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ABSTRACT

study assessed the levels of psychological capital and workplace well-being among teachers in the Tagum City Division. It also explored the association between
these variables and identified which domains of psychological capital significantly impact workplace well-being. Using probability sampling, 200 elementary public
school teachers were selected as respondents. The descriptive-correlational survey method was employed, and data were analyzed using Mean and Product-Moment
correlation. The findings indicated that both psychological capital and workplace well-being were extensive. Additionally, a significant relationship between the
two variables was found. Based on these results, it is suggested that higher officials in the Department of Education and school heads identify ways to enhance
teachers' psychological capital and ensure their workplace well-being. Future researchers are encouraged to further explore these variables, considering other factors
and research methods.
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Introduction

Like any other profession, teaching comes with its own set of challenges. However, acknowledging the unhealthily high levels of stress associated with
teaching and placing the burden of stress management solely on individual teachers demonstrates a limited approach to enhancing overall school well-
being. One aspect of the teaching profession that has received less attention from politicians and educational leaders is workplace well-being. Employee
well-being at work is an increasing concern, as it is threatened by various stressors that are prevalent in the school environment.

Under these circumstances, addressing issues and finding comprehensive solutions that consider teachers' well-being in an ever-evolving educational
system has been challenging (Gomendio, 2017). A study conducted in Czech elementary schools found that poor workplace well-being is prevalent due
to burnout, low self-efficacy, inadequate use of positive coping strategies, and limited social support from colleagues and principals. Additionally, teachers
experiencing or at risk of burnout often feel dissatisfied with their profession (Benevene et al., 2020). In Sweden, one in four teachers reported high levels
of stress at work and are seriously contemplating a career change (Worth & Van Den Brande, 2019).

In the Philippines, work-related stress is described as a negative experience that undermines work well-being (Sarabia & Collantes, 2020). Filipino
educators frequently encounter stress, which adversely affects their professional performance (Alson, 2019). In 2017, numerous incidents of work-related
stress were reported among Filipino workers. A CNN Philippines poll titled "Filipino Top Causes of Stress in 2017" revealed that 23 percent of Filipinos
experienced work-related stress due to factors such as management, deadlines, workload, and sometimes coworkers (Ansis, 2017).

Addressing these stressors, as highlighted in a Philippine Inquirer article titled "Work-related stress affects one's life, and can contribute to low quality
output and a risk for Filipino workers to be prone to hypertension and heart disease" (Ermitanio, 2015), is crucial. The top five stressors for employees,
according to the same article, include low pay, inadequate staffing, company culture, lack of work-life balance, and insufficient supervisor support.
Unmanaged stress and depression can lead to serious consequences, affecting the positive atmosphere in the classroom. Therefore, managing stress and
preventing depression in the workplace is crucial for teachers to strive for success (Orlanda-Ventayen & Ventayen, 2021).

A similar scenario was noted among teachers in Tagum City Division, where teachers' workplace well-being was jeopardized due to their heavy workload
responsibilities. The stress stemming from work could impact teachers' effectiveness and has been linked to a high turnover rate, absenteeism, work
disengagement, and demotivation. Stressors can vary and may include workload, interactions with students, paperwork, unexpected system changes,
relationships with colleagues, and personal issues.

Considering all the aforementioned circumstances, the researcher noted the absence of any formal study exploring the workplace well-being of public
elementary teachers in Tagum City Division. Additionally, there was a lack of research investigating the relationship between psychological capital and
teachers' workplace well-being. Given these conditions, the researcher felt compelled to investigate the psychological capital and workplace well-being
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of public school elementary teachers in Tagum City Division. Through this academic endeavor, the researcher aimed to contribute positively to the school
community.

This study was primarily grounded in the concept of Psychological Capital (PsyCap) as proposed by Luthans et al. (2007). Luthans et al. (2006) asserted
that positive PsyCap, originating from the positive psychology framework, exhibits a positive correlation with well-being (Selvaraj, 2015), overall well-
being (Luthans et al., 2013), and vocational well-being (Zhao & You, 2019). The findings consistently indicated a significant positive relationship between
PsyCap and various dimensions of well-being across all studies.

Rabenu et al. (2016) and Rabenu and Yaniv (2017) similarly discovered that Psychological Capital (PsyCap) resources contribute to positive emotions
and are crucial for well-being: PsyCap enhances positive affect, emotional labor, and vocational well-being (Zhao & You, 2019), and fosters a positive
attitude (Avey et al., 2011). Moreover, PsyCap was found to be positively associated with well-being and coping with change, and acceptance mediated
the relationship between PsyCap and well-being (Rabenu et al., 2016).

However, Luthans et al. (2006) discovered that Psychological Capital (PsyCap) was linked to positive outcomes and inversely associated with negative
outcomes, ultimately contributing positively to overall well-being (Luthans et al., 2010). Rabenu et al. (2016) provided evidence that all psychological
resources (self-efficacy, hope, resilience, and optimism) were more strongly correlated with coping with change than with coping through acceptance.
Studies have consistently found that self-efficacy, hope, resilience, and optimism significantly and positively predict well-being and are associated with
favorable outcomes in the workplace (Luthans & Youssef-Morgan, 2017; Luthans et al., 2006).

