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ABSTRACT  

This study determined the relationship between the instructional and transformational leadership behaviors, and the performance of principals in Candaba East 

District, Schools Division of Pampanga during the School Year 2022 – 2023. With explanatory sequential mixed methods as research design and 188 teachers as 

respondents of the study, findings showed that teacher respondents stated that it very true that their principals practiced instructional leadership behavior in terms 

of determining and sharing the school’s aims, managing educational program, assessing educational process, supporting teachers, and creating an organized 

environment. Likewise, teacher respondents stated that it very true that their principals exercised transformational leadership in terms of idealized influence, 

inspiration motivation, intellectual stimulation, individual consideration, contingent reward. The principals’ performance in terms of their ratings in the Office 

Performance Commitment Review Form (OPCRF) in the last three years was described as “outstanding.” Based on the findings of the study, the following 

conclusions were drawn: The instructional leadership behavior of the school principals is positively correlated to school performance. In the same vein, the 

transformational leadership behavior of the school principal is positively correlated to school performance. 
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Introduction 

School principals at the top of hierarchical order in schools are responsible for improving instruction and learning. As leaders, they must acquire 

knowledge about curriculum and instruction, intervene directly with teachers for instructional improvement, engage deeply in the school’s instructional 

development, and exercise instructional, transformational and technology leadership since their teachers consider them as the source of instructional 

advice influencing pupils and schools’ outcomes. quality teaching has a significant relationship with the level of instructional leadership behaviors showed 

by school leaders. Most studies studying the relationship between instructional leadership behavior and the quality of teacher teaching found significant 

relationship between the two. Moreover, eighty-nine per cent of reviewed literature about school heads’ instructional leadership behaviors referred to 

quality assuring practice.These applied to defining shared expectations, resourcing strategically, managing the instructional program, and promoting a 

positive school learning environment. (Mertem, 2021). 

Interestingly, results of the interview with school heads reveal that instructional leadership behavior is about: (a) making sure the bulk of your 

conversations are around teaching and learning, and improving student outcomes; (b) being able to get in the classroom with teachers, working 

collaboratively and together; (c) principal supporting the school staff and to do the best work, to grow, and improve, and to develop a culture of loving 

learning; and (d) it is about putting student learning as a part of their strategic agenda (Pitt, 2020). 

Meanwhile, one of the most central issues in today’s school principal leadership is of how to motivate teachers to effectively participate in the process of 

making decision. Vary of studies have been conducted to investigate the important roles played by the principals in running schools to its success, but 

the lack of empirical studies that specifically explore the effect of principals’ transformational leadership on their own performance which makes this 

present study robust. 

Though there are various styles of leadership, in this study the researcher focuses on transformational leadership style as it emerged as the most popular 

approach to explain leaders’ way of directing the organization’s life in today’s world. According to Northouse, (2007) as cited by Tambajong (2016), 

transformational leadership theory has continually highlighted the importance of leaders ‟influence on followers‟ emotional states. In order to be able to 

influence his or her followers, transformational leader aims to ensure that the employees are capable to identify themselves with the goals of the 

organization and are able therefore to do more than what is required of them. Further he added that transformational leadership is the leader’s ability to 

influence employees’ attitudes, values, beliefs, and behaviors by working through them and with them in order to accomplish the organization’s goals, 

missions, and purposes. Moreover, he stated that transformational leadership is the ability to get people who want to change, improve, and be led. It 

involves assessing associates' motives, satisfying their needs, and valuing them. 

http://www.ijrpr.com/
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A study conducted by Ramos (2019) determined the transformational practices of school leaders of city schools in the Division of First District of Laguna, 

Philippines. 

Further, the research also determined the extent of transformational leadership practices among public elementary school heads and teachers in terms of: 

idealized influence, inspirational motivation, intellectual stimulation and individualized consideration; assessed the performance of public elementary 

schools in terms of: drop-out rate , cohort survival rate, completion rate, and achievement rate and determined the significant relationship between 

transformational leadership practices and the performance of public elementary schools. 

The above-mentioned realities inspired and motivated the researcher to undertake and conduct this research with the aim of determining the influence of 

instructional and transformational leadership behaviors to performance of public elementary school principals. 

1. Statement of the Problem 

This study determined the relationship between the instructional and transformational leadership behaviors, and the performance of principals in Candaba 

East District, Schools Division of Pampanga during the School Year 2022 – 2023. 

