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ABSTRACT

Teachers' instructional practices can be enhanced through participation in professional learning communities. However, the specific relationship between
professional learning communities and instructional practices among teachers in the local context has not been thoroughly investigated. To address this gap, this
study aimed to assess the extent of professional learning communities and instructional practices among public secondary teachers in Davao del Norte Division.
Additionally, it sought to explore the association between professional learning communities and instructional practices. The study used probability sampling to
select 200 secondary teachers from public schools as respondents. Employing a descriptive-correlational survey method, the data collected were analyzed using
Mean, Product-Moment correlation, and Regression Analysis. The results indicated a significant relationship between professional learning communities and
instructional practices, with both aspects being extensive. Based on these findings, it is recommended that higher officials in the Department of Education and
school heads collaborate to enhance existing activities within professional learning communities. This collaborative effort can lead to the identification and
strengthening of teachers' instructional practices.
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Introduction

Effective instructional practices are recognized as crucial for achieving desired student outcomes. However, teachers face various challenges that impact
their instructional effectiveness. Boakye and Ampiah (2017) conducted a study revealing that newly qualified teachers encounter difficulties in teaching
due to factors such as inadequate teaching and learning resources, time management issues, content knowledge deficiencies, student comprehension
difficulties, student discipline problems, lack of student interest in subjects like science, and incomplete syllabus coverage in integrated science.

In some third-world countries, schools often lack adequate infrastructure and facilities compared to more developed areas (Adu-Gyamfi, 2014). A
significant challenge faced by teachers in these settings is the limited availability of teaching and learning resources, which directly affects their
instructional practices (Okongo et al., 2015). For example, in Zimbabwe, it was found that teachers typically rely solely on textbooks and syllabuses for
instructional materials, without employing a variety of teaching methods or preparing diverse media for teaching and learning purposes.

In the Philippine educational context, several issues related to instructional practices have been identified. Teachers struggle with effectively delivering
class content and possess inadequate teaching strategies and skills (Magallanes et al., 2022). This is exacerbated by a lack of professional development
opportunities, leaving teachers unprepared to deliver content according to the assigned schedule and employ diverse teaching methodologies (Dizon et
al., 2019). Moreover, the absence of proper support and materials further reduces the time available for teachers to deliver content efficiently, highlighting
a lack of preparation for teaching development.

In the Division of Davao del Norte, there is an observed issue of teachers facing challenges that contribute to poor instructional practices. Due to the
numerous roles they must fulfill, teachers have not taken the initiative to develop diverse instructional activities. Additionally, only a small number of
teachers have participated in various professional learning communities. However, these observations have not been thoroughly investigated or studied
in Davao del Norte. Specifically, there has been no research conducted to explore the extent of teachers' instructional practices in relation to their
involvement in professional learning communities.

To address these gaps, the researcher examined the extent of professional learning communities and instructional practices among teachers in public
secondary schools in Davao del Norte Division. The study also investigated the correlation between these two variables. This research aimed to shed light
on the relationship between professional learning communities and instructional practices among teachers. Furthermore, it aimed to provide insights for
policymakers to develop policies, programs, interventions, projects, and activities that would encourage school leaders to actively involve teachers in a
variety of professional learning communities to enhance and improve instructional practices.
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Several theories and models have been associated with professional learning communities and instructional practices. The theoretical frameworks
employed in this study included Vygotsky's (1934) social constructivism theory, Olivier and Huffman's (2016) Professional Learning Theory, and
Wenger's (2018) theory of learning. The primary theoretical foundation of this study was Vygotsky's social constructivism theory, which posits that the
selection of different teaching instructional practices is guided by the understanding that knowledge construction is a social and cognitive process. This
theory suggests that knowledge and meanings are actively and collaboratively constructed within a social context through frequent discourse and
continuous interactions. In a social constructivist learning environment, effective learning is influenced by various factors within the school structure,
including the teaching methods employed. The theory emphasizes the importance of utilizing the school structure to enhance knowledge, learning,
motivation, and instructional styles. In the context of this study, collaboration and interaction are facilitated by exposure to professional learning
communities.

