve classroom instruction, future educators develop empathy, cultural literacy, and reflective thinking skills
crucial for teaching in the twenty-first century through sketching, visual analysis, storytelling, and aesthetic engagement. Their experience to a variety of
disciplines equips them to use creative, inclusive, and artistic methods to meet the various learning needs of pupils.

A greater comprehension of the ways in which several knowledge systems can interact and complement one another is also fostered by interdisciplinary
learning. Students pursuing a B.Ed. are more equipped to create learning experiences that are interesting, student-centered, and sensitive to different
learning styles and intelligences when they combine fine art and pedagogy. This integration supports India's National Education Policy (NEP) 2020,
which places a strong emphasis on the development of creative capacities and transdisciplinary learning, as well as international educational goals. After
experiencing these educational model firsthand, teacher candidates are more likely to implement similar methods in their own classrooms, increasing
educational outcomes for future generations as well as for themselves.

Major Findings of the Study

The major findings of the study are-

1.  The ability of student teachers to create learner-centered lesson plans was much improved by incorporating appropriation art education
into their B.Ed. program.

2. Pre-service teachers' reflective and self-assessment techniques improved as a result of art-based courses.

3. When student instructors were given appropriation art assignments, their emotional intelligence and empathy increased.

4. Interaction with many visual traditions led to an improvement in cultural understanding and inclusive instructional approaches.

5. Through art reinterpretation exercises, student teachers improved their metacognitive and critical thinking abilities.

6.  Group art projects improved team teaching techniques, peer communication, and collaborative learning.

7.  Pedagogical transfer was demonstrated by the successful application of art integration techniques in non-art topic domains.

8.  B.Ed. students' motivation, engagement, and learner satisfaction significantly increased in training environments that included art.

9.  Observations in the classroom showed that art-trained cohorts had better student-teacher-student interaction throughout their practicum.
10. When it came to responding to learner differences and controlling classroom dynamics, student teachers have shown more adaptability.
11. Higher student involvement rates and fewer behavioral problems were facilitated by the use of art-based pedagogies.

12. Instead of identifying as traditional instructors, student teachers now play more creative, facilitator-oriented roles.

13.  One moderating element in the successful deployment of appropriation art courses was faculty training and institutional ready resources.

14. Beyond just teaching proficiency, students stated that their experiences with appropriation art enhanced their professional and personal
development.

Conclusion

The study shows that appropriation art education is a significant part of teacher training and has measurable impacts on B.Ed. students'
pedagogical skills and overall growth. The training experiences change future educators' perspectives on teaching and students by involving them in the
reinterpretation of visual culture. The results demonstrate that incorporating art-infused approaches can result in teachers who are pedagogically nimble,
innovative, emotionally intelligent, and sensitive to cultural differences. (Eisner, 2002, pp. 69-70)

However, for appropriation art to be successfully included into teacher education, it needs to be supported by institutional structures, professors
with art-pedagogy expertise, sufficient resources, curricular alignment, and ongoing professional development. The potential of art-based training is
underutilized in the absence of these facilitators. Appropriation art provides a tactical tool for comprehensive teacher preparation as educational
institutions adopt the NEP 2020 vision and interdisciplinary instruction becomes essential. (Greene, 1995, pp. 101-102)
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In the future, art integration should be a top priority in teacher education policies and practices, both in the B.Ed. curriculum and in classrooms.
Indian colleges can train future teachers who will encourage their students' creative expression, cultural knowledge, and lifelong learning in addition to
academic success by instituting appropriation art instruction. (Mishra, 2020, pp. 48-49)
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