Specifically, it sought answers to the following questions: 

1. How may the principals’ instructional leadership behavior be described in terms of: 

1.1 determining and sharing the school’s aims; 

1.2 managing educational program; 

1.3 assessing educational process; 

1.4 supporting teachers; and 

1.5 creating an organized environment? 

2. How may the principals’ transformational leadership be described in terms of: 

2.1 idealized influence; 

2.2 inspiration motivation; 

2.3 intellectual stimulation; 

2.4 individual consideration; and 

2.5 contingent reward? 

3. How may the principals’ performance be described in terms of their numerical ratings in the Office Performance Commitment Review Form 

(OPCRF) in the last three years? 

4. Is there a significant relationship between the principals’ instructional leadership behaviors and their performance? 

5. Is there a significant relationship between the principals’ transformational leadership behaviors and their performance? 

6. What are the issues and challenges that are encountered by the principals in performing their duties as transformational leaders? 

7. What are the best practices of the respondents in terms of the observance of transformational and instructional leadership behaviors to school 

performance? 

8. What program of activities can be crafted from the results of the study? 

2. Hypotheses 

The following hypotheses were tested in the study: 

1. There is no significant relationship between the principal’s instructional leadership behaviors and their performance 

2. There is no significant relationship between the principal’s transformational leadership and their performance. 
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3. Conceptual Framework 

Independent Variable     Dependent Variable 

 

 

 

 

 

 

 

Figure 1. Paradigm of the Study 

Figure 1 shows that the independent variables are principals’ instructional and transformational leadership behaviors. These variables were hypothesized 

to influence (as implied by the arrowhead) the dependent variable which is the principal performance. 

METHODOLOGY 

4. Research Design 

The study utilized the mixed method technique specifically the explanatory sequential research design. According to Creswell and Clark (2017), the 

explanatory sequential design of mixed methods research emphasizes the quantitative phase, followed by the qualitative phase. The purpose of the second 

qualitative phase is often to explain the results discovered in the first quantitative phase, and sometimes to explain outliers that are not entirely consistent 

with the collected data. Since the analysis of qualitative data is used to explain the quantitative phase's results, thus the term ‘explanatory’. Researchers 

often choose this design if they are quantitatively oriented and comfortable doing research in this manner. 

A sequential explanatory mixed methods design was adapted to undertake this study as it will be the best fit to answer the proposed research questions 

and draw on broader conclusions of findings. In the study, a sequential explanatory design, commenced with a quantitative phase and will be followed 

by a qualitative phase. Both quantitative and qualitative data were collected, analyzed separately during the research process then integrated. Triangulation 

was used to integrate the two phases, and this enabled interpretation of the combined findings. Findings from the qualitative phase used to explain and 

provide a more comprehensive contextualization of findings and interpretations drawn from quantitative phase. 

5. Data Gathering Technique 

  Prior to the study, permission was sought from the Schools Division Superintendent of Pampanga to use the 15 Elementary Schools of Candaba East 

District as subjects. The researcher followed the guidelines outlined in Regional Memorandum No. 228 s. 2020 for ethical research principles and 

responsibilities in studies involving teaching, teaching- related, non-teaching personnel, and learners in Central Luzon. Face-to-face interviews were 

conducted for data collection, with informed consent obtained from the respondents. The respondents were informed about the research goals, agreement 

provisions, potential risks, and possible benefits of participation. They were given the option to ask questions and were assured of the voluntary nature 

of their participation and their right to withdraw. The informed consent form was written in plain language, without any misleading or deceptive 

statements, and underwent critique by competent reviewers or a panel of experts. The researcher ensured that the signatures of each respondent were 

affixed to the consent form. Anonymity of the respondents was guaranteed, with electronically stored information ensuring no identifiable data was 

collected. 

For data security, storage, transfer, and destruction procedures were implemented using password-protected computers or files. Only the researcher had 

access to the gathered data to maintain security and confidentiality. Paper records were destroyed in a manner that prevented reconstruction of information, 

such as burning, shredding, pulping, or pulverizing. The researcher ensured that data was not retained beyond its specific purpose and would be disposed 

of appropriately. Informed consent was provided to the respondents regarding the purposes, uses, and retention of the collected data. The researcher 

abided by confidentiality and ethics in data processing. After receiving the permit, the researcher scheduled a date and time for data collection from the 

school's principal, interacting with the respondents in person. 