Another theory that underpinned this study was Olivier and Huffman's (2016) theory, which outlines five dimensions of meaningful collaborative learning
to optimize the potential of professional learning communities. These dimensions include shared and supportive leadership, values, vision, collective
learning application, shared personal practice, and supportive conditions. According to Olivier and Huffman (2016), these dimensions are crucial for
interpreting results and findings and can provide insights for enhancing collaborative practices within professional learning communities.

Moreover, Wenger's theory of learning, which includes the concept of Communities of Practice (CoPs), also aligns with the focus of this study. Wenger
(2018) emphasizes learning as social participation, where participation involves engaging in the negotiation and reification of a joint problem or project
within social communities, as well as constructing identities in relation to these communities. For individuals, learning entails participating in the practices
of the community; for the community, learning involves refining its practices and self-maintenance; and for an organization to support learning, it must
sustain the interconnected Communities of Practice (CoPs) that enhance its effectiveness.

Participation in a social learning community requires three modes of belonging: engagement, imagination, and alignment (Wenger, 2000). Engagement
involves doing things together and producing artifacts, shaping the members' experiences and identities within the community. For example, a new
employee engages in daily meetings and workplace practices to integrate into the community. However, for a community to adopt new ways of working,
members must engage in novel approaches. Engagement is considered the most straightforward mode of belonging. In the context of this study, teachers
can enhance their instructional practices by collaboratively working with their colleagues.

Methodology

Research Design

This study adopted a quantitative research approach, specifically utilizing the descriptive correlational method. Quantitative research methods involve
the collection of numerical data to elucidate and evaluate a problem or phenomenon, typically employing statistical analyses for interpretation (Apuke,
2017). Descriptive correlational studies, on the other hand, aim to describe variables and the inherent relationships among them (Davis, 2021). In this
study, a quantitative approach was chosen as it relied on numerical data for analysis and interpretation. It was descriptive in nature, as its objective was
to assess the extent of professional learning communities and instructional practices among teachers. Furthermore, the study was correlational, aiming to
examine the relationship between professional learning communities and instructional practices among public secondary teachers in the Division of
Davao del Norte.

Research Respondents

This study involved 200 public secondary teachers from the Division of Davao del Norte. According to Memon et al. (2020), a sample size of 200 is
considered sufficient for testing Pearson Correlation analysis. Therefore, the inclusion of 200 respondents was deemed adequate to achieve the study's
objectives. In terms of inclusion and exclusion criteria, all secondary teachers within the public schools of the Division of Davao del Norte were given
an equal opportunity to participate. Specifically, secondary teachers with at least 5 years of teaching experience were selected for this study. Their tenure
as public servants was deemed valuable for assessing their exposure to professional learning communities within the public school system and their own
instructional practices. Teachers from private schools were not included in this study. Additionally, respondents were given the option to withdraw from
participation if they felt uncomfortable or unwilling to complete the survey questionnaire. Their decision to withdraw was respected, underscoring the
prioritization of respondents' welfare throughout the study's conduct.

Research Instruments

A survey questionnaire was utilized as means of gathering data. It was considered as the primary source of data. It was divided into two sections. The
first section dealt about professional learning communities while the second set focused on instructional practices.

The professional learning community’s questionnaire was adapted from Stamper (2015). The instrument consists of 52 items. It has the
following indicators, namely: shared and supportive leadership (1-11), shared values and vision (1-9), collective learning and the application of learning
(1-10), shared personal practice (1-7), and supportive conditions (1-15). The questionnaire was subjected to a pilot testing having Cronbach Alpha result
of .77 suggesting that the items have high internal consistency.

The instructional practices questionnaire was adapted from the study of Hong, Greene and Higgins (2006). It was subjected to pilot testing which revealed
a Cronbach Alpha result of .82 suggesting that the items have relatively high internal consistency. The tool has a total of 30 items. It has four variables,
namely: cognitive (1-10), interpersonal (1-12), and intrapersonal (1-8). The instrument in this study was contextualized to achieve the purpose of this



International Journal of Research Publication and Reviews, Vol 5, no 7, pp 287-292 July 2024 289

study. The researcher incorporated all the comments and suggestions of the adviser, panel members and expert validators for the refinement of the tools
and to achieve construct validity

Table

Table 1

Summary on the Extent of Professional Learning Communities

No Indicators Mean Descriptive Equivalent
1 Shared and Supportive Leadership 3.56 Extensive

2 Shared Values and Vision 3.52 Extensive

3 Collective Learning and Application 3.46 Extensive

4 Shared Personal Practice 3.54 Extensive

5 Supportive Conditions-Relationships 4.16 Extensive

6 Supportive Conditions-Structures 3.28 Moderately Extensive
Overall 3.59 Extensive

Table 1 provides the summary on the extent of professional learning communities. It is exhibited that the overall mean of professional learning
communities is 3.59, which is in an extensive level. This means that professional learning communities is oftentimes evident.

