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ABSTRACT : 

The principle of exclusive L2 usage in language classrooms, rooted in 20th-century teaching methodologies, has long been a cornerstone of language instruction. 

However, with the advent of diverse learner needs and evolving pedagogical approaches, its relevance in 21st-century classrooms warrants critical evaluation. 

This paper explores the applicability of 20th-century language teaching principles, particularly the emphasis on L2 dominance, through the lens of Second 

Language Acquisition (SLA) theories. Drawing on key SLA frameworks, such as Krashen’s Input Hypothesis and Vygotsky’s Sociocultural Theory, the study 

examines the benefits and limitations of exclusive L2 use while considering the role of L1 as a pedagogical tool. Findings suggest that while L2 immersion 

remains a valuable strategy, the strategic integration of L1 can enhance comprehension, reduce learner anxiety, and foster meaningful communication. This study 

highlights the need for a balanced approach, offering practical insights for educators and policymakers to align teaching practices with contemporary classroom 

realities. 
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1. Introduction : 

The field of language teaching has undergone significant transformations over the past century, with the 20th century marking the development of 

numerous methodologies aimed at fostering effective second language (L2) acquisition. Among these, the principle of exclusive L2 usage in the 

classroom became a dominant approach, underpinning methods such as the Direct Method and Communicative Language Teaching (CLT). These 

approaches emphasized the belief that maximizing exposure to the target language enhances language proficiency, reflecting the immersion-based 

ideology of the time. 

However, the dynamics of language learning and teaching in the 21st century have shifted significantly. Factors such as globalization, diverse 

classroom demographics, advancements in technology, and emerging insights from Second Language Acquisition (SLA) research challenge the notion 

that exclusive L2 use is universally effective. Contemporary classrooms often accommodate learners with varying linguistic backgrounds, proficiency 

levels, and learning needs, raising questions about the practicality and inclusivity of 20th-century principles. 

This study critically evaluates the relevance of exclusive L2 usage in modern classrooms by analyzing it through the lens of SLA research and theories. 

Key questions include: To what extent do 20th-century language teaching principles align with current SLA insights? How can the role of the first 

language (L1) be reconsidered in light of these findings? By examining these questions, the paper seeks to address the ongoing debate surrounding L2 

and L1 usage, offering theoretical and practical perspectives for language educators. 

The objectives of this study are twofold: first, to assess the strengths and limitations of 20th-century principles emphasizing L2 dominance; second, to 

explore how these principles can be adapted to better serve learners in 21st-century classrooms. This investigation highlights the evolving nature of 

language pedagogy and underscores the importance of informed, research-based approaches to meeting the needs of contemporary language learners. 

2. Theoretical Framework : 

The theoretical framework for this study is grounded in foundational Second Language Acquisition (SLA) theories and principles, which serve as a lens 

to examine the intricate dynamics of language learning and teaching. These theories emphasize critical aspects such as language exposure, interaction, 

and the roles of L1 and L2 in facilitating learning processes within the classroom. By analyzing the interplay between these elements, the framework 

provides insights into the mechanisms that drive effective language acquisition and highlights the pedagogical strategies that can optimize learning 

outcomes. 

Specifically, this study draws on SLA perspectives to critically evaluate the relevance and adaptability of 20th-century language teaching principles to 

the diverse and evolving contexts of 21st-century education. Traditional methodologies, such as the Direct Method and Communicative Language 

http://www.ijrpr.com/


International Journal of Research Publication and Reviews, Vol (5), Issue (11), November (2024), Page – 5615-5623                             5616 

 

Teaching, often advocated for exclusive L2 use, prioritizing immersion as the primary tool for language acquisition. However, contemporary SLA 

research suggests a more nuanced understanding, acknowledging that L1 can play a supportive role in scaffolding, reducing cognitive load, and 

enhancing learner engagement. 

The framework integrates theoretical contributions from figures such as Krashen, Swain, Vygotsky, and Cummins, whose work has reshaped language 

education practices. Krashen’s Input Hypothesis underscores the importance of comprehensible input in L2 acquisition, advocating for rich and 

meaningful exposure to the target language. Swain’s Output Hypothesis complements this view by emphasizing the necessity of language production in 

solidifying learning. Meanwhile, Vygotsky’s Sociocultural Theory highlights the mediating role of L1 in collaborative and scaffolder learning 

environments, and Cummins’ Interdependence Hypothesis explores the transfer of linguistic and cognitive skills between L1 and L2. 

By situating these theoretical perspectives within the realities of modern classrooms, characterized by increasing multilingualism, diverse learner 

profiles, and technological advancements, this framework seeks to bridge historical principles with contemporary educational needs. It offers a robust 

foundation for understanding how balanced L1 and L2 use can optimize learning, ensuring that traditional methodologies are critically reassessed and 

effectively integrated into current pedagogical practices. 

