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The study of the past has never been static. The practice of history has witnessed many shifts and turns in the way it is thought and 

undertaken. Since the 1960s, for example, the discipline of history has experienced a 'social science turn', a 'cliometric' or 'statistics turn', a 'women's 

history turn', a 'cultural history turn' and so on. These are not novelties that have not come and gone. Each has remained a significant way for historians 

to reflect upon and write about change over time. But, in all this one thing has apparently not altered. This is the epistemology of history. In spite of this 

rich variety of methodological developments or shifts and turns of interest, the foundational way historians 'know' things about the past' has been 

unchallenged. Despite the use of statistics, the new themes (society, women, gender, culture) and the application of fresh concepts and theories, there 

remain two steady points in the historian's cosmos: empiricism and rational analysis. As the product of the European eighteenth-century Enlightenment 

the empirical-analytical model has become the epistemology for undertaking the study of the past. However, since the 1960s and 1970s something has 

changed at this epistemological level. Doubts about the empirical-analytical as the privileged path to historical knowing have emerged. This has not 

happened in history alone, of course. In all the arts, humanities, social sciences, and even the physical and life sciences the question is increasingly 

being posed, how can we be sure that empiricism and inference really does get us close to the true meaning of the past?  

History is the study of life in society in the past, in all its aspects, in relation to present developments and future hopes. It is the story of man 

in time, an inquiry into the past based on evidence. Indeed, evidence is the raw material of history teaching and learning. It is an Inquiry into what 

happened in the past, when it happened, and how it happened. It is an inquiry into the inevitable changes in human affairs in the past and the ways these 

changes affect, influence or determine the patterns of life in the society. History is, or should be an attempt to re-think the past. Collingwood (1945) is 

particularly interested in this concept of history. History aims at helping students to understand the present existing social, political, religious and 

economic conditions of the people. Without the knowledge of history we cannot have the background of our religion, customs institutions, 

administration and so on. The teaching of history helps the students to explain the present, to analyze it and to trace its course. Cause and-effect 

relationship between the past and the present is lively presented in history. History thus helps us to understand the present day problems both at the 

national and international level accurately and objectively. 

In history how can we trust our sources - not because they are forgeries or missing, but because of the claims empiricism is forced to make 

about our ability not only to find the data, but also just as importantly represent their meaning accurately? It is not an abstract or scholastic 

philosophical question to ask, where does meaning come from in history? Is it the past itself? Is its meaning simply ushered in by the historian. Is the 

historian merely the midwife to the truth of the past? Or is the historian unavoidably implicated in the creation of a meaning for the past. Does the past 

contain one true meaning or several? Is there one story to be discovered or several that can be legitimately generated? ―I think most historians today 

would agree on the latter analysis. The difference comes over the consequences of that implication, and what it does for truth. In other words is it the 

historian who provides the truth of the past as she represents it rather than as she finds it? This is the essence of the postmodern challenge, the turn to 

the narrative-linguistic and its implications.‖ 

History (derived from Ancient Greek ἱστορία (historía) 'inquiry; knowledge acquired by investigation') is the systematic study and the 

documentation of the human activity. The time period of the event before the invention of writing systems is considered prehistory. "History" is an 

umbrella term comprising past events as well as the memory, discovery, collection, organization, presentation, and interpretation of these events. 

Historians seek knowledge of the past using historical sources such as written documents, oral accounts, art and material artifacts, and ecological 

markers. ―History is not complete and still has debatable mysteries. There are varieties of ways in which history can be organized, including 

chronologically, culturally, territorially, and thematically. These divisions are not mutually exclusive, and significant intersections are often present.‖ It 

is possible for historians to concern themselves with both the very specific and the very general, although the modern trend has been toward 

specialization. The area called Big History resists this specialization, and searches for universal patterns or trends. History has often been studied with 

some practical or theoretical aim, but also may be studied out of simple intellectual curiosity. 

