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ABSTRACT

The integration of digital technology has brought about a significant change in language education, given the rapid evolution of the educational landscape. This
change is driven by the emergence of Digital Natives, a generation that is deeply integrated with technology, which poses a challenge to traditional teaching
methods. The concept of digital wilds refers to the unregulated spaces where students learn languages beyond the conventional classroom. To navigate this dynamic
landscape effectively, educators must understand their students' technological proficiency and preferences by using constructivist approaches and taking advantage
of Web 2.0 tools to enhance engagement. Social media platforms have become critical for collaboration and professional development in education. Additionally,
the shift towards learner-centred education requires educators to rethink their roles and empower students to take charge of their educational journey. As the future
of language education unfolds, collaboration, innovation, and inclusivity stand as guiding principles, paving the way for a dynamic and inclusive approach to
learning in the digital age.
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1. Introduction

In today's world, technology has advanced to an unprecedented level, leading to a significant transformation in the field of education. With the advent of
digital technology, the way we access and share information and learn has changed. The young generation, known as "Digital Natives," are at the forefront
of this educational revolution. Coined by Prensky in 2001, this term refers to individuals who have grown up with digital technology and have seamlessly
integrated it into every aspect of their lives. As a result, they exhibit unique cognitive processes and information-processing mechanisms that are distinct
from previous generations. This paradigm shift is particularly evident among today's college students, who wield technology as a natural extension of
their cognitive faculties. As described by Keengwe and Georgina (2013), their upbringing in a digital environment influences their character and
perspectives and fundamentally shapes their approaches to education. Beyond the conventional classroom setting, the term “digital wilds" has emerged
to describe the unregulated space where second language (L2) students independently navigate the digital landscape for language acquisition ( Sauro &
Zourou, 2019, p. 3).

Navigating this dynamic educational landscape poses a myriad of challenges and opportunities for educators. As the traditional role of educators
transforms from being authoritative figures to facilitators, the need to understand and harness the technological skills of Digital Natives becomes
imperative (Keengwe & Georgina, 2013). The integration of Web 2.0 tools, social media platforms, and alternative settings for language proficiency
acquisition reshapes the educational landscape, prompting a reevaluation of pedagogical approaches and teaching practices (Khan et al., 2016).

This article embarks on a comprehensive exploration of the intersection between digital technology and language education. From the unique
characteristics of Digital Natives and the evolving role of educators to the challenges and opportunities presented by the digital wilds, we delve into the
complexities of language learning in the digital age. As we peer into the future, the article speculates on the trajectory of language education, considering
emerging technologies and their potential implications.

2. Literature review:
2.1 Navigating the Digital Wilds: Language Learning in the Age of Digital Natives
It is known that today’s youth are 'Digital Natives'(Prensky, 2001) or Digital Learners (Creighton, 2018 ) since they have grown up with digital and social

web technologies affecting every aspect of their lives. They constantly create, consume, and share knowledge using technology to access and connect
information from diverse sources. Because of their upbringing in a digital environment, today's youth apparently “think and process information
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fundamentally differently from their predecessors (digital immigrants)" (Prensky, 2001a, p.1). Today's younger generation encounters digital technology
in various aspects of their daily life, significantly influencing their characters, perspectives, and methods towards education (Keengwe & Georgina, 2013).

As second language (L2) students now learn independently outside regulated educational environments, the term "digital wilds" has come to describe this
space (Han, 2020, p. 15). To describe a naturally occurring, culturally grounded situation outside of a laboratory, the phrase "in the wilds" has been
appropriated from cognitive science (Hutchins, 1995, p. 402). Thus, digital wilds refer to the dynamic and unpredictable circumstances of language
acquisition that occur in digital environments that are not supervised by a formal education provider or educational policy (Sauro & Zourou, 2019).
Today's accessible digital environment makes it more common for language learning to occur outside conventional classrooms in highly independent,
self-directed, and creative ways (Godwin-Jones, 2019; Perry et al., 2023). As a result, formal classrooms are increasingly transitioning from being the
primary means of language acquisition to being only one of numerous options (Reinders & Benson, 2017).