2.1 Krashen’s Input Hypothesis 

Krashen’s (1985) Input Hypothesis underscores the critical role of comprehensible input, language that is slightly beyond the learner’s current 

proficiency level, referred to as i+1, in fostering second language acquisition. This theory suggests that learners make progress in their language 

development when they are exposed to input that challenges their understanding while remaining accessible enough to be meaningful. Swain (1985) 

complements this idea by emphasizing the importance of exposure to rich, comprehensible input in promoting language learning. 

The Input Hypothesis has been widely cited as a justification for exclusive L2 use in language classrooms, as immersion environments are thought to 

provide learners with continuous access to meaningful input in the target language. The assumption is that greater exposure to L2 enhances the 

likelihood of acquiring it more effectively. However, this approach is not without its challenges. Critics argue that for beginners or learners with limited 

proficiency, exclusive reliance on L2 can pose significant barriers to comprehension. When input is not carefully tailored to align with learners’ 

linguistic capabilities, it may become overwhelming, leading to confusion and frustration rather than progress. This limitation highlights the need for 

balanced approaches that consider learners’ varying proficiency levels while maximizing the benefits of comprehensible input. 

2.2 Swain’s Output Hypothesis 

. Swain (1985) posits that comprehensible output plays a pivotal role in language development, complementing the emphasis on input highlighted by 

Krashen. According to this theory, the act of producing language allows learners to actively engage with the target language, test hypotheses about its 

structures and usage, and identify gaps in their knowledge. This process of production not only reinforces understanding but also enables learners to 

refine and internalize linguistic forms, contributing significantly to their overall language proficiency. 

While Swain’s theory strongly advocates for the use of L2 in classroom interaction to maximize opportunities for output, it also acknowledges the 

potential benefits of L1 as a supportive tool in this process. L1 can serve as a mediating resource, helping learners scaffold their thoughts and ideas 

when attempting to produce meaningful L2 output. For example, learners might use L1 to brainstorm ideas, clarify their intentions, or formulate 

complex responses before expressing them in L2. This scaffolding can reduce cognitive strain and enable learners to engage more effectively in 

productive tasks, ensuring that the process of language production remains both accessible and impactful. Swain’s recognition  of the complementary 

roles of L1 and L2 underscores the importance of strategic balance in fostering comprehensive language development. 

2.3 Vygotsky’s Sociocultural Theory 

Vygotsky’s Sociocultural Theory, as elaborated by Lantolf and Thorne (2006), emphasizes the critical role of social interaction and mediation in the 

learning process. Central to this theory is the idea that learning is a socially mediated activity, wherein tools and interactions with more knowledgeable 

others, such as teachers or peers, facilitate cognitive development. Within this framework, L1 emerges as a valuable cognitive tool that aids learners in 

navigating complex concepts, collaborating with others, and constructing their understanding of L2 content. 

The use of L1 aligns closely with Vygotsky’s concept of the Zone of Proximal Development (ZPD), which describes the range of tasks a learner can 

perform with assistance but not yet independently. L1 can act as a mediating tool within the ZPD, supporting learners as they transition from dependent 

to independent proficiency in L2. For example, learners might use L1 to clarify difficult concepts, articulate their thoughts more effectively during peer 

collaboration, or scaffold their understanding of new L2 material. This support not only enhances comprehension but also fosters learner confidence by 

reducing the cognitive load often associated with exclusive L2 use. 

Vygotsky’s Sociocultural Theory challenges the rigid exclusion of L1 in traditional language teaching methodologies, particularly in contexts where it 

can facilitate deeper learning and engagement. By acknowledging the mediating role of L1, this theory advocates for a more flexible and inclusive 

approach to language instruction, one that leverages learners’ full linguistic repertoire to support their developmental trajectory. 

2.4 Cummins’ Interdependence Hypothesis 

Cummins’ Interdependence Hypothesis (2007) posits that the development of proficiency in a learner’s first language (L1) can have a positive impact 

on their acquisition of a second language (L2). This theory challenges the traditional view that L1 and L2 operate as competing systems, arguing 

instead that they share an interdependent relationship. Cognitive and linguistic skills acquired in L1, such as literacy, critical thinking, and problem-

solving, can transfer to L2, facilitating the learning process. 
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According to Cummins, this transfer occurs because both languages draw upon a shared underlying proficiency, which encompasses the cognitive and 

academic skills necessary for language learning. For instance, a student who has developed strong reading comprehension skills in L1 can apply similar 

strategies when reading in L2, even if the vocabulary and syntax differ. This perspective underscores the potential benefits of leveraging L1 in the 

classroom to strengthen L2 acquisition, particularly in scaffolding complex tasks and building foundational skills. 

By recognizing L1 as a resource rather than a hindrance, the Interdependence Hypothesis contrasts sharply with earlier methodologies that advocated 

for strict separation between L1 and L2. Instead, it supports an integrated approach where L1 and L2 complement each other, creating a more holistic 

and effective language learning environment. This theory has significant implications for multilingual classrooms, emphasizing the value of 

bilingualism and the strategic use of L1 as a tool to enhance L2 proficiency. 