History is the analysis and interpretation of the human past that enables us to study continuity and change over time.. It is an act of both 

investigation and imagination that seeks to explain how people have changed over time. Historians use all forms of evidence to examine, interpret, 

revisit, and reinterpret the past. These include not just written documents, but also oral communication and objects such as buildings, artifacts, 

photographs, and paintings. Historians are trained in the methods of discovering and evaluating these sources, and the challenging task of making 
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historical sense out of them. Nevertheless, historians do not always agree on interpretations of the past. The debated  differences help expand and 

enhance our understanding of human development. History is a means to understand the past and present.  The different interpretations of the past 

allows us to see the present differently and therefore imagine—and work towards—different futures.   Through the study of history we can investigate 

and interpret why society developed as it has and determine what influences have affected the past and present and shape the future. It helps one to 

understand the immense complexity of our world and provides insights to help cope with the problems and possibilities of the present and future. 

History also provides a sense of identity to understand the collective past that has made us what we are today. In one sense history is the only thing that 

is real. The way in which people identify and interact with one another is by and large a consequence of history, which shapes and conditions 

individuals and societies whether they fully understand it or not. 

History is also a bridge to other disciplines. In order to understand the other humanities and the sciences one needs an historical overview. 

Writers, artists, scientists, politicians and everyday people all are conditioned by the historical milieu in which they lived. Historical knowledge is a 

prerequisite for understanding the world in which we live. History is magister vitae, "teacher of life." History prepares us to live more humanely in the 

present and to meet the challenges of the future because it provides us with understanding of the human condition. History is a means of disseminating 

and comprehending the wisdom and folly of our forebears. History is also fun. History fulfills our desire to know and understand ourselves and our 

ancestors. History allows one to vicariously experience countless situations and conditions, which stimulates the imagination and creativity. It also 

trains its students to read intelligently, think critically, and write effectively. 

‗Method‘ is the procedure which is followed by a teacher in teaching a history topic. This is done according to the ability and interests of the 

students. It makes teaching effective and enables pupils to learn successfully. Method is, therefore, a very fundamental and essential part of teaching. It 

is the process of planning, guiding, facilitating, organizing and evaluating learning experiences of pupils. Aims and objectives or ―what to teach‖ are 

the first step in the process. Then the teacher has to decide ―how to teach‖. Thus, after deciding the content to be taught, the teacher selects the methods 

and materials for using them in the teaching process in order to make learning effective as well as interesting. Unless suitable methods are adopted for 

teaching different topics of a subject, students cannot properly benefit from the teaching learning process. There are no hard and fast principles or set 

methods of teaching a subject. It depends on the competence and resourcefulness of teachers. ―Even the best curriculum and the perfect syllabus remain 

dead unless quickened into life by right methods of teaching and the right kind of teachers‖. Thus the suitable methods and materials make the lessons 

interesting, lively and useful and students  are made motivated and interested in the topics. In the teaching of history there are various methods which 

are found popular and most suitable for treating the historical events and personalities in an effective manner. ―These methods are: Textbook Method, 

Story-telling Method, Discussion-cum-Narration Method, Problem-solving Method, Project Method, Source Method, Biographical Method, Lecture 

Method and Assignment Method.‖ 

―You may or may not have fond memories of history lessons as a child. While some people might remember the curiosity and intrigue that 

was inspired by learning about the past, others might remember that they didn‘t feel represented. Whatever your experience was, the value of learning 

about history cannot be underestimated.‖ Today, history is still a part of most school/college curriculums and it‘s unlikely that this will change in the 

future too. What will change, however, is the way we teach it. We‘ll go on to explore how history can be taught to keep up with the changing world and 

society so that we‘re depicting a complete picture of our past. There are so many different histories to explore and understand, from the histories of 

different countries and cultures to different political movements. Learning about these different histories should be a lifelong process, and can improve 

your understanding of yourself and the world around you. By looking at the past, we can try to understand why things are the way they are, and process 

how society has changed over time. If we understand context, we are far more likely to be empathetic to other people‘s struggles and able to tackle 

problems in society head-on. 