Data show that all seven (6) indicators reveal a varying result ranging from moderately to extensive level. As arranged chronologically, shared and
supportive conditions-relationships has the highest mean score (4.16). This is followed by shared and supportive leadership (3.56), shared personal
practice (3.54), shared values and vision (3.52), collective learning and application (3.46), and supportive conditions-structures (3.28).

The extensive presence of professional learning communities (PLCs) reinforces Miller's (2020) assertion that PLCs provide a platform for educators to
collaboratively engage in recurring cycles of collective inquiry and action research, ultimately aiming to improve student outcomes. PLCs are a widely
recognized and effective method for promoting teacher collaboration, which in turn enhances student achievement. It is essential for teachers to be
equipped with the necessary skills to foster higher-order thinking in their students. Professional Learning Communities offer a valuable avenue for training
teachers to adapt to these evolving educational demands (Darling-Hammond et al., 2017).

In the same vein, the formation of PLCs has led to improvements in instructional activities and increased teacher commitment to enhancing directed
reading, writing, and self-selected reading practices. While the PLC model is being adopted by school faculties worldwide to enhance student
achievement, many faculties lack a comprehensive understanding of what constitutes a PLC. Effective adult participation and ongoing learning are crucial
for the PLC model to positively impact students. However, some school leaders struggle to lead teams towards a deep understanding of the fundamental
concepts of PLCs, resulting in the formation of pseudo-PLCs within school faculties (Fullan, 2016).

Table 2

Summary on the Extent of Instructional Practices

No Indicators Mean Descriptive Equivalent
1 Cognitive 4.15 Extensive
2 Interpersonal 4.16 Extensive
3 Intrapersonal 4.16 Extensive
Overall 4.16 Extensive

Table 2 provides the summary on the extent of instructional practices. It is exhibited that the overall mean of instructional practices is 4.16,
which is in an extensive level. This means that the instructional practices are oftentimes evident.

Data show that all three (3) indicators are in an extensive level. As arranged chronologically, interpersonal (4.16) and life and intrapersonal (4.16) both
have the highest mean. Meanwhile, cognitive has mean of 4.15.
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The positive outcomes of this study align with Marzano's (2007) findings, which emphasize that effective teachers employ various instructional strategies
to enhance student learning. These strategies include maintaining a high rate of engagement, assigning tasks that ensure a high rate of success, reviewing
previous work at the beginning of lessons, frequently questioning students to assess understanding, facilitating guided and independent practice, providing
immediate feedback, incorporating cumulative reviews, and using student progress data to inform instructional decisions. Given the array of instructional
strategies available, classroom teachers must discern which strategies are most suitable for individual students at specific times.

Similarly, Jang et al. (2010) underscore the importance of educators employing instructional strategies that incorporate curriculum with relevant and
meaningful learning activities, offering optimal challenges for diverse learners, and establishing meaningful learning goals with moderate structure to
enhance student engagement. Teachers who fail to provide adequate structure or support may impede students' development of prerequisite skills essential
for academic success. Instruction tailored to individual student learning profiles, preferences, and interests is emphasized as crucial by Phan (2010).

Table 3

Significance of the Relationship Between the Extent of Professional Learning Communities and Instructional Practices

Professional Learning
Communities
Dependent Variable r-value p- value Decision on Ho
Indicators
Shared and Supportive 0.628 0.000 Ho is Rejected
Leadership
Shared Values and Vision 0.585 0.000 Ho is Rejected
Collective Learning and 0.577 0.000 Ho is Rejected
Application
Shared Personal Practice 0.618 0.000 Ho is Rejected
Instructional
Practices
Supportive Conditions- 0.635 0.000 Ho is Rejected
Relationships
Supportive Conditions- 0.565 0.000 Ho is Rejected
Structures
Overall 0.601* 0.000 Ho is Rejected

*Significant at 0.05 significance level.