Workplace wellness fosters extensive social connections, diminishes stress and burnout, and enhances self-awareness, coping abilities, and prosocial
conduct (Chida and Steptoe, 2008; Howell et al., 2007; Lyubomirsky et al., 2005; Segerstrom, 2007). It can result in increased job satisfaction (Boehm
and Lyubomirsky, 2008; Crede et al., 2007; Fisher, 2010), engagement (Bakker and Schaufeli, 2008), and improved work-life balance (Lomas, 2019).
Moreover, it may lead to finding meaning in work (Steger et al., 2012), enhancing work-related values (Persson et al., 2001), facilitating cognitive and
moral development (Rogoff, 1990), aiding in performance improvement (Wood and Joseph, 2010), and reducing susceptibility to burnout (lverson et al.,
1998). Kun & Gadanecz (2019) discovered a correlation between workplace well-being and Psychological Capital (PsyCap).

Furthermore, Avey et al. (2010) discovered that employees with high levels of Psychological Capital (PsyCap) tend to be satisfied with their work and
experience general contentment with life, which can contribute to overall well-being. Gupta and Shaheen (2018) identified PsyCap as a mediator with
various constructs, including engagement and general well-being. Rani (2015) observed a significant positive relationship between PsyCap and well-
being. Luthans, Lebsack, and Lebsack (2008) as well as Luthans, Youssef, Sweetman, and Harms (2013) noted that PsyCap enables employees to cope
with pressures and channel their energies into their work roles. Similarly, Nguyen and Nguyen (2012) and Polatci and Akdogan (2014) found that PsyCap
enhances the workplace well-being of employees. Numerous studies have reported a positive association between PsyCap and workplace well-being
(Culbertson, Fullagar, and Mills, 2010; Murray, Pirola-Merlo, Sarros, and Islam, 2010; Wahyuningsih and Wulansari, 2016).

Recent studies by Grover, Teo, Pick, Roche, and Newton (2018), Imran and Shahanawaz (2020), and Lups et al. (2019) have found that Psychological
Capital (PsyCap) directly influences workplace well-being. Rivaldi and Sadeli (2020) discovered that PsyCap mediates turnover intentions through
engagement and workplace well-being. However, the majority of these studies primarily focused on subjective well-being. Al-Kahtani, Sulphey, Delany,
and Adow (2020) suggested a "yin and yang" relationship between PsyCap and workplace well-being, but this proposition was purely theoretical and
lacked empirical testing. Only a small number of studies have attempted to examine the relationship with workplace well-being.

Methodology

Research Design

This study adopted a non-experimental quantitative research approach, employing a descriptive-correlational research design. Quantitative research
methods involve the collection of numerical data and its analysis through mathematical techniques, particularly statistics (Apuke, 2017). The primary
aim of quantitative research is to generate knowledge and understanding of the social world (Allen, 2017). Additionally, a descriptive correlation study
focuses on describing the relationships between variables without attempting to establish causality (Noah, 2021).

This study was classified as quantitative because it relied on numerical data for analysis and interpretation. Its descriptive nature aimed to
ascertain the level of psychological capital and workplace well-being. Furthermore, it was correlational in nature, as its objective was to assess the
relationship between psychological capital and workplace well-being among public elementary teachers in Tagum City Division.

Research Respondents

This study targeted 200 public elementary teachers in the Division of Tagum City. It was determined that this sample size was adequate based on the
requirements for testing the Pearson Correlation analysis (Memon et al., 2020), thus ensuring that the 200 respondents were sufficient for the study's
objectives. The inclusion and exclusion criteria specified that elementary teachers with a minimum of three years of teaching experience were selected
for this study. This criterion was chosen because teachers with at least three years of experience in the public school system would be better able to assess
the extent of their psychological capital and workplace well-being. Additionally, individuals with less than three years of teaching experience and private
elementary teachers were excluded from the study. Participants who felt uncomfortable or hesitant about completing the survey questionnaire were given
the option to withdraw from the study without any pressure. Their decision to withdraw was respected, emphasizing the importance of the respondents’
well-being throughout the study.
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Research Instruments

As to the form of gathering data, this study utilized an adapted survey questionnaire. The questionnaire that was employed in this undertaking was divided
into two sets. The first set was focusing the on psychological capital while the second set was about the workplace well-being

The psychological capital questionnaire was adapted from Sapyaprapa et al. (2013). The instrument consisted of 24 items. It has the following indicators,
namely: work self-efficacy (1-6), optimism (1-6), hope (1-6), and resilience (1-6). The questionnaire was subjected to a pilot testing having a result of
.75 suggesting that the items have relatively high internal consistency.