This is because history teaches us political intelligence, morality, personal growth, and how to learn from mistakes. On a more academic 

level, learning history helps us develop reading and writing skills, how to craft our own opinions, research skills, and how to analyse situations and 

sources. History is a fascinating and important subject that helps students understand how the world came to be as it is. While teaching history can be 

both fun and rewarding, it can also be challenging to keep students engaged and interested. By using best teaching practices, getting creative with 

classroom activities, and teaching history inclusively, one can appeal to even the most resistant students and help them truly enjoy learning about the 

past. ―History can be one of the most difficult subjects to teach. Not because it‘s overly complicated, but because it‘s massive.‖ The story of humanity 

is vast, with recorded history spanning over 5,000 years! With thousands of years to review, where do you even start? Many young students aren‘t big 

fans of history. Unlike reading and math, some students don‘t see the point in studying historical events that happened in the past. They haven‘t yet 

learned the saying ―history repeats itself.‖ Reading about historical figures and their achievements can be interesting for some students. Others are more 

visual learners that prefer tangible teaching tools over reading. Regardless, all students will gain more appreciation for history when they see parts of it 

in person. Trips to museums and libraries give students an opportunity to go beyond textbooks. ―For example, documents with presidential autographs 

help bring historical figures to life in a new way.‖ When students can actually see their handwriting it makes historical figures less mythological and 

more real Artifacts are a great way to elicit interest. Pieces of pottery found at an archeological site or even a piece of modern history, such as an old-

fashioned toy or postcard can be a fun way to put personality to history. ―When you rely on textbooks alone for teaching history, it can be hard for 

students to visualize what has happened. However, when students see pieces of history up close it‘s no longer something they just read about, but 

becomes more tangible.‖ 

Another way to bring history to life is to visit historical sites. Being in the very location where a major historical event happened can be 

extremely impactful. This is often the case when students visit a place as significant as historical monuments or locations closer to their home that play 

a part in their community‘s history. ―Living history museums are another option. These museums are usually open-air locations with historical 

buildings and actors that embody people of the past. The actors are dressed in historical garb and explain what life was like in that area during a specific 

era. Some museums even have hands-on exhibits that allow students to get a first-hand experience of what it was like to live in the past.‖ 
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Inviting guest speakers who have a first-hand account of a historical event to talk to your class is an easy way to get students invested in 

learning. The people who are part of a historical event have a unique perspective that your students will want to hear. They can bring the pages of 

history to life and impart to students that history is relevant for life today. They‘re living proof of the impact historical events can have in a single 

lifetime. Peter Scott Brown and Jace Hargis asserted that undergraduate research engagement ―is perhaps the best route to developing in students the 

intellectual and personal capacities that graduate schools, businesses, corporations, non-profits, and employers in the broader economy increasingly 

demand of their students and employees.‖ They based their contention on the idea that undergraduate research demands ―sophisticated analytical and 

critical thinking skills,‖ and encourages self-efficacy. 

―Project-based learning offers a number of benefits for students. Scholars have reported positive changes in motivation, attitudes toward 

learning, critical thinking skills, and problem-solving skills.‖ Other benefits of project-based learning include increased achievement and self-efficacy 

beliefs in students. Additionally, students enrolled in project-based learning curriculum recorded higher scores on standardized tests compared to 

students in traditional learning curriculum, as well as increased collaboration skills, intrinsic motivation, and collaboration. Allowing students to control 

their learning is another significant pedagogical facet of the project-based learning approach. Projects can become personally meaningful to students 

because they are allowed to solve the given problem in their own idiosyncratic ways while pulling from their knowledge and experience. The structure 

of project-based approaches encourages task orientation, or deep study orientation, in students. In contrast to ―chalk and talk pedagogy,‖ studies have 

shown that project-based learning leads to higher student motivation and an ownership of the learning process. The classroom and library activities 

helped students understand the problem to be solved, and helped the students explore the problem. This experience places students in a ―realistic, 

contextualized problem solving environment‖ that builds a bridge between the classroom and real-life experience; both elements are important in 

motivating project-based learning. ―As a way to expose students to discipline-specific concepts while they conduct their research outside of class. For 

instance, students were responsible for leading class discussions over different selections of three historical texts in class. During these sessions, I 

helped guide discussion toward topics such as locating sources, authors‘ interpretations, narrative structure, integration of secondary sources, and 

epistemological elements such as the idea of multiple ―truths‖ versus one ―Truth‖—a necessary concept for those conducting history. Overall, these 

activities prompted students to wrestle with multiple elements of the historical process and exposed them to three different types of historical examples 

before writing their own piece.‖ 

Multiperspectivity is defined by historian K. Peter Fritzsche as a strategy of understanding that takes into account another individual‘s 

viewpoint along with our own. Fritzsche also asserts that multiperspectivity is simultaneously a disposition in which individuals are able and willing to 

look at a situation from different perspectives. The preconditions for these practices are, first, a willingness to accept that there are other ways of seeing 

the world that may be equally valid and equally partial, and, second, a willingness to put oneself in someone else‘s shoes. It is not difficult to gather 

then, that multiperspectivity is helpful in discouraging monocultural, ethnocratic, and universalistic worldviews. 