According to Wang et al. (2022), "Out-of-class language learning is positively associated with both language learning gains and positive affective
outcomes" (p.115). These considerations show that today's youth push towards discovery-based learning methods that encourage students to probe,
experiment, and construct rather than consume information (Brown, 2000). Input is gained by language learners not only through direct contact with the
target language but also through virtual online interaction in the 'digital wild' (Han & Reinhardt, 2022; Sauro & Zourou, 2019).

2.2 Empowering Educators to Navigate Diverse Technology Skill Levels in the 21st Century Classroom.

In today's educational landscape, teachers must understand the wide range of technological skills that digital learners bring to the classroom. These skills
include technology integration, academic paper writing, and product creation. Moreover, digital natives' digital proficiency is closely linked to Web 2.0
tools like blogs, Twitter, podcasts, wikis, and social networking platforms such as Facebook or Instagram (Bennett et al., 2008). The constructivist
approach requires teachers to move beyond traditional content pedagogy and focus on developing the student's personal technology skills and content
knowledge. By adopting a comprehensive and student-centric approach, educators can prepare the new generation for the multifaceted challenges of the
digital era (Sauro & Zourou, 2019). As a result, SNSs are emerging as an alternative to traditional classroom settings for acquiring language proficiency.
However, in virtual learning environments, only educators who aspire to make a difference beyond their classroom with adequate knowledge of online
learning can instruct students (Berry, 2015).

Individuals who use social media platforms to build big audiences of educator followers and monetise this attention are defined as education influencers
(Carpenter et al., 2022). Monetisation occurs in various ways, including promoting specific education-related products, services, ideas, or practices.
Educators can use social media to discover, debate, and disseminate best practices, tools, and information (Greenhalgh & Koehler, 2017). According to
(Carpenter & Krutka, 2015) educators can utilise these technologies to cultivate and maintain communities, networks, and partnerships. Teachers
nowadays are expected to apply their understanding of material, pedagogy, and technology to develop and share online resources with their students (Hou
et al., 2009). The increasing social media usage in contemporary life is related to the emergence of social media influencers (Carpenter et al., 2022).
Many educators use social media for work-related purposes. Micro-celebrities on social media platforms like Instagram, Twitter, YouTube, Facebook,
Pinterest, and TeachersPayTeachers.com (TpT) can become “edu-influencers" if they gain enough followers and likes to promote their own brand of
educational products and concepts (Shelton et al., 2020).

Being able to communicate and engage with digital natives in a meaningful way can help bridge the gap between generations and promote a more
inclusive and collaborative society. In contrast to earlier generations, digital natives exhibit a greater ease in generating and forming their understanding
rather than relying solely on instruction (Keengwe & Georgina, 2013).

Recognizing that students are more effective in acquiring knowledge when they take responsibility for their learning, as emphasized by Henson (2004),
learner-centred education views teaching as a process that focuses on an individual's transformative development, as highlighted by Hinchliffe (2001).
Learner-centred education aims to empower learners to navigate their educational journey independently, minimizing their reliance on teachers. This shift
entails a transformation in the teacher's role, moving from being a 'Sage on the Stage' to a 'Guide on the Side." The transition toward learner-centred
teaching prompts educators to reconsider their instructional methods and assess their teaching practices to realistically evaluate student learning, as noted
by Keengwe and Georgina (2013). Further, the instructor assumes a new role of guiding, mediation, modelling, and coaching active learners (Tsai, 2019)

3. Methods

This section elaborates on the methodological approach utilized in this study, which involves a systematic and exhaustive review of the existing literature
pertaining to digital natives, language education, and digital technology. The study aims to comprehensively understand the multifaceted interplay
between these domains by meticulously examining scholarly works, research articles, case studies, and theoretical frameworks.

The review process encompasses various stages, including identifying relevant literature, critically evaluating the quality and relevance of sources, and
synthesizing key findings and insights. This iterative process allows for the identification of trends, gaps, and emerging themes within the literature,
thereby facilitating a deeper understanding of the subject matter.