2.5 Trans-language Theory 

García and Wei (2014) introduced the concept of trans-language, which highlights the dynamic and fluid use of multiple languages within learning 

environments. Unlike traditional approaches that treat languages as separate systems to be compartmentalized, trans-languagerecognizes that learners 

draw upon their entire linguistic repertoire, including their first language (L1), to construct meaning, express themselves, and engage in 

communication. This approach reflects a holistic view of bilingual or multilingual language practices, acknowledging that the boundaries between 

languages are often blurred in real-world contexts. 

trans-language allows learners to use their L1 strategically alongside L2 to enhance comprehension, clarify complex ideas, and facilitate critical 

thinking. For example, students might brainstorm ideas in L1, process information using their full linguistic capacity, and then present or write in L2. 

This practice not only deepens understanding but also validates learners' cultural and linguistic identities, fostering greater confidence and participation. 

This theory aligns closely with the realities of 21st-century classrooms, where multilingualism is increasingly prevalent. Strict separation of languages, 

as often advocated in traditional methodologies, may hinder learners by limiting their ability to use all available linguistic resources. Translanguaging, 

by contrast, embraces the fluidity of multilingual practices, creating inclusive and empowering educational environments. It emphasizes that language 

use should be adaptable to learners’ needs, making it particularly relevant for modern, diverse, and globalized contexts. 

2.6 Cognitive Load Theory 

Cognitive Load Theory (Sweller, 1988) provides valuable insights into how learners process and retain information by emphasizing the limitations of 

working memory. According to this theory, working memory has a finite capacity for handling new information, particularly when the material is 

complex or unfamiliar. In the context of language learning, excessive reliance on L2, especially for beginners, can impose a high cognitive load, as 

learners must simultaneously decode vocabulary, grammar, and meaning. This overload can hinder comprehension, reduce retention, and slow down 

the overall learning process. 

Strategically integrating L1 into instruction can help mitigate cognitive overload by providing a familiar linguistic framework for learners to process 

new information. For example, using L1 to clarify instructions, explain complex concepts, or draw parallels between L1 and L2 structures can reduce 

the mental effort required to understand and internalize L2 material. By easing cognitive demands, learners can focus their resources more effectively 

on acquiring and practicing new language skills. 

This approach underscores the importance of balancing L1 and L2 use in language instruction, particularly for novice learners. While immersive L2 

environments offer valuable exposure, incorporating L1 as a supportive tool aligns with Cognitive Load Theory’s emphasis on optimizing cognitive 

processing, making language learning more accessible and effective. 

2.7 Relevance to the Study 

These theoretical perspectives collectively provide a comprehensive and nuanced understanding of the roles that L1 and L2 play in the language 

learning process. While the principles of exclusive L2 use, as emphasized by many 20th-century methodologies, find support in theories like Krashen’s 

Input Hypothesis, they fail to account for the broader cognitive, social, and practical dimensions of language acquisition. In contrast, theories such as 

Vygotsky’s Sociocultural Theory and Cummins’ Interdependence Hypothesis illuminate the potential benefits of integrating L1 into the learning 

process. These frameworks emphasize the value of L1 in scaffolding, reducing cognitive load, and facilitating the transfer of skills between languages, 

offering a more balanced and learner-centered approach. 

This theoretical framework serves as a foundation for evaluating the relevance and applicability of the 20th-century principle of L2 dominance in 

modern educational contexts. By synthesizing these perspectives, the study seeks to offer insights into how traditional language teaching methodologies 

can be adapted to better meet the needs of diverse, multilingual classrooms in the 21st century. It also aims to provide practical recommendations for 

leveraging the complementary roles of L1 and L2 to optimize learning outcomes. 

3. The 20th-Century Language Teaching Principles : 

The 20th century witnessed the rise of several influential language teaching methodologies, many of which placed a strong emphasis on exclusive L2 

use. The Direct Method, for instance, completely discouraged the use of the first language (L1) in the classroom, focusing instead on oral 

communication and immersive, naturalistic exposure to the target language. Proponents of this approach believed that such immersion would closely 

replicate the way first languages are acquired, facilitating rapid and intuitive L2 learning (Richards & Rodgers, 2001). 
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Similarly, the Audio-Lingual Method underscored the importance of habit formation in second language acquisition, relying on repetitive drills and 

language pattern exercises. This approach operated on the assumption that the use of L1 could interfere with the establishment of accurate habits in the 

target language, thereby disrupting the learning process (Larsen-Freeman & Anderson, 2013). 

Building on these ideas, Communicative Language Teaching (CLT) further reinforced the significance of L2 immersion by prioritizing real-life 

communication and interaction. Advocates of CLT argued that the use of L1 in the classroom diminished opportunities for authentic language use and 

meaningful input, both of which are essential for language acquisition (Littlewood, 1981). This approach sought to create environments where learners 

could develop their communicative competence by engaging directly with the target language. 