Another benefit of project based study to students was practice in critical thinking. Although scholars have offered a number of definitions 

for the term, which is admittedly vague, commonalities between them exist such as analyzing evidence, assessing the worth of knowledge as Dominic 

G. Morais claims, and synthesizing complex data. As technology continues to permeate our lives, instructors face direct challenges in tailoring 

curriculum toward young adults, especially considering their expectation of information being at their fingertips. Experiential learning projects provide 

one way to link curriculum with the real world, thereby anchoring student learning to some facet of student life. Nancy Quam-Wickham discussed in 

‗The History Teacher‘ in 2016 a reimagined introductory history course as a logical response to the American Historical Association‘s Teaching 

Division taking an increased interest in tuning the way the History discipline is taught. She presented a well-thought out approach to her topic, which 

included aspects of experiential learning through Team Research Projects. Experiential learning projects can aid in satisfying the core competencies and 

learning outcomes which include learning historical methods, recognizing the provisional nature of knowledge, constructing arguments, and using 

historical perspective as central to active citizenship. Engaging the class with primary source materials regularly instead of telling students what 

happened, let it unfold in front of them by regularly providing them with primary source documents. Primary source documents allow students to 

uncover history for themselves, letting them not only learn history but be historians. ―For an in-class activity for any grade level, for example, break the 

class into small groups of 2 to 5 students. Provide each group with a set of 2 or 3 primary sources and ask them to discuss and present their observations 

to the class. Interspersing images, short film clips, and excerpts from personal letters into your lectures will help you grab and keep your students‘ 

attention.‖  

To ensure active participation in the class, give each of the students a topic at the beginning of the semester and have them each teach the 

class about their topics at various points during the semester. Knowing that they will be teaching the class will encourage them to actively engage with 

the course materials. ―Teaching their peers about their topic can also help build confidence, as well as improve their public speaking and presentation 

skills. College or graduate students, however, will likely be able to handle the responsibility of teaching the whole class period.‖ Have fun teaching 

history with historical reenactments. To both bring history to life and have fun with your class, use classroom materials, props, and costumes to stage a 

reenactment of an important historical event. To ensure that students are learning, assign each student a specific role ahead of time and have them 

research that role. During the reenactment, have each student speak as their assigned historical actor so that every other student can learn what their 

research revealed. ―If you are teaching a class on the Middle Ages, for example, to help students learn about the feudal system, try staging a 

reenactment of scenarios with a king, nobles, knights, and serfs.‖ When planning a historical reenactment with class, picking an appropriate topic to 

avoid trivializing a more serious and possibly triggering event. To give students a more accurate, multi-faceted, and more interesting account of the 

subject, include a wide variety of historical perspectives on the subject. While it may take some time to find resources produced by traditionally 

marginalized or suppressed perspectives, it will be well worth it for your students to understand the various interpretations of the past that impact 

present-day society and culture. 

 ―Address challenging topics and issues when relevant no matter what historical subject you teach, you are bound to encounter topics that 

are difficult for you or some students to talk about.‖ While it may be tempting to gloss over difficult subjects to avoid any uncomfortable or challenging 
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discussions, it is important to confront difficult histories to give students an understanding of how such issues came about and how they inform the 

present. Encourage civil and constructive discussions in the classroom, as when talking about potentially difficult or divisive historical topics, it is 

important that the students leave the class feeling as though their opinions and perspectives were heard and respected. ―While students are bound to 

disagree with one another, as the teacher, you can set some ground rules that will ensure that student discussions are constructive rather than hurtful.‖ 

Avoid creating assignments that only test memorization skills. Instead, create assignments that show you what students can do with what they know, 

rather than how much they can know at any given time. Writing assignments, presentations, online exhibits, or oral history projects, for example, give 

students an opportunity to dive deeper into historical subjects and concepts that reveal something new about the past. ―We must critique and dismantle 

our current practices and curriculum so that we understand the history and mechanisms behind them, and then we can introduce material that is more 

relevant to the global community today.‖ Relevant material might include the history of a diverse range of cultures despite the lack of influence 

teachers have over the curriculum in some instances, it is still important to think about how teachers frame their lesson plan 