Presented in Table 3 are the data on the significance of the relationship between professional learning communities and instructional practices. Reflected
in the hypothesis, the relationship was tested at 0.05 level of significance. The overall r-value of .601 with a p-value of <0.05 signified the rejection of
the null hypothesis. It means that there is a significant relationship between professional learning communities and the instructional practices. This shows
that professional learning communities is correlated with instructional practices.

Doing a pairwise correlation among the measures of both variables, it can be gleaned that shared and supportive leadership, shared values and vision,
collective learning and application, shared personal practice, supportive conditions-relationships, and supportive conditions-structures revealed computed
r-values of 0.628, 0.585, 0.577, 0.618, 0.635, and 0.565 respectively with p-values which are less than 0.05 in the level of significance. This implies that
as shared and supportive leadership, shared values and vision, collective learning and application, shared personal practice, supportive conditions-
relationships, and supportive conditions-structures increases, the instructional practices increase.

The findings of this study aligned with Kennedy's (2016) research, which indicates that Professional Learning Communities (PLCs) are widely recognized
for their role in improving teaching practices and transforming student learning. Despite descriptions of PLC characteristics, there remains a need for a
deeper understanding of how teachers learn collectively and the factors that facilitate teacher learning in practice (Opfer and Pedder, 2011). Likewise,
Mu, Liang, Lu, and Huang (2018) suggest that effective teaching is more likely to occur when teachers engage in collaborative PLCs that support teaching
practices through engaging professional learning processes.
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Postholm and Waege (2016) argued that teachers should have opportunities to collaborate, discuss their teaching experiences, observe colleagues, and
provide feedback to enhance their practice. Furthermore, Wagner et al. (2019) found that effective professional learning promotes collaboration and
collective participation among teachers, encourages active learning through teaching, observation, and reflection, and remains aligned with teachers'
current concerns regarding standards and curriculum initiatives.

Serviss (2022) asserted that PLCs provide teachers with a platform to share best practices and brainstorm innovative ways to enhance learning and drive
student achievement. Effective communication is essential for educators to exchange opinions and feel valued for their classroom efforts. These learning
communities also promote teacher reflection on instructional practices and student outcomes. Regular meetings within PLCs enable teachers to share
student progress, fostering a sense of shared responsibility for every child's education among educators and administrators across grade levels within a
school building.

Conclusions

Based on the findings of this study, the following conclusions were offered:

The prevalence of professional learning communities among public secondary teachers suggests that they are frequently observed within the school
environment. Specifically, shared and supportive leadership, shared values and vision, collective learning and application, shared personal practice, and
supportive relational conditions are commonly evident. However, supportive structural conditions are only occasionally observed. Conversely, the extent
of instructional practices is frequently apparent among teachers. All dimensions—cognitive, interpersonal, and intrapersonal—are frequently observed
or practiced by teachers. The findings indicate a correlation between professional learning communities and instructional practices, thus rejecting the null
hypothesis.

Recommendations

The following suggestions were offered based on the conclusions of the study:

The higher officials in the Department of Education may craft effective policies, programs, projects, interventions and activities which may intensify the
professional learning communities and the instructional practices of teachers. They may provide undertakings that would further strengthen the
professional learning communities of the teachers specifically on supportive conditions — structure and on instructional practices.

Meanwhile, school principals may find means in promoting professional learning communities” activities in their school that would help teachers to
upgrade themselves. Specifically, they may further improve their supportive conditions in terms of structure so that teachers would be more motivated to
strengthen their craft. Moreover, they may also craft new interventions strengthening the instructional practices of their teachers.

Furthermore, teachers may take an effort keep on upgrading themselves. They may attend various seminars, webinars, or any undertaking that would help
them reinforce their instructional practices. They may not solely rely on the trainings provided by the school but also considering outside trainings relevant
to teaching.

Lastly, future researchers may explore relevant information about professional learning communities and instructional practices of teachers. Also, other
means of research approach may be utilized to further explore the involved variables in this study.
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