However, despite its widespread influence, CLT has faced criticism for its practical limitations. Cook (2001) highlighted that implementing CLT 

effectively can be particularly challenging in classrooms with low-proficiency learners or those from multilingual backgrounds. In such contexts, 

exclusive L2 use may lead to comprehension difficulties, frustration, and reduced engagement, raising questions about the feasibility and inclusivity of 

this methodology in diverse educational settings. 

3.1 Second Language Acquisition (SLA) Insights on L2 Dominance 

Research in Second Language Acquisition (SLA) provides mixed evidence regarding the effectiveness of exclusive L2 use in language learning. 

Krashen’s Input Hypothesis (1985) suggests that language acquisition occurs when learners are exposed to comprehensible input that is slightly beyond 

their current level of proficiency, referred to as i+1. This theory underpins the argument for L2 immersion, as it maximizes learners’ exposure to the 

target language, which is seen as essential for acquisition. However, Swain (1985) argued that comprehensible input alone is insufficient for effective 

language learning. Critics of Krashen’s model emphasize the necessity of opportunities for meaningful output and interaction, which allow learners to 

actively engage with the language, test their understanding, and refine their skills through practice. 

Contrasting with Krashen’s emphasis on input, Sociocultural Theory, inspired by Vygotsky, highlights the role of scaffolding and mediation in 

language learning (Lantolf & Thorne, 2006). From this perspective, L1 serves as a valuable cognitive tool, aiding learners in processing complex L2 

input and constructing meaning. For instance, Anton and DiCamilla (1999) demonstrated that students frequently rely on L1 to clarify instructions, 

navigate challenging tasks, and build connections between new knowledge and prior learning. Furthermore, the use of L1 can help reduce anxiety, 

particularly for beginners or learners in multilingual classrooms, by providing a linguistic safety net that fosters confidence and comprehension. These 

insights suggest that strategic integration of L1 alongside L2 can enhance learning outcomes by addressing both cognitive and emotional challenges 

faced by language learners. 

3.2 Modern Pedagogical Perspectives 

Contemporary research increasingly supports the idea that a balanced approach to L1 and L2 use is often more effective than strict adherence to 

exclusive L2 immersion. Cook (2001) argues that L1 can play a crucial facilitative role in language classrooms, particularly for beginner learners who 

may struggle to grasp new concepts entirely in L2. In contexts where educational resources are limited, L1 can also provide an essential bridge to 

comprehension, ensuring that learners are not excluded from the learning process (Macaro, 2005). Additionally, studies have demonstrated that 

strategic integration of L1 can enhance comprehension, reduce learner anxiety, and improve the retention of complex ideas, making it a valuable tool 

for scaffolding learning. 

In multilingual classrooms, the use of L1 is often both unavoidable and advantageous. García and Wei (2014) advocate for trans-language, a dynamic 

practice that allows learners to draw on their entire linguistic repertoire, including L1, to construct meaning and actively engage with the learning 

material. Translanguaging fosters deeper understanding by enabling learners to think critically, communicate effectively, and make connections 

between languages. This approach aligns with the realities of 21st-century classrooms, where inclusivity and learner-centered pedagogies are 

increasingly prioritized. By leveraging L1 as a resource rather than viewing it as a hindrance, educators can create more equitable and effective 

language learning environments, especially in diverse and multicultural settings. 

3.3 Critiques of Exclusive L2 Use 

While the principle of L2 dominance offers certain advantages, it also faces significant critiques, particularly in the context of diverse and inclusive 

educational environments. One major drawback is its potential to alienate learners with low proficiency, as exclusive L2 use can create confusion, 

frustration, and reduced motivation, ultimately hindering the learning process (Macaro, 2005). This challenge is especially pronounced in classrooms 

with beginners or students who lack sufficient prior exposure to the target language. 

Another critique of L2 dominance is its implicit assumption of a homogeneous classroom context, where all learners are expected to progress at a 

similar pace and level of comprehension. However, modern classrooms are increasingly diverse, with students varying widely in linguistic 

backgrounds, learning needs, and cultural experiences (Cook, 2001). This diversity necessitates more flexible approaches to language instruction that 

account for individual differences and promote inclusivity. 

Furthermore, SLA theories such as Cummins’ Interdependence Hypothesis challenge the rigid separation of L1 and L2. Cummins (2007) argues that 

the development of L1 proficiency positively influences L2 learning, as cognitive and linguistic skills transfer between languages. This perspective 

undermines the traditional view that L1 and L2 operate in isolation, instead advocating for a complementary relationship that leverages the strengths of 

both languages. These critiques highlight the need to reevaluate the principle of L2 dominance and consider more balanced and adaptable approaches to 

language instruction. 
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4. Analysis and Discussion : 

This section provides a critical evaluation of the principle of exclusive L2 usage, a central tenet of many 20th-century language teaching 

methodologies. By examining key Second Language Acquisition (SLA) theories, the analysis delves into the strengths and limitations of L2 dominance 

in fostering effective language learning. While L2 immersion offers distinct advantages, such as maximizing exposure to the target language, it also 

presents challenges, particularly for learners with low proficiency or those in multilingual and diverse classroom settings. 