It was again revealed that effective teaching connotes ensuring a conducive, comfortable, and supportive learning environment. This is 

because effective teaching cannot take place when the class is noisy or when there is a disruptive behaviour of some sort. ―The environment in which 

the interaction takes place is very necessary so teachers have to make sure that the place is conducive and good enough for students to participate in the 

lesson‖. This relates directly to classroom management. If History teachers are able to manage the classroom effectively, there will be less disruptive 

behavior and effective teaching can take place because all attention will be directed toward the teaching and learning process. This falls in line with 

Young and Shaw‟s (1999) position that conducive learning environment and learner enthusiasm are key to measuring teacher effectiveness. Similarly, 

the result consolidates the finding of Koutrouba (2012) that building a rich teacher-student interaction, and ensuring productive classroom management 

contributes to effective teaching. The perception of History student-teachers on effective teaching of History is linked to four out of the seven 

knowledge-base areas espoused by Shulman (1987). These are; content knowledge, general pedagogical knowledge, knowledge of learners and their 

characteristics, and pedagogical content knowledge. Using Shulman‟s Knowledge base as the standard, one could say that student-teachers' 

understanding of effective teaching of History is somewhat deficient. ―However, care must be taken in drawing such a conclusion because the concept 

of effective teaching is in itself a broad one, involving the interplay of a multiplicity of variables, some of which are implicit.‖ From another direction, 

when the findings are examined in connection with the input, process, and product variables (Goe et al., 2008), student-teachers‟ perception on 

effective History teaching could be seen as tilted towards the input and process variables. This is because the findings relate to how factors such as 

teaching methods, teaching resources, assessment procedures, classroom management, teacher personal qualities, teaching skills, and subject matter 

mastery impact on teaching both in and out of class.  

―There is nothing better than knowing students are inspired and connected to what they are learning and researching. When students feel 

emotionally connected to their coursework, they often feel more inspired to be creative and put a great deal of effort into their work.‖ When teaching 

the importance of cultural heritage, students can easily be inspired by thoughts of their own culture, where they come from; perhaps they are adopted 

and grew up in a home with a different culture from where they were born, then that student could explore into their birth culture and understand more 

about themselves in the process of researching. Cultural heritage is deeply personal, but it is also a connection we all share; through connecting with 

culture you connect more with those around you. Many students find they share similar cultures with their peers, or they may find a peer who is from a 

place they want to know more about. This connected learning opens doors for sharing and exploring the world while never really leaving the classroom. 

Also, as a teacher it is important to allow students the opportunity to connect to their culture because at home they may not have the opportunity to 

connect with parents about this topic, offering information and research databases for students to dig into a culture is important because it allows a 

student to thrive and grow, while still learning something they are passionate about. As human beings, when we understand something, we value that 

thing; and when we value something, we will protect that thing and we will strive to learn even more. It is important for students to be taught about 

history because, through a proper understanding, a student will be able to connect and appreciate it and they will be able to apply it to their own life too. 

If a student is taught the general definition of history, they may not understand the concept, but through connections of their own experiences and 

research and a deep understanding, a student can look at their place in the world and compare it to the grand scheme of things, understanding how big 

our world is, but how connected we all are as human beings through our past. Appreciation is an important part of teaching history, and when students 

fulfill learning expectations that are set to have students experience history, rather than just understand the concept and the term, an important 

appreciation can begin to root in the student‘s mind. 

The learning of history is a complex undertaking. Cognitive research done since 1980, much of it in Great Britain and North America, has 

indicated that it is more difficult to learn and understand history than previously thought. Before the 1980s it was generally assumed that a gradual 

process of committing historical narratives–constructed around key events, details, names, and dates (substantive knowledge)–to memory would 

eventually result in a sturdy understanding of the past. The body of research compiled since 1980, however, demonstrates that learning history, if it is to 

lead to deeper understanding, involves not only the repeated study of such narratives, but also the acquisition and use of a set of domain-specific 

cognitive strategies (strategic knowledge). Applying these strategies serves as the means by which the past is learned and understood. Researchers and 

educators frequently refer to the application of these domain-specific strategies to the process of exploring and interpreting the past as historical 

thinking. Before examining in more detail the implications of this research for learning history, it is important to understand the nature of the domain 

that learners are attempting to comprehend. 