The work well-being questionnaire was adapted from the study of Collie (2014). The tool had a total of 15 items. It was divided into 3 subscales, namely,
workload well-being (1-6), organizational Well-being (1-5), and student interaction well-being (1-4). It was also subjected to pilot testing which revealed
a result of .78, suggesting that the items have relatively high internal consistency.

The instruments in this study were contextualized to achieve the purpose of this study. The researcher incorporated all the comments and suggestions of
the adviser, panel members and expert validators for the refinement of the tools and to achieve construct validity.

Table

Table 1

Summary on the Extent of Psychological Capital of Teachers

No Indicators Mean Descriptive Equivalent
1 Work Self-Efficacy 3.53 Extensive
2 Optimism 3.58 Extensive
3 Hope 3.58 Extensive
4 Resilience 3.62 Extensive
Overall 3.58 Extensive

Table 1 provides the summary on the extent of psychological capital of teachers. It is exhibited that the overall mean of psychological capital of teachers
is 3.58, which is in an extensive level. This means that psychological capital of teachers is oftentimes evident.

Data show that all four (4) indicators are in an extensive level. As arranged chronologically, resilience has the highest mean score (3.62). This is followed
by optimism (3.58), hope (3.58), and work self-efficacy (3.53).

The implications derived from the data are substantial, indicating a widespread presence of positive psychological attributes among the participants of
the study. Notably, all four indicators, including resilience, optimism, hope, and work self-efficacy, demonstrate high mean scores, emphasizing their
prevalence among the participants. These findings have broader implications for understanding and enhancing the psychological well-being of individuals,
particularly within the teaching profession.

The extensive psychological status of teachers reaffirms the widely held belief of Baron et al. (2016), stating that Psychological Capital (PsyCap)
contributes to enhancing employees' quality of life by improving both their job and personal lives. Numerous studies have consistently shown a strong
and beneficial relationship between PsyCap and job performance, job satisfaction, and overall quality of life. According to Luthans and Youssef-Morgan
(2017), the development of PsyCap was significantly and positively associated with improvements in work performance and well-being.

Furthermore, Rabenu et al. (2017) demonstrated that PsyCap is highly, positively, and directly linked to workplace well-being and performance.
Consequently, the return on investment in PsyCap, which is crucial for enhancing and sustaining motivation in the modern corporate environment, is
expected to be extremely favorable and advantageous (Biricik, 2020).

Similarly, Youssef and Luthans (2014) highlighted that PsyCap aims to make employees happier, more successful, and better individuals by emphasizing
their strengths and aiding in the development of new ones. It is an investment made to gain a competitive advantage and enhance productivity, akin to
financial capital. Li (2019) emphasized that individuals with high PsyCap typically possess abundant psychological resources, experience happiness, and
grow stronger and more resilient in the face of workplace challenges. This boosts employees' internal motivation, resulting in increased vitality,
commitment, and engagement at work.

Additionally, Peterson et al. (2011) stressed the importance of PsyCap in interpreting and explaining employees' performance at work. PsyCap can
enhance motivation by influencing individuals' performance in their professional lives. Employees with strong levels of hope, self-efficacy, and
psychological resilience are better equipped to handle challenges and explore various options to achieve their goals. Consequently, they tend to perform
better, leading to increased job satisfaction. Furthermore, Biricik (2020) highlighted that by altering an individual's cognitive and motivational processes,
PsyCap has favorable effects on job performance and levels of professional as well as personal well-being.
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Table 2

Summary on the Extent of Workplace Well-Being of Teachers

No Indicators Mean Descriptive Equivalent
1 Workload Well-being 3.64 Extensive
2 Organizational Well-being 3.46 Extensive
3 Student Interaction Well-being 3.66 Extensive
Overall 3.59 Extensive

Table 2 provides the summary on the extent of workplace well-being of teachers. It is exhibited that the overall mean of the workplace well-
being of teachers is 3.59, which is in an extensive level. This means that the workplace well-being of teachers is oftentimes evident.

Data show that all three (3) indicators are in an extensive level. As arranged chronologically, student interaction well-being the highest mean score (3.66).
This is followed by workload well-being (3.64), and organizational well-being (3.46).

The implications derived from these results are significant, as they indicate the widespread presence of various dimensions of well-being among teachers.
These findings carry important implications for educational institutions and decision-makers, emphasizing the need to acknowledge and support different
aspects of well-being among teachers. Schools can create environments that empower educators to thrive in their roles by promoting positive teacher-
student interactions, providing manageable workloads, and fostering a supportive organizational culture.

These positive outcomes align with the findings of Glasgow (2015), who highlighted that a person's sense of personal and professional fulfillment,
pleasure, purposefulness, and happiness at work is fostered through collaboration with coworkers and students. Turner and Braine (2016) also noted a
consistent interest in teacher fulfillment at all stages of the teaching career, from pre-service training to practicum experiences.