Additionally, the analysis highlights the role of L1 as a valuable support tool in the language learning process. L1 can facilitate comprehension, reduce 

cognitive load, and foster learner confidence, especially when strategically integrated into instructional practices. This perspective underscores the 

importance of adopting a balanced approach that leverages the strengths of both L1 and L2 to address the varied needs of 21st-century learners.  

Finally, the discussion considers the broader implications of these findings for modern teaching practices and pedagogical frameworks, advocating for 

more flexible and inclusive methodologies that reflect the realities of contemporary educational contexts. By reexamining traditional principles and 

integrating contemporary SLA insights, educators can create more effective and equitable language learning environments. 

4.1 Evaluating the Principle of Exclusive L2 Usage 

The 20th-century focus on exclusive L2 usage was rooted in the belief that immersion in the target language accelerates acquisition by providing 

learners with extensive exposure to comprehensible input (Krashen, 1985). Advocates of this approach argued that minimizing or eliminating L1 in the 

classroom encourages learners to think directly in the target language, thereby fostering fluency and reducing dependence on translation (Richards & 

Rodgers, 2001). This principle became a cornerstone of methods like the Direct Method and Communicative Language Teaching, which emphasized 

authentic language use and interaction. 

However, insights from SLA research and the diverse realities of contemporary classrooms challenge the universality of this approach. While L2 

immersion offers distinct benefits, such as increased exposure and opportunities for authentic communication, it may not be effective in all contexts. 

Factors such as learners’ proficiency levels, classroom diversity, and cognitive challenges highlight the limitations of exclusive L2 use. Contemporary 

research suggests that a more flexible and inclusive approach, which strategically incorporates L1 alongside L2, can better address the varied needs of 

learners and enhance overall language learning outcomes. 

4.1.1 Strengths of L2 Dominance: 

The strengths of L2 dominance in language teaching are evident in several key areas. First, exclusive L2 usage aligns with Krashen’s Input Hypothesis, 

which underscores the importance of sufficient exposure to comprehensible input for effective language acquisition. This immersion ensures that 

learners engage with the target language in a way that promotes natural learning. Second, L2 immersion fosters the development of communicative 

competence by encouraging interaction and real-world language use, as emphasized by Littlewood (1981). By focusing on authentic language contexts, 

learners are better equipped to use the target language in practical and meaningful ways. Lastly, minimizing the use of L1 reduces the likelihood of 

negative transfer, where learners may incorrectly apply L1 grammatical structures or vocabulary rules to L2. Larsen-Freeman and Anderson (2013) 

argue that this reduction in interference contributes to a more accurate and fluent command of the second language. 

 

4.1.2 Limitations of L2 Dominance 

The limitations of exclusive L2 dominance in language instruction are evident in several challenges faced by learners. For beginners or those with low 

proficiency, relying solely on L2 can lead to significant comprehension difficulties, particularly when the input is not adequately adjusted to their level, 

as highlighted by Cook (2001). This lack of understanding often results in confusion and frustration, hindering the learning process. Additionally, the 

absence of L1 in the classroom can heighten learner anxiety, especially in contexts where students lack confidence or feel overwhelmed by the demands 

of operating exclusively in L2. Macaro (2005) emphasizes that such anxiety can negatively impact motivation and engagement. Furthermore, Cognitive 

Load Theory, as explained by Sweller (1988), suggests that excessive reliance on L2 may overwhelm learners’ working memory. This cognitive 

overload reduces their ability to process and retain information effectively, further complicating the learning experience. 

4.2 The Role of L1 in Language Learning 

Contrary to the strict exclusion of L1 in 20th-century methodologies, modern Second Language Acquisition (SLA) theories increasingly recognize L1 

as a valuable resource rather than a hindrance in language learning. The rigid separation of L1 and L2, once viewed as essential for fostering L2 

proficiency, is now seen as overly simplistic in addressing the complex cognitive and social processes involved in learning a new language (Lantolf & 

Thorne, 2006). Vygotsky’s Sociocultural Theory provides a compelling framework for understanding the role of L1, emphasizing the importance of 

scaffolding in the learning process. According to this theory, language development occurs within a social context, where learners rely on tools, 

including their native language, to mediate their understanding and construct knowledge.  

In this context, L1 acts as a mediating tool that supports learners in grasping complex L2 concepts by bridging gaps in comprehension, facilitating 

meaning-making, and reducing cognitive strain. For example, when encountering abstract ideas, unfamiliar vocabulary, or intricate grammatical 

structures, learners can use L1 to clarify instructions, internalize new information, and draw connections between existing knowledge and L2 content. 