Learning to think using these cognitive strategies is no small task. First, as historian David Lowenthal has observed, the past is a foreign 

country, difficult to penetrate from the locus of the present. Reconstructing historical context is troublesome because it often remains virtually 

impossible for "moderns" to get inside and understand the experiences of those "ancients." Second, evidence is often sparse, and thus so open to 

competing interpretations that understanding events by building context-sensitive, well-corroborated interpretations is tenuous at best. Third, any 

attempt to construct a history of events operates on a necessary connection between a past reality and present interpretations of that reality. This 

connection is, however, denied because there is no method for bringing that past reality back to life to establish the full accuracy of a contemporary 
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interpretation. There are only chains of people's interpretations of the past, some more recent than others. Learning to use the strategies of thinking 

historically that enable an understanding of the past hinges on the cultivation of a number of such counterintuitive cognitive processes. 

A tentative theory of how to teach learners to think and understand history can be fashioned from the current corpus of research studies. This 

results in certain propositions. First, learners construct deeper historical understandings when they have opportunities to consciously use their prior 

knowledge and assumptions about the past (regardless of how limited or naive) to investigate the past in depth. Second, as learners explore the past, 

attention must be paid not only to the products of historical investigation, but to the investigative process itself. Third, developing historical thinking 

and understanding necessitates opportunities for learners to work with various forms of evidence, deal with issues of interpretation, ask and address 

questions about the significance of events and the nature of evidence, wrestle with the issues of historical agency, and cultivate and use thoughtful, 

context-sensitive imagination to fill in gaps in the evidence chain when they appear. 

History in the college curriculum has not been without a number of recurrent debates and controversies. Many of them stem from disputes 

over the goals and purposes college history should serve (e.g., political socialization and nationalist identity formation versus teaching historical habits 

of mind). Other issues arise in connection with questions about how, from the vastness of history itself, to define what constitutes historically 

significant events that should be taught. The proper role of integrating social science disciplines (e.g., geography, economics, political science) in the 

teaching of history is also a point of debate. Finally, various parties argue over maintaining a relative balance between transmitting historical 

knowledge derived from the work of historians and teaching students to learn to think and investigate the past the way historians do. Taking time to do 

both often creates time-use dilemmas within an already surfeited college curriculum. ―Choosing between them repeatedly pits those who would use 

history for sociopolitical ends against those who see history's importance as a means of teaching critical reasoning and a fuller understanding of the 

past.‖ 

The problem of defining historical significance leaves history teachers, curriculum designers, educational policymakers, and politicians 

without much firm ground upon which to anchor their decisions about which or whose history to teach. The inability to resolve this issue, however, 

gives history education researchers some support in their efforts to press the importance of teaching history primarily as an exercise in habits of mind. 

Teaching history as both knowledge about a nation's history and its place in world history, and as an approach to learning a way of reasoning about the 

past requires more time than doing one or the other. Debates between advocates for the importance of subjects other than history can have the effect of 

reducing the time teaching history might otherwise have in the overall school curriculum. To the extent that politicians exercise greater control of 

textbooks and history curriculum and assessment approaches (e.g., in states, provinces, or countries where a centralized curriculum dominates), 

teaching history is often pressed into the service of socialization. History taught as historical reasoning and understanding tends to languish in the 

context of overabundant time pressures. 

Thus, every desired and observed change in behaviour of learners achieved at the end of the teaching-learning process is the result of certain 

input and process variables employed by teachers in the teaching process (Sekyi-Acquah, 2009). It is these input and process variables that make it 

possible for a History teacher to be effective in carrying out the teaching mandate, and not only product variables. From the foregoing findings and 

argument, History student-teachers could be said to be possessing an appreciable level of understanding regarding what constitutes effective History 

teaching. Furthermore, if the curriculum is lacking, history teachers can explain to their students why these stories do not paint the full picture. ―Your 

students are the future leaders of the country. It‘s critical that they know the country‘s past in order to effectively lead it into the future. Getting students 

to appreciate history is possible, but you may have to get creative in how you teach the lessons.‖ 
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