Additionally, Day (2017) suggested that improving student achievement can enhance teacher satisfaction, and vice versa, indicating a reciprocal
relationship. It is well recognized that teacher satisfaction impacts student achievement and, on a broader scale, school success. The observation that
teacher job satisfaction explained 8% of the variation in SAT scores in the United Kingdom further supports this notion. Therefore, addressing teacher
well-being is crucial for both the well-being of the school and its students, as well as for practical and budgetary considerations. Teachers who leave their
profession due to unhappiness or dissatisfaction negatively impact individuals involved, harm children, and incur costs to the public purse.

Gillett-Swan and Sargeant (2018) argued that well-being is the result of an accumulation of experiences. How individuals ultimately respond to a situation
in terms of their emotional, physical, and cognitive states is determined by their ability to manage various inputs—both positive and negative—over time.
It is a dynamic condition that is influenced by psychological and social factors. When individuals are able to reach their full potential, work creatively
and productively, build strong and healthy relationships with others, and contribute to their communities, they are said to be experiencing well-being.

Table 3

Significance of the Relationship Between the Extent of Psychological Capital and Workplace Well-Being of Teachers

Psychological Capital of

. r-value
Teachers Indicators Dependent Variable p- value Decision on Ho
Workplace Self-Efficacy 0.468 0.000 Rejected
Optimism 0.470 0.000 Rejected
Hope Workplace Well- 0.472 0.000 Rejected
being of Teachers
Resilience 0.495 0.000 Rejected
Overall 0.476* 0.000 Rejected

*Significant at 0.05 significance level.
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Presented in Table 3 are the data on the significance of the relationship between psychological capital and workplace well-being of teachers. Reflected
in the hypothesis, the relationship was tested at 0.05 level of significance. The overall r-value of .476 with a p-value of <0.05 signified the rejection of
the null hypothesis. It means that there is a significant relationship between psychological capital and workplace well-being of teachers. This shows that
the psychological capital of teachers is correlated with the workplace well-being of teachers.

Doing a pairwise correlation among the measures of both variables, it can be gleaned that work self-efficacy, optimism, hope, and resilience revealed
computed r-values of 0.468, 0.470, 0.472, and 0.495 respectively with p-values which are less than 0.05 in the level of significance. This implies that as
work self-efficacy, optimism, hope, and resilience increases, the workplace well-being also increases.

The implications of these findings are significant, as they demonstrate a robust and statistically significant relationship between psychological capital and
the workplace well-being of teachers. The rejection of the null hypothesis, indicated by the p-value of <0.05, confirms that psychological capital is indeed
correlated with workplace well-being. This underscores the pivotal role of psychological well-being in the professional lives of teachers.

Furthermore, the pairwise correlation analysis among the individual components of psychological capital—namely work self-efficacy, optimism, hope,
and resilience—reveals that as these aspects increase, workplace well-being also increases. This suggests that enhancing these psychological attributes
among teachers can lead to improved well-being within the workplace. Therefore, educational institutions and policymakers should consider developing
and supporting these components to foster a positive work environment, enhance job satisfaction, and ultimately benefit the quality of education delivered
to students.

The findings of this study align with the concept proposed by Xu et al. (2022), indicating that psychological capital can predict workplace well-being.
Cavus and Gokgen (2015) emphasized that psychological capital encompasses various positive mental states, including self-efficacy (confidence), hope,
optimism, tenacity, and emotional intelligence, which play a catalytic role in personal growth and performance improvement. It can also reflect employees'
job involvement and retention intentions. Xu et al. (2021) explored the impact of different types of capital on workplace well-being and found that
psychological capital could have a significant effect on achieving a high level of well-being, even in the absence of human capital and social capital.

Additionally, Virga et al. (2020) stated that work and life happiness are essential components that ensure the psychological and physical health of
employees. They assist in solving problems related to intra and interpersonal relationships, task competence, and accomplishment, thereby contributing
to workplace well-being. Several studies have identified the positive relationship between Psychological Capital (PsyCap) and workplace well-being.
Multiple components impact the health, workplace behavior, and performance of employees, providing indicators to understand the relationship between
workplace well-being from the perspective of PsyCap.

As a higher-order concept that combines multiple elements, Choi and Lee (2014) emphasized that PsyCap can positively influence the work and life
outcomes of employees. PsyCap is not merely a functional variable that enhances performance but is broad enough to be considered an indispensable
psychological capacity essential for human life. Moreover, Luthans, Luthans, and Palmer (2016) identified the concept as a personal resource that helps
employees to maintain a positive, confident, hopeful, optimistic, and resilient attitude in the workplace.

Conclusions

Based on the findings of this study, the following conclusions were offered:

The extent of psychological capital of the public elementary teachers implies that it is oftentimes evident in the school. In fact, all dimensions are
oftentimes evident from the teachers, namely, work self-efficacy, hope, optimism and resilience. Meanwhile, the extent of workplace well-being of
teachers is extensive Apparently, all indicators are found to be high specifically on workload well-being, organizational well-being, and student
interaction well-being. Based on the findings, the psychological capital and workplace well-being of teachers are related. This leads to the rejection of
the null hypothesis.