This use of L1 aligns with Vygotsky’s concept of the Zone of Proximal Development (ZPD), where learners progress from tasks they can accomplish 

with guidance to those they can complete independently. By leveraging L1 strategically, teachers can provide the necessary support to help learners 

navigate this transition, fostering deeper understanding and long-term language acquisition.  
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Thus, rather than undermining L2 learning, the strategic incorporation of L1 in the classroom aligns with contemporary pedagogical approaches that 

prioritize inclusivity, learner-centered instruction, and cognitive engagement. This perspective challenges the outdated notion that L1 and L2 are 

inherently in conflict, advocating instead for a more integrated and dynamic approach to language teaching. 

 

4.2.1 Benefits of L1 Integration 

The strategic use of L1 in the classroom offers several significant benefits that enhance the language learning process. First, L1 plays a crucial role in 

scaffolding and clarification. It helps learners better comprehend instructions, reduces ambiguity, and facilitates the connection between new concepts 

and prior knowledge, making the learning experience more accessible and meaningful (Anton & DiCamilla, 1999). This scaffolding is especially 

valuable in situations where learners might struggle to grasp abstract or complex ideas solely in L2. 

Additionally, incorporating L1 strategically can reduce learner anxiety by creating a more supportive and inclusive environment. This aligns with 

Krashen's (1985) concept of the affective filter, which suggests that reducing stress and anxiety enhances learners' ability to acquire a second language. 

By allowing occasional use of L1, teachers can foster a sense of security and confidence, which in turn increases learners’ motivation and engagement. 

Moreover, L1 serves as a cognitive bridge, enabling learners to process information more efficiently and manage the cognitive demands of learning a 

new language. Cummins (2007) highlights that L1 facilitates deeper cognitive processing, aiding in the retention and understanding of complex ideas. 

This integration of L1 as a resource not only supports comprehension but also accelerates the development of higher-order thinking skills in the target 

language, making it a valuable tool in modern language instruction. 

4.3 Balancing L1 and L2 Usage 

Contemporary research increasingly supports a balanced approach to language instruction, emphasizing the complementary roles of both L1 and L2 in 

fostering effective learning. Cook (2001) argues that the strategic use of L1 does not hinder L2 acquisition but instead provides crucial support, 

enabling learners to achieve both linguistic proficiency and communicative competence. By incorporating L1 thoughtfully, teachers can scaffold 

instruction, clarify complex concepts, and reduce cognitive and emotional barriers, creating a more inclusive and supportive learning environment. 

Practices such as trans-languaging, as highlighted by García and Wei (2014), further illustrate the benefits of embracing a fluid movement between 

languages. Translanguaging allows learners to draw on their entire linguistic repertoire, seamlessly integrating L1 and L2 to construct meaning, engage 

critically, and participate actively in multilingual classrooms. This approach not only deepens understanding but also aligns with the realities of 21st-

century classrooms, where diversity and multilingualism are the norm. By leveraging the strengths of both L1 and L2, educators can create dynamic 

and equitable learning experiences that enhance comprehension, motivation, and overall language development. 

 

4.3.1 Key Considerations for Balance 

The integration of L1 in language instruction should be carefully tailored to specific factors to maximize its effectiveness. Learner proficiency is a key 

consideration, as the role of L1 should diminish progressively as learners' proficiency in L2 increases. At higher levels, students are better equipped to 

process and interact exclusively in the target language, reducing the need for L1 as a support mechanism.  

The classroom context also plays a vital role in determining the extent of L1 use. In multilingual classrooms, where students may share different first 

languages, incorporating L1 strategically can ensure inclusivity and facilitate effective communication. For instance, using a shared L1 for initial 

explanations or clarifications can help bridge comprehension gaps, particularly for beginners or in situations requiring quick resolution of 

misunderstandings. 

Finally, instructional goals should guide the balance between L1 and L2 usage. Teachers should ensure that L2 remains the primary medium of 

instruction to maximize exposure and practice while using L1 selectively to support comprehension and achieve specific learning objectives. For 

example, L1 may be used to introduce new concepts, explain challenging grammar points, or clarify task instructions, ensuring that learners fully 

understand the material while maintaining focus on L2 acquisition. This balanced approach fosters a supportive learning environment while prioritizing 

the development of L2 skills. 

4.4 Relevance to 21st-Century Classrooms 

The exclusive L2 approach, rooted in 20th-century methodologies, does not fully address the diverse needs of modern learners. Globalization and 

multiculturalism have transformed classrooms, making rigid adherence to L2 impractical in many contexts. Instead, integrating L1 strategically aligns 

with contemporary pedagogical principles, such as inclusivity, learner-centered instruction, and differentiated learning. 

Modern frameworks, such as trans-language and sociocultural approaches, emphasize that language use in classrooms should reflect real-world 

multilingual practices. By embracing a flexible approach to L1 and L2 use, educators can create more equitable and effective learning environments 

that cater to the diverse needs of 21st-century learners. 