Furthermore, the methodology employs a reflexive approach, acknowledging the researcher's role in shaping the interpretation and analysis of the
literature. By reflecting on biases, assumptions, and perspectives, the study endeavours to maintain transparency and rigour throughout the research
process.
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4. Results and Discussion

Exploring the intersection between digital technology and language education provides profound insights into the multifaceted dynamics and implications
for educators and learners. Through an analysis of extant literature, this discourse elucidates key themes and trends that shape language learning in the
era of Digital Natives, alongside the challenges and opportunities inherent in navigating the digital landscape. Digital Natives, characterized by their
immersion in digital technology, exhibit distinct cognitive processes and learning preferences compared to previous generations (Bennett et al., 2008;
Gen¢ & Koksal, 2021), influencing both their perspectives on education and the role of educators. As language learning increasingly occurs beyond
traditional classroom settings, the concept of the digital wilds emerges to describe the dynamic and unregulated space where learners engage in
independent language acquisition through digital platforms (Sauro & Zourou, 2019).

The shift towards digital language learning necessitates educators to understand and harness the technological skills of Digital Natives. Educators must
adopt student-centric approaches to prepare learners for the challenges of the digital era, moving beyond traditional content pedagogy to empower students
as active participants in their learning journey (Godwin-Jones, 2019; Sauro, 2022). Furthermore, the emergence of education influencers and the growing
utilization of social media platforms underscore the need for meaningful engagement with Digital Natives, fostering inclusive and collaborative learning
environments (Narasati, 2022; Wang et al., 2022; Guthrie, 2014). A systematic review integrating qualitative and quantitative approaches provides a
nuanced exploration of the complexities inherent in digital language education.

The integration of digital technology into education heralds profound transformations in teaching and learning paradigms, particularly in language
education. This article highlights the complexities and opportunities in navigating the dynamic landscape shaped by Digital Natives and the emergence
of the digital wilds. One central theme explored is the distinctive characteristics of Digital Natives, individuals immersed in a digitally saturated
environment (Prensky, 2001), which challenges educators to adapt pedagogical strategies to meet their evolving needs and preferences. The concept of
digital wilds encapsulates unregulated spaces where learners independently navigate digital platforms for language acquisition, presenting both challenges
and opportunities for educators (Geng & Koksal, 2021). Empowering educators to navigate diverse technological skill levels is crucial in fostering
meaningful learning experiences. By embracing student-centric approaches and leveraging Web 2.0 tools and social media platforms, educators can create
inclusive and engaging learning environments that resonate with the digital generation (Han, 2020). As we contemplate the future, it is evident that the
intersection of digital technology and language education will evolve. Emerging technologies and pedagogical approaches offer promising avenues for
enhancing language learning experiences and promoting global interconnectedness. However, educators and policymakers must remain vigilant and
responsive to digital learners' changing needs and dynamics, ensuring that language education remains relevant and impactful in the digital age. For future
investigation, examining the long-term effects of digital immersion on language acquisition and cognitive development could provide valuable insights
into optimizing digital language education strategies.

6. Conclusion

In conclusion, the exploration of language education in the digital age reveals a landscape characterized by profound transformations and dynamic
opportunities. The emergence of Digital Natives, individuals deeply integrated with digital technology, has redefined traditional educational paradigms,
prompting educators to adapt pedagogical strategies to meet evolving needs. Digital wilds underscores the decentralized nature of language acquisition,
presenting educators with challenges and opportunities to foster personalized and self-directed learning experiences (Godwin-Jones, 2019; Sauro, 2022).

Empowering educators to navigate the diverse technological skill levels of Digital Natives is essential in creating inclusive and engaging learning
environments. By embracing student-centric approaches and leveraging Web 2.0 tools and social media platforms, educators can effectively engage with
students in online spaces and promote collaborative learning experiences.

The transition towards learner-centered education signifies a fundamental shift in the role of educators, emphasizing collaboration, creativity, and active
participation. As we look to the future, educators and policymakers must remain responsive to digital learners' changing needs and dynamics, ensuring
that language education remains relevant and impactful in the digital age. Ultimately, the intersection of digital technology and language education offers
promising avenues for enhancing language learning experiences and promoting global interconnectedness.
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