Recommendations

The following suggestions were offered based on the conclusions of the study:

The higher officials in the Department of Education may play a crucial role in promoting psychological capital and workplace well-being of teachers by
implementing policies that prioritize their mental and emotional health. They may invest in training programs that help teachers develop resilience,
optimism, self-efficacy, and hope—the key components of psychological capital. Creating a work environment that encourages open communication,
peer support, and the recognition of teachers' contributions is essential. DepEd officials may also provide access to counseling services and resources to
help teachers manage stress and maintain a healthy work-life balance.

Moreover, school heads may significantly contribute to the attainment of psychological capital and workplace well-being of teachers by fostering a
supportive and inclusive school culture. They may lead by example, demonstrating resilience, optimism, and a positive outlook in their interactions with
teachers. School leaders can also provide training and resources to help teachers develop psychological capital skills such as self-efficacy and hope.
Regular check-ins and open communication channels may be established to ensure teachers feel heard and supported, and a fair workload distribution
can help reduce stress and burnout.
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Furthermore, teachers may contribute to the attainment of psychological capital and workplace well-being of their colleagues by actively participating in
a culture of mutual support and shared learning. They may engage in peer mentorship and support programs, providing a listening ear and guidance to
fellow educators facing challenges. Teachers may also promote a positive and collaborative work environment by acknowledging and celebrating each
other's accomplishments and contributions. Moreover, they may prioritize self-care and stress management, setting an example for their peers in
maintaining a healthy work-life balance.

Lastly, future researchers may significantly contribute to the attainment of psychological capital and workplace well-being of teachers by conducting in-
depth studies that delve into the specific factors and practices that enhance teacher well-being and psychological capital. Their research may explore the
effectiveness of various interventions, training programs, and strategies aimed at developing psychological capital and promoting teacher mental health.
Moreover, future research may focus on identifying the unique challenges teachers face and how these challenges impact their well-being.

References

Acton, R., & Glasgow. P. (2015). Teacher wellbeing in neoliberal contexts: A review of the literature. Australian Journal of Research Education, 40(8),
99-114.

Adler, A. & Seligman, M. E. P. (2016). Using wellbeing for public policy: Theory, measurement, and recommendations. International Journal of
Wellbeing, 6(1), 1-35. doi:10.5502/ijw.v6i1.429

Ainsworth, S., & Oldfield, J. (2019). Quantifying teacher resilience: Context matters. Teaching and Teacher Education, 82, 117-128.
doi:10.1016/j.tate.2019.03.012

Allen, R. (2017). Making teaching a job worth doing (again). Retrieved last December 30, 2019 from
https://beckyallen.files.wordpress.com/2010/07/2017-11-becky-allen-on-workload.pdf

Allen, J., Rowan, L., & Singh, P. (2020). Teaching and teacher education in the time of COVID-19. Asia-Pacific Journal of Teacher Education, 48(3),
233-236. https://doi.org/10.1080/1359866x.2020.1752051

Alson, J. (2019). Stress among public school teachers. Journal of Research Initiatives: Vol. 4 : Iss. 2 , Article 3. Available at:
https://digitalcommons.uncfsu.edu/jri/vol4/iss2/3

Apuke, O. (2017). Quantitative research methods: A synopsis approach. Retrieved from https://www.researchgate.net/publication/
320346875_Quantitative_Research_Methods_A_Synopsis_Approach/link/59df3a3b0f7e9b2dba82e2db/download

Athota, V. S., Budhwar, P., & Malik, A. (2019). Influence of personality traits and moral values on employee well - being, resilience and performance:
A cross - national study. Applied Psychology, 0(0), 1- 33. doi:10.1111/apps.12198

Baron, R. A, Franklin, R. J., & Hmieleski, K. M. (2016). Why entrepreneurs often experience low, not high, levels of stress: The joint effects of selection
and psychological capital. Journal of Management, 42(3), 742-768. https://doi.org/10.1177/0149206313495411

Baron, R. A, Franklin, R. J., & Hmieleski, K. M. (2016). Why entrepreneurs often experience low, not high, levels of stress: The joint effects of selection
and psychological capital. Journal of Management, 42(3), 742-768. https://doi.org/10.1177/0149206313495411

Bautista, A. P., Jr., Balibrea, D., & Bleza, D. G. (2020). Knowledge, attitude, and practice toward the coronavirus disease (COVID-19) outbreak among
selected employed people in the National Capital Region, Philippines. Asian Journal for Public Opinion Research, 8(3), 324-350.
https://doi.org/10.15206/AJPOR.2020.8.3.324

Beltman, S., Dobson, M. R., Mansfield, C. F., & Jay, J. (2019). ‘The thing that keeps me going’: Educator resilience in early learning settings. International
Journal of Early Years Education, 1-16. doi:10.1080/09669760.2019.1605885

Bilbao, Purita P. (2009). The teaching profession, Lorimar Publishing Co., Inc., Quezon City, Manila.