4.5 Implications for Teaching Practice 

Effective integration of L1 in language teaching requires deliberate planning and support at multiple levels. Teacher training is crucial, as educators 

should be equipped with the skills to use L1 strategically while ensuring that L2 remains the primary language of instruction. Training programs should 

focus on helping teachers understand when and how to incorporate L1 to support learners without detracting from their exposure to L2. 

Additionally, curriculum design plays a vital role in shaping language instruction practices. Language policies should be flexible enough to allow for 

the use of L1 as a pedagogical tool, particularly in beginner-level or multilingual classrooms where it can enhance comprehension and facilitate 
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engagement. Such policies should provide clear guidelines for balancing L1 and L2 use, ensuring that instructional goals are met while addressing the 

diverse needs of learners. 

Finally, teachers can employ specific classroom techniques to integrate L1 effectively. Practical strategies include code-switching to clarify complex 

instructions or concepts, using L1-supported brainstorming sessions to activate prior knowledge, and conducting group discussions in L1 that transition 

into L2 output. These techniques leverage the strengths of both languages, fostering deeper understanding and creating a bridge to more advanced L2 

proficiency. Such an approach not only enhances learning outcomes but also ensures a supportive and inclusive classroom environment. 

5. Implications 

The findings of this study offer meaningful implications for various aspects of language education, including teaching practices, curriculum design, 

teacher training, and educational policies. These insights are particularly relevant in addressing the challenges and opportunities of balancing L1 and L2 

usage in the diverse and dynamic contexts of 21st-century classrooms. By integrating research-based strategies and frameworks, educators and 

policymakers can foster more inclusive, effective, and learner-centered environments that leverage the strengths of both L1 and L2 to support language 

acquisition. 

5.1 Implications for Teaching Practice 

The use of L1 in language instruction can be highly effective when implemented strategically to support learning. Strategic use of L1 allows teachers to 

scaffold instruction by using L1 to introduce complex concepts, clarify instructions, or address students' emotional needs. This approach helps to reduce 

learner anxiety, create a more supportive learning environment, and improve comprehension, particularly for beginners or students with low 

proficiency, while ensuring that L2 remains the primary medium of instruction. 

Additionally, differentiated instruction benefits significantly from the selective integration of L1. By tailoring teaching strategies to accommodate the 

diverse needs and proficiency levels of learners, teachers can foster inclusivity and ensure that all students can engage meaningfully with the content. 

This approach recognizes that some learners may require additional support in their L1 to bridge gaps in understanding, especially in multilingual or 

mixed-ability classrooms. 

Furthermore, code-switching can be employed as a purposeful pedagogical tool. Teachers can use L1 to summarize key points, explain challenging 

concepts, or transition discussions from L1 to L2 to deepen learners' understanding of the material. This practice enables students to build connections 

between their existing knowledge and new language skills, facilitating a smoother and more effective learning process. When used thoughtfully, these 

strategies can create a balanced and inclusive classroom environment that supports learners' progress in L2 acquisition. 

5.2 Implications for Curriculum Design 

Modern language curricula should embrace a flexible and inclusive approach to address the diverse needs of learners. Flexible language policies are 

essential, as they acknowledge the potential benefits of L1 in the learning process and provide clear guidelines for its strategic use. By incorporating 

such flexibility, teaching practices can better align with learners' linguistic backgrounds and the realities of multilingual classrooms, ensuring that 

instruction is both effective and relevant. 

Incorporating trans-language practices into the curriculum further enhances learning by allowing students to use their entire linguistic repertoire. Trans-

language encourages learners to construct meaning, solve problems, and engage in critical thinking by fluidly switching between L1 and L2. This 

approach not only supports deeper understanding but also reflects real-world multilingual communication, fostering skills that are practical and 

applicable beyond the classroom. 

Finally, a focus on real-world application should guide curriculum design. Rather than adhering rigidly to exclusive L2 immersion, curricula should 

prioritize the development of communicative competence and practical language skills. By emphasizing meaningful interactions and real-world 

language use, students are better prepared to navigate authentic contexts, ensuring their language learning is relevant and impactful. These curricular 

adjustments create a balanced framework that supports both linguistic development and learner inclusivity. 

5.3 Implications for Teacher Training 

To optimize the role of L1 and L2 in language instruction, professional development programs must equip teachers with the skills needed to implement 

a balanced approach. Professional development should focus on helping educators understand how to integrate L1 strategically without undermining L2 

acquisition goals. This includes training on identifying appropriate moments for L1 use, such as clarifying complex instructions, and ensuring that L2 

remains the primary language of communication in the classroom. 

