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ABSTRACT:  

Online learning has been adopted as an endeavour to curb the spread of the COVID-19 virus. The purpose of this research is to investigate the differences between 

male and female students and the academic stress & burnout they experience as a result of online learning. The study was conducted - on 66 university students 

from Bangalore. Standardized measures of Perceived Academic Stress and Personal Burnout - were administered to the participants. There was a significant 

difference in the results of the male and female university students based on their scores on the Perceived Academic Stress Scale (PAS) and the Personal Burnout 

Scale. The findings revealed a significant positive correlation between the Academic Expectations, Workload and Examinations. We also notice that there is a 

significant positive correlation between Academic Expectations and Student's Academic Self-perceptions. The results further revealed a significant positive 

correlation between Workload and Examinations and Student's Academic Self-perceptions, along with a significant negative correlation between Student's 

Academic Self-perceptions and Personal Burnout. Evidence shows that female students experience higher levels of Academic Stress (Expectation) & Burnout when 

compared to male students. The study has important implications and suggests the need to implement measures to prevent academic stress and burnout. Mental 

health support services must be accessible to female university students to help them overcome academic stress and burnout. Universities should strongly emphasize 

psychological health assistance by renewing health guidelines and providing online instruction and lectures designed to provide strategies to manage academic 

stress and burnout while adapting and coping with this pandemic. 
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Introduction: 

“Don’t just climb the ladder of success - a ladder that leads, after all, to higher and higher levels of stress and burnout - but chart a new path to success, 
remaking it in a way that includes not just the conventional metrics of money and power, but a third metric that includes well-being, wisdom, wonder and 
giving, so that the goal is not just to succeed but to thrive.”  
— Arianna Huffington 
 
The spread of COVID-19 has resulted in the closure of educational institutions. During the pandemic, educational institutions had limited options but to 
embrace online education as a means of continuing their academic activity (Hassan et al., 2021). 
 
Academic stress refers to an individual's sense of not having enough time to acquire knowledge while also referring to the increasing requirement for 
knowledge (Fariborz et al., 2019). Academic stress, according to (Crego et al., 2016), may jeopardize students' academic achievement. 
 
Gender differences have an impact on how students perceive and respond to academic pressures (Misra et al., 2000). There are gender differences in 
coping methods to stressors as well. When comparing men and women with identical levels of stress, women show stress more openly than men (Hyde 
& Plant, 1995; Thomas & Williams, 1991). Gender has already been linked to burnout before (Salmela-Aro & Tynkkynen, 2012). 
 
Burnout is a state of emotional weariness caused by chronic stress syndromes such as rare roles, pressure and time limits, and a lack of resources to 
complete tasks (Demerouti et al., 2001; Iacovides et al., 2003; Maslach et al., 2001; Toppinen-Tanner et al., 2005). As a result, academic stress is one of 
the factors linked to academic burnout (Fariborz et al., 2019). 

Academic Stress :  

Academic stress is defined as the unpleasant situations that arise as a result of the numerous demands placed on students or learners in the form of 
examinations, maintaining a healthy and academic lifestyle, competing with peers, meeting the academic expectations of teachers and parents, as well as 
meeting one's academic expectations (Aihie and Ohanaka, 2019). Academic stress refers to a student's sense of the pressure they are under, as well as 
time restrictions, academic workload, and academic self-image (Bedewy & Gabriel, 2015). Academic stress is mental distress caused by the anticipation 
of the frustration connected with academic failure, or even the knowledge that such failure may occur (Gupta and Khan, 1987). Academic stress is 
described by (Bisht, 1989) as a demand related to academics that taxes or exceeds the available resources (internal or external) as perceived cognitively 
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by the student engaged. Academic stress, she claims, represents an individual's perception of academic frustration, academic conflict, academic pressure, 
and academic worry. Academic stress is a serious issue that should not be overlooked because it harms the students' overall adjustment (Hussain et al., 
2008). 

Burnout : 

Burnout is a long-term reaction to chronic interpersonal pressures in the workplace. Emotional exhaustion, depersonalization, and a decline in personal 
accomplishment are three crucial components (Schaufeli, Leiter, & Maslach, 2009). Students, according to (Schaufeli & Taris, 2005), are neither 
employees nor can being a student be called work. However, their basic activities might be deemed "work" from a psychological standpoint (e.g., 
mandatory activities like attending courses and completing assignments, as well as special tendencies such as passing classes) and it states a meaning 
equal to "work." "Burnout refers to feeling weary because of study expectations, having a pessimistic and detached attitude toward study, and feeling 
inept as a student," according to (Schaufeli et al., 2002a, p. 465). Student burnout, according to (Yang, 2004), causes more absenteeism, reduced 
motivation to complete needed course work, a higher rate of drop-outs, and harms academic progress. 