Boniwell, 1. & Osin, E. (2015). Beyond time management: time use, performance and well-being. https://cyberleninka.ru/article/n/beyond-time-
management-time-use-performance-and-well-being

Boniwell, I. and Ryan, L. (2012). Personal well-being lessons for secondary schools: Positive psychology in action for 11 to 14 year-olds. Oxford:
McGraw-Hill.

Boon, H.J. (2020). Teachers’ lives. Forthcoming.

Bowles, T., & Arnup, J. (2016). Should I stay or should I go? Resilience as a protective factor for teachers’ intention to leave the teaching profession.
Awstralian Journal of Education, 60(3), 229-244. doi:10.1177/0004944116667620

Bubb, S. & Earley, P. (2004). Managing teacher workload: Work-life balance and wellbeing. SAGE

Cameron, M., and Lovett, S. (2014). Sustaining the commitment and realising the potential of highly promising teachers. Teachers and Teaching, 21(2),
150-163. http://dx.doi.org/10.1080/13540602.2014.928132.


https://www.researchgate.net/publication/%20320346875_Quantitative_Research_Methods_A_Synopsis_Approach/link/59df3a3b0f7e9b2dba82e2db/download
https://www.researchgate.net/publication/%20320346875_Quantitative_Research_Methods_A_Synopsis_Approach/link/59df3a3b0f7e9b2dba82e2db/download

International Journal of Research Publication and Reviews, Vol 5, no 6, pp 1427-1435 June 2024 1433

Cherry, K. (2020). Self-efficacy and why believing in yourself matters. Retrieved on 24/03/2021 from Self Efficacy and Why Believing in Yourself
Matters (verywellmind.com)

Claessens, L., Jan van Tartwijk, A., van der Want, A., Pennings, H., Verloop, N., den Brok, P. & Wubbels, T. (2017). Positive teacher—student
relationships go beyond the classroom, problematic ones stay inside. The Journal of Educational Research, 110:5, 478-493, DOI:
10.1080/00220671.2015.1129595

Coli, E. & Rissotto, A. (2013). The pursuit of organizational well-being: An exploratory study in a public research agency. Retrieved from
https://www.researchgate.net/publication/272741217_The_Pursuit_of_Organizational_Well-Being-
an_Exploratory_Study_in_a_Public_Research_Agency/link/56815c4408ae051f9aec44fd/download

Collie, R. (2014). Understanding teacher well-being and motivation: measurement, theory, and change over time. Retrieved from
https://open.library.ubc.ca/cIRcle/collections/ubctheses/24/items/1.0165878

Collie, R.J., Shapka, J.D., Perry, N.E., & Martin, A.J. (2015). Teacher well-being: Exploring its components and a practice-oriented scale. Journal of
Psychoeducational Assessment, 33, 744-756. DOI: 10.1177/0734282915587990.

Cox, A. Solomon, B. & Parris, D. (2018). Teacher well-being is a critical and often overlooked part of school health.
https://www.childtrends.org/blog/teacher-well-being-is-a-critical-and-often-overlooked-part-of-school-health

Day, C. and Hong, J. (2016). Influences on the capacities for emotional resilience of teachers in schools serving disadvantaged urban communities:
Challenges of living on the edge. Teaching and Teacher Education, 59, 115-125. doi:10.1016/j.tate.2016.05.015

Day, C. (2014). Resilient principals in challenging schools: The courage and costs of conviction. Teachers and Teaching, 20(5), 638-654.
doi:10.1080/13540602.2014.937959

Day, C. and Gu, Q. (2014). Resilient teachers, resilient schools: Building and sustaining quality in testing times. Oxon: Routledge.

Day, C. & Qing, G. (2009). Teacher emotions: Wellbeing and effectiveness. In P.A. Schutz & M. Zembylas (eds), Advances in Teacher Emotion Research.
Springer, 15-31

Demo, G. & Paschoal, T. (2016). Well-Being at work scale: Exploratory and confirmatory validation in the USA.
https://www.scielo.br/j/paideia/a/bnkc65pQk7SpIb4bD9hhtWh/?lang=en

Ekwulugo, V. (2015). An investigation into a group of inner and outer London secondary teachers’ perception of their own wellbeing at work.
https://bura.brunel.ac.uk/bitstream/2438/12752/1/FulltextThesis.pdf

Eraut, G & Whiting, R. (2008). What do we mean by ‘'wellbeing? and why might it matter? Retrieved from
https://www.researchgate.net/publication/295562796_What_do_we_mean_by 'wellbeing'_and_why_might_it_matter

Evans, K. (2016). Primary school teachers’ experiences of well-being. How can well-being be supported by schools and educational psychologists?
Retrieved from https://etheses.bham.ac.uk/id/eprint/7087/2/Evans16 Ap.Ed.andChildPsyD_Vol_1.pdf.