Equally important is fostering awareness of SLA theories among educators. Familiarity with contemporary frameworks, such as Vygotsky’s 

Sociocultural Theory and Cummins’ Interdependence Hypothesis, empowers teachers to make informed decisions about language use. These theories 

provide insights into how L1 can support scaffolding, reduce cognitive load, and enhance the transfer of linguistic skills, allowing teachers to align their 

practices with evidence-based strategies. 

Additionally, effective classroom management strategies should be an integral part of teacher training. Educators need practical techniques for 

maintaining L2 dominance while using L1 as a supportive tool. For example, code-switching can be employed for brief clarifications or to scaffold 

challenging concepts without over-reliance on L1. By striking the right balance, teachers can ensure that L1 use facilitates, rather than hinders, the 

language learning process, fostering an environment where students gradually build their proficiency and confidence in L2. 
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5.4 Implications for Educational Policy 

To enhance the effectiveness of language instruction, educational policies must reflect the realities of multilingual and multicultural classrooms. 

Multilingual education policies should be designed to value multilingualism, recognizing L1 not as a hindrance but as a valuable resource in second 

language acquisition. By legitimizing the role of L1, such policies encourage teaching practices that are inclusive and supportive of learners' linguistic 

diversity. 

Support for diverse learners should also be a priority. Policies need to address the varied needs of students from different linguistic and cultural 

backgrounds, ensuring that language instruction accommodates this diversity. Flexible and inclusive language use allows teachers to adapt their 

strategies to meet the specific requirements of multilingual or multicultural classrooms, fostering a more equitable learning environment. 

Finally, assessment guidelines must be reimagined to account for the role of L1 in aiding comprehension and performance. For beginner-level learners, 

assessments that allow for strategic L1 use can provide a more accurate measure of their understanding and abilities. Incorporating L1 as part of the 

evaluation process ensures that learners are not unfairly penalized for their reliance on L1 while still progressing in their L2 proficiency. These policy 

adjustments promote a more holistic and supportive approach to language education, benefiting both learners and educators. 

5.5 Implications for Further Research 

Future research directions in language education should focus on several critical areas to deepen our understanding of L1 and L2 integration. One key 

area is investigating context-specific practices, as the impact of L1 and L2 usage can vary significantly depending on the teaching environment. For 

example, the dynamics of language instruction in rural versus urban schools, or monolingual versus multilingual classrooms, may reveal unique 

challenges and opportunities. Exploring these differences can provide valuable insights into tailoring language teaching strategies to specific contexts. 

Another important avenue for research involves longitudinal studies on L1 integration. While short-term studies highlight the immediate benefits of L1 

in scaffolding and comprehension, there is a need to examine its long-term effects on L2 proficiency, learner motivation, and overall educational 

outcomes. Such studies could offer a more comprehensive understanding of how strategic L1 use influences language development over time. 

Additionally, the impact of technology on L1 and L2 balance warrants further exploration. With the growing use of translation tools, multilingual 

learning platforms, and digital resources, it is essential to understand how these technologies shape classroom practices. Research should assess 

whether technology facilitates the effective integration of L1 and L2 or introduces new challenges, particularly in promoting communicative 

competence and real-world language use. By addressing these areas, future studies can provide evidence-based guidance for educators and 

policymakers in optimizing language teaching practices. 

By embracing a balanced approach to L1 and L2 usage, educators and policymakers can create more inclusive and effective learning environments that 

cater to the diverse needs of 21st-century learners. These implications underscore the importance of aligning language teaching practices with 

contemporary SLA insights and classroom realities. 

6. Conclusion : 

The principle of exclusive L2 usage, rooted in 20th-century language teaching methodologies, has played a significant role in shaping second language 

acquisition practices. While this approach offers several benefits, including increased exposure to the target language and the development of 

communicative competence, it also presents notable limitations, particularly in diverse and multilingual classrooms. Second Language Acquisition 

(SLA) theories and research challenge the rigidity of L2 dominance, highlighting the potential of L1 as a supportive and strategic resource in the 

language learning process. 

Key findings from this study reveal that exclusive L2 use is not universally effective, especially for beginners or learners with low proficiency. The 

integration of L1, as supported by theories such as Vygotsky’s Sociocultural Theory and Cummins’ Interdependence Hypothesis, can enhance 

comprehension, reduce anxiety, and facilitate deeper cognitive engagement. Modern pedagogical approaches, including trans-language, emphasize the 

fluid and dynamic use of multiple languages to promote inclusivity and learner-centered instruction. 

In the context of 21st-century classrooms, where learner diversity and multilingualism are increasingly prevalent, a balanced approach to L1 and L2 

usage is essential. This balance ensures that L2 remains the primary medium of instruction while leveraging L1 as a tool to support learning outcomes 

and address learners’ needs. 

Ultimately, this study underscores the importance of aligning teaching practices with contemporary SLA insights and classroom realities. By embracing 

flexibility and inclusivity in language instruction, educators, policymakers, and researchers can foster more effective and equitable language learning 

environments, paving the way for meaningful and sustainable language acquisition in today’s globalized world. 
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