For quantitative data collection, a modified closed-ended questionnaire was utilized, consisting of two parts. Part I gauged the instructional leadership 

behavior of the principals, adapted from Zorlu and Arseven (2016). Part II described the principals' transformational leadership, adapted from Francisco 

(2019). 
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After collecting the quantitative data, it was consolidated, analyzed, and interpreted. Open-ended questions for the semi-structured interview were 

formulated based on the quantitative results. The qualitative results were integrated with the quantitative results to provide comprehensive discussions 

and explanations of the collected data. 

Sampling Procedures 

For the quantitative data collections, total enumeration or universal sampling was utilized. All the 188 elementary public-school teachers in Candaba East 

District were requested to participate in answering the closed-ended questionnaire. 

 For the qualitative part, one (1) teacher per school - with a total of fifteen (15) teachers - was selected at random to participate in the interview. These 15 

teachers were chosen using the lottery technique. Each member of the population was assigned a number, and numbers were randomly selected to 

determine the 15 respondents. The selected respondents were subjected to a semi-structured interview to gather their views and insights about the influence 

of principals' instructional 

6. Data Analysis Scheme 

After collecting all the needed quantitative data, the data was organized, tallied, tabulated, analyzed, and interpreted using various statistical tools. 

To describe the principals' instructional and transformational leadership behaviors, the weighted mean was used. 

To describe the principals' performance, the range, mean, and standard deviation were computed. The standard deviation was computed to determine the 

homogeneity or heterogeneity of the principals' performance based on their ratings in the OPCRF for the last three years. 

To determine if a significant relationship exists between the principals' instructional and transformational leadership behaviors and their performance, 

correlation analysis was performed. 

To interpret the collected qualitative data from the conducted semi-structured interviews with the respondents, content analysis was utilized. Content 

analysis is a research tool used to identify and analyze the presence of specific words, themes, or concepts within qualitative data. Through content 

analysis, researchers can quantify and analyze the presence, meanings, and relationships of these words, themes, or concepts Owen (2012). 

RESULTS AND DISCUSSIONS 

This chapter presents the summary of the major findings, the conclusions arrived at based on the findings, and the recommendations given in accordance 

with the conclusions. 

This study determined the relationship between the instructional and transformational leadership behaviors, and the performance of principals in Candaba 

East District, Schools Division of Pampanga during the School Year 2022 – 2023. 

Using the procedures described in the preceding chapter, the answers to the problems raised in this study were ascertained and summarized as follows: 

Findings revealed that teacher respondents stated that it very true that their principals practiced instructional leadership behavior in terms of determining 

and sharing the school’s aims, managing educational program, assessing educational process, supporting teachers, and creating an organized environment. 

Likewise, teacher respondents stated that it is very true that their principals exercised transformational leadership in terms of idealized influence, 

inspiration motivation, intellectual stimulation, individual consideration, contingent reward. 

The principals’ performance in terms of their ratings in the Office Performance Commitment Review Form (OPCRF) in the last three years was described 

as “outstanding.” 

Highly significant relationship was found between principals’ instructional leadership behaviors in terms of determining and sharing the school’s aims, 

managing educational program, assessing educational process, supporting teachers and creating an organized environment, and their respective school 

performance. 

Similarly, highly significant relationship was found between principals’ transformational leadership behaviors in terms of idealized influence, inspiration 

motivation, intellectual stimulation, individual consideration, and contingent reward, and the school performance of their respective schools. 

 Highly significant relationship was found between principals’ instructional leadership behaviors in terms of determining and sharing the school’s aims, 

managing educational program, assessing educational process, supporting teachers and creating an organized environment, and their respective school 

performance. 

Similarly, highly significant relationship was found between principals’ transformational leadership behaviors in terms of idealized influence, inspiration 

motivation, intellectual stimulation, individual consideration, and contingent reward, and the school performance of their respective schools. 
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Conclusions 

Based on the findings of the study, the following conclusions were drawn: The way school principals lead and guide their teachers has a positive 

connection to how well the school performs. When principals focus on teaching and leading effectively, it tends to result in better school performance. 

Similarly, when principals inspire positive changes and show strong leadership, it also leads to improved school performance. 

Recommendations 

In light of the findings and conclusions of the study, the following recommendations are hereby offered: 

1. The Schools Division of Pampanga may implement the proposed program of activities offered by the researcher. 

2. The school may share their best practices as a guide to other schools within the Division of Pampanga through benchmarking activities to 

serve as model for them to improve their performance. 

3. For future researchers, further research along this line could be conducted. The same study may be conducted in other schools to further 

validate the significance of principals’ instructional and transformational leadership behaviors. 
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