Gillett-Swan, J. & Sargeant, D. (2018). A framework for managing the impacts of work-integrated learning on student quality of life. International Journal
of Work-Integrated Learning, 2018, 19(2), 129-140. Retrieved from https://pdfs.semanticscholar.org/cc23/db68
ef2dc39ca6f2d8ed7987943702de990a. pdf

Geue, P. (2017). Positive practices in the workplace: Impact on team climate, work engagement and task performance. Retrieved from Emerging
Leadership Journeys, Vol. 10 Iss. 1, pp.70-99. Retrieved from https://www.regent.edu/acad/global/publications/elj/vol10iss1/4ELJ-Geue.pdf

Kabir, S. (2016). Research design. https://www.researchgate.net/publication/325847047 RESEARCH_DESIGN/link/5b31256caca27207
85e4c23a/download

Keles, N.H. (2011). Positive psychological capital: Definition, components and their effects on organizational management. Journal of Organization and
Management Sciences. 2011;3(2):343-350. Turkish.

Kulekci Akyavuz, E. (2021). Teachers’ perceptions of positive psychological capital: A mixed method approach. International Journal of Research in
Education and Science (IJRES), 7(3), 933-953. https://doi.org/10.46328/ijres.2020

Litchfield, P., Cooper, C., Hancock, C. & Watt, P. (2016). Work and wellbeing in the 21st century. Int J Environ Res Public Health. 2016 Nov; 13(11):
1065. Retrieved from https://dx.doi.org/10.3390%2Fijerph13111065

Luthans F, Youssef CM, Avolio BJ. (2007). Psychological capital: Developing the human competitive edge. Oxford University Press; 2007.

Luthans, F., & Youssef-Morgan, C. M. (2017). Psychological capital: An evidence-based positive approach. Annual Review of Organizational
Psychology and Organizational Behaviour, 4, 339-366. https://doi.org/10.1146/annurev-orgpsych-032516-113324

Mansfield C., Papatraianou L., McDonough S., & King L. (2018) Building Resilience in Times of Uncertainty and Complexity: Teacher Educator
Perceptions of Pre-service Teacher Resilience. In: Heck D., Ambrosetti A. (Eds) Teacher Education In and For Uncertain Times. Springer, Singapore.


https://pdfs.semanticscholar.org/cc23/db68%20ef2dc39ca6f2d8ed7987943702de990a.pdf
https://pdfs.semanticscholar.org/cc23/db68%20ef2dc39ca6f2d8ed7987943702de990a.pdf
https://www.researchgate.net/publication/325847047_RESEARCH_DESIGN/link/5b31256caca27207%2085e4c23a/download
https://www.researchgate.net/publication/325847047_RESEARCH_DESIGN/link/5b31256caca27207%2085e4c23a/download

International Journal of Research Publication and Reviews, Vol 5, no 6, pp 1427-1435 June 2024 1434

Mansfield, C. F., Beltman, S., Broadley, T., & Weatherby-Fell, N. (2016). Building resilience in teacher education: An evidenced informed framework.
Teaching and Teacher Education, 54, 77-87. doi:10.1016/j.tate.2015.11.016

Mansfield, C. F., Beltman, S., Price, A., & McConney, A. (2012). Don’t sweat the small stuff: Understanding teacher resilience at the chalkface. Teaching
and Teacher Education, 28(3), 357-367. doi:10.1016/j.tate.2011.11.001

Mateo, J. (2018). DepEd probes teacher suicides. The Philippine Star.
https://www.philstar.com/other-sections/education andhome/2018/08/30/1846977/deped-probes-teacher-suicides
McCallum, F., & Price, D. (2010). Well teachers, well students. The Journal of Student Wellbeing, 4(1), 19-34.

Nabavi, R. T. (2012). Bandura’s Social learning theory and social cognitive learning theory. https://www.researchgate.net/profile/Razieh-
TadayonNabavi/publication/267750204_Bandura%27s_Social_Learning_Theory_Social_Cognitive_Learning_Theory/links/545914d90cf26d5090ad00
7b/Banduras-SocialLearning-Theory-Social-CognitiveLearning-Theory.pdf

Pender, N.J. (1990). Expressing health through lifestyle patterns. Nursing Science Quarterly. 1990;3(3):115-122. doi:10.1177/089431849000300306

Peterson, S. J., Luthans, F., Avolio, B. J., Walumbwa, F. O., & Zhang, Z. (2011). Psychological capital and employee performance: A latent growth
modeling approach. Personnel Psychology, 64(2), 427-450. https://doi.org/10.1111/j.1744-6570.2011.01215.x

Petiprin, A. (2020). Pender’s health promotion model. https:/nursing-theory.org/theories-and-models/pender-health-promotion-model.php

Rabenu, E., Yaniv, E., & Elizur, D. (2017). The relationship between psychological capital, coping with stress, well-being, and performance. Current
Psychology, 36(4), 875-887. https://doi.org/10.1007/s12144-016-9477-4

Reyes, R. (2018). DepEd mourns teacher who Killed self - SUNSTAR. Sun Star Tacloban. https://www.sunstar.com.ph/article/1753361