Purpose 

The purpose of this study is to examine the relationship between gender, academic stress & burnout of college and/or university students during Covid-
19. 

Hypothesis 

1. There will be a positive correlation between academic stress & burnout. 
2. There will be a negative effect of academic stress & burnout on the samples. 
3. There will be a significant gender difference in the experience of academic stress & burnout as university students during Covid-19. 

Method 

Sample : 

The sample consisted of 66 (34 female & 32 male) university students from Bangalore who were studying via the online/virtual mode due to COVID-19. 
The subjects were from the age group of 18-25 years. 

Measures : 

The following standardized tests were used -  

1. Copenhagen Burnout Inventory : (CBI) was developed by Borritz and Kristensen (1999) to assess personal burnout based on self-report 
responses to items. The personal-burnout sub-scale has six items, measured on a five-point Likert scale ranging from 100 - always to 0 - 
never/almost never.  

 
2. The Perception of Academic Stress Scale : (PAS) was developed by Bedewy and Gabriel (2015) to measure academic stress among 

university students. The PAS Scale has  
18-items, measured on a five-point Likert scale ranging from 1=extremely irrelevant to 
5=strongly relevant. The Perception of Academic Stress Scale has three subscales:  
(1) the academic expectations subscale (four items), (2) workload and examinations subscale (eight items), and (3) students’ academic self-
perceptions subscale (six items). 

Procedure : 

The participants were informed about the purpose of the research and the questionnaires were filled out through Google forms. The participants were 
assured of the confidentiality of the information to elicit their honest responses without any fear or inhibitions. Each participant was thanked for their 
support & kind cooperation. Standardized psychological tests were administered to participants. 

Results : 

Table 1 : Shows the descriptives 
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Table 2 : Shows the correlation between the studied variables 

 

Table 3 : Shows the independent samples t-test  

 

Table 4 : Shows the group descriptives  
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Discussion : 

The results found that there is a significant positive correlation between academic expectations, workload and examinations (r = 0.437, p < .001). The 
results also observed a significant positive correlation between academic expectations and students' academic self-perception (r = 0.450, p < .001). The 
results also found that there is a significant positive correlation between workload and examinations and students' academic self-perception (r = -0.343, 
p < .01). The results further found a significant negative correlation between students' academic self-perception and personal burnout (r = 0.378, p < .01). 
Thus, the hypothesis that there will be a negative effect of academic stress & burnout on the samples is accepted. Further, the hypothesis that there will 
be a significant positive correlation between academic stress & burnout is accepted. Overall, the hypothesis that there will be a significant gender 
difference in the experience of academic stress & burnout as university students during Covid-19 is accepted.  

Confirmed sources of academic stress include the exams and elements of assessments from the curricula (Kipping, 2000). Students may have specific 
personality traits and coping strategies, or even gender-specific stressful personal events, that influence mental health and contribute to burnout (Dyrbye 
et al., 2006). The learning environment is generally important for achievement and it also has a profound impact on student burnout (Tyssen et al., 2001). 
The findings of this study disclosed that female students experience significantly more academic stress compared to their male counterparts. It might be 
a reflection of the seriousness of female students about academic pursuits (Banu et al., 2015). Beiter et al., (2015) stated that with the propensity for 
mental health issues to hinder the success of college students, it is vital that colleges continually evaluate the mental health of their students and tailor 
treatment programs to specifically target their needs. 

CONCLUSION: 

The consequences of the COVID-19 pandemic have demanded substantial alterations in terms of university teaching-learning methods. Academic stress 
involves stressors and responses within the educational sphere. As the degree of perceived academic stress among students increases, students experience 
higher levels of academic burnout.  

It was hypothesized that there will be a positive correlation between academic stress & burnout. It was also hypothesized that there will be a negative 
effect of academic stress & burnout on the samples. Finally, it was hypothesized that there will be a significant gender difference in the experience of 
academic stress & burnout as university students during Covid-19. The study was conducted on 66 university students from Bangalore. The standardized 
measures of perceived academic stress and burnout were administered to participants through google forms. The results revealed a significant positive 
correlation between academic stress & burnout of university students. The findings also showed a significant negative effect of academic stress & burnout 
on the samples. Finally, the results also confirmed significant gender differences in the experience of academic stress & burnout as university students 
during Covid-19.  

This research has significant implications, such as the need to assess the personality traits of university students at the beginning of their academic studies 
with the intent to screen for possible early problems of mental health (Lievens et al., 2002). The University administration must make an effort to alleviate 
student stress, & look to adopt strategies intended to lessen potentially traumatic stressors (Collier 2008). Burnout can be prevented, but this requires 
additional education as well as several structural changes in the system (Sartorius 2009). There has been much research on stress among college students; 
however, literature and research on academic stress, in general, is scarce (Lin & Huang, 2014). Further research should follow students longitudinally to 
understand the effects of burnout over extended periods. 
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