Reynolds, E. (2021). Good time management seems to have a bigger impact on well-being than work performance.
https://digest.bps.org.uk/2021/04/15/good-time-management-seems-to-have-a-bigger-impact-on-wellbeing-than-work-performance/

Roffey, S. (2012). Pupil wellbeing-teacher wellbeing: Two sides of the same coin? Educational and Child Psychology, 29, 8-15. Retrieved from
https://www.academia.edu/2404110/

Roorda, D., Jak, S., Zee, M. & Koomen, H. (2017). Affective teacher—student relationships and students' engagement and achievement: A meta-analytic
update and test of the mediating role of engagement. School psychology review  46(3):1-23. Retrieved from
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.17105%2FSPR-2017-0035.V46-3

Roy, S. (2018). Well being of secondary and higher secondary school teachers. - International Journal of Research and Analytical Reviews, VVolume 5,
Issue 3. Retrieved from http://ijrar.com/upload_issue/ijrar_issue_1760.pdf

Sarabia, A. & Collantes, L. (2020). Work-related stress and teaching performance of teachers in selected school in the Philippines. Indonesian Research
Journal in Education, Volume 4 Number 1.

Schleicher, A. (2018), Valuing our teachers and raising their status: How communities can help, International Summit on the Teaching Profession, OECD
Publishing, Paris, https://dx.doi.org/10.1787/9789264292697-en.

Sehgal, P., Nambudiri, R., & Mishra, S. K. (2017). Teacher effectiveness through self-efficacy, collaboration and principal leadership. International
Journal of Educational Management, Vol 31 (4), 505-517.

Seneca, L.A. (2014). On the shortness of life. In: Hardship and Happiness. Chicago, IL: University Of Chicago Press; 2014. p. 110-34.

Shahzad, K. and Naureen, S. (2017). Impact of teacher self-efficacy on secondary school students’ academic achievement. Journal of Education and
Educational Development, 4(1).

Sharma, L. (2017). Effectiveness of an ICT programme on technological, pedagogical & content knowledge (TPACK), teacher self-efficacy and teaching
effectiveness among pre-service teacher educators. Unpublished doctoral thesis, Department of education, MaharshiDayanand University, Rohtak.
http://hdl.handle.net/10603/207048

Slee, P. & Skryzpiec, G. (2016). Well-being, positive peer relations, and bullying in school settings. Springer International Publishing: Switzrland

Swarnalatha, S. (2019). Influence of teacher self-efficacy on academic achievement of secondary school students. The International Journal of Indian
Psychology. 7(3).

Talidong, K. J. B., & Toquero, C. M. D. (2020). Philippine teachers’ practices to deal with anxiety amid COVID-19. Journal of Loss and Trauma, 25(6—
7), 573-579. https://doi.org/10.1080/15325024.2020.1759225

Teacher Support Cymru. (n.d.) Promoting teacher wellbeing in Wales: Happy healthy teachers equals happy healthy schools. Teacher Support Cymru



International Journal of Research Publication and Reviews, Vol 5, no 6, pp 1427-1435 June 2024 1435

Tilfarlioglu, F. Y. &Ulusoy, S. (2012). Teachers’ self-efficacy and classroom management in EFL classrooms. Electronin Journal of Education
Sciences.1(1). 37-57.

Turner, S., & Braine, M. (2016). Embedding wellbeing knowledge and practice into teacher education: Building emotional resilience. Teacher Education
Advancement Network Journal, 8(1), 67- 82.

Varga, M. (2017). The effect of teacher-student relationships on the academic engagement of students. Retrieved from
https://mdsoar.org/bitstream/handle/11603/3893/VVargaMeagan_paper.pdf

Viac, C. &  Fraser, P. (2020). Teacher’s  well-being: A framework  for  data  collection and analysis.
https://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2020)1&docLanguage=En

Warr P. (2007). Work, happiness and unhappiness. Hillsdale, NJ: Lawrence Erlbaum.

Williams, D. (2015). Middle level best practice and student achievement in Texas. Current Issues in Middle Level Education (2015) 20 (1), 8-17. Retrieved
from https:/files.eric.ed.gov/fulltext/EJ1087696.pdf

World Health Organization. (2019). https://www.who.int/about/who-we-are/constitution

Worth, J. and J. Van Den Brande (2019), Teacher labour market in England: Annual report 2019, National Foundation for Educational Research,
https://www.nfer.ac.uk/media/3344/teacher_labour_market_in_england_2019.pdf.

Youssef-Morgan, C. M., & Luthans, F. (2014). Psychological capital and well-being. Stress and Health, 31(3), 180-188. https://doi.org/10.1002/smi.2623

Zaki, S. (2018). Enhancing teacher effectiveness through psychological well- being: A key to improve quality of teachers. International Journal of
Research in Social Sciences Vol. 8 Issue 7, July 2018. Retrieved from https://www.ijmra.us/project%20doc/2018/IJRSS_JULY2018/IJMRA-